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INTRODUCTION

The U.S. Department of Education (Department) is offering each State educational agency (SEA)
the opportunity to request flexibility on behalf of itself, its local educational agencies (LEAs), and its
schools, in order to better focus on improving student learning and increasing the quality of
mstruction. This voluntary opportunity will provide educators and State and local leaders with
flexibility regarding specific requirements of the No Child Left Behind Act of 2001 (NCLB) in
exchange for rigorous and comprehensive State-developed plans designed to improve educational
outcomes for all students, close achievement gaps, increase equity, and improve the quality of
mstruction. This flexibility is intended to build on and support the significant State and local reform
efforts already underway in critical areas such as transitioning to college- and career-ready standards
and assessments; developing systems of differentiated recognition, accountability, and support; and
evaluating and supporting teacher and principal effectiveness.

The Department invites interested SEAs to request this flexibility pursuant to the authority in
section 9401 of the Elementary and Secondary Education Act of 1965 (ESEA), which allows the
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Secretary to waive, with certain exceptions, any statutory or regulatory requirement of the ESEA for
an SEA that receives funds under a program authorized by the ESEA and requests a waiver. Under

this flexibility, the Department would grant waivers through the 2014—2015 school year.

Review and Evaluation of Requests

The Department will use a review process that will include both external peer reviewers and staff
reviewers to evaluate SEA requests for this flexibility. This review process will help ensure that each
request for this flexibility approved by the Department is consistent with the principles described in
the document titled ESE.A Flexibility, which are designed to support State efforts to improve student
academic achievement and increase the quality of instruction, and is both educationally and
technically sound. Reviewers will evaluate whether and how each request for this flexibility will
support a comprehensive and coherent set of improvements in the areas of standards and
assessments, accountability, and teacher and principal effectiveness that will lead to improved
student outcomes. Each SEA will have an opportunity, if necessary, to clarify its plans for peer and
staff reviewers and to answer any questions reviewers may have. The peer reviewers will then
provide comments to the Department. Taking those comments into consideration, the Secretary
will make a decision regarding each SEA’s request for this flexibility. If an SEA’s request for this
flexibility is not granted, reviewers and the Department will provide feedback to the SEA about the
components of the SEA’s request that need additional development in order for the request to be

approved.

GENERAL INSTRUCTIONS

An SEA seeking approval to implement this flexibility must submit a high-quality request that
addresses all aspects of the principles and waivers and, in each place where a plan is required,
includes a high-quality plan. Consistent with ESEA section 9401(d)(1), the Secretary intends to
grant waivers that are included in this flexibility through the end of the 2014-2015 school year for
SEAs that request the flexibility in “Window 3” (i.e., the September 2012 submission window for
peer review in October 2012). The Department is asking SEAs to submit requests that include plans
through the 2014—2015 school year in order to provide a complete picture of the SEA’s reform
efforts. The Department will not accept a request that meets only some of the principles of this
flexibility.

This ESEA Flextbility Request for Window 3 1s intended for use by SEAs requesting ESEA flexibility in
September 2012 for peer review in October 2012. The timelines incorporated into this request
reflect the timelines for the waivers, key principles, and action items of ESEA flexibility for an SEA
that is requesting flexibility in this third window.

High-Quality Request: A high-quality request for this flexibility is one that is comprehensive and
coherent in its approach, and that clearly indicates how this flexibility will help an SEA and its LEAs
improve student achievement and the quality of instruction for students.

A high-quality request will (1) if an SEA has already met a principle, provide a description of how it
has done so, including evidence as required; and (2) if an SEA has not yet met a principle, describe
how it will meet the principle on the required timelines, including any progress to date. For
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example, an SEA that has not adopted minimum guidelines for local teacher and principal evaluation
and support systems consistent with Principle 3 by the time it submits its request for the flexibility
will need to provide a plan demonstrating that it will do so by the end of the 2012-2013 school year.
In each such case, an SEA’s plan must include, at a minimum, the following elements for each
principle that the SEA has not yet met:

1. Key milestones and activities: Significant milestones to be achieved in order to meet a given
principle, and essential activities to be accomplished in order to reach the key milestones. The
SEA should also include any essential activities that have already been completed or key
milestones that have already been reached so that reviewers can understand the context for and
tully evaluate the SEA’s plan to meet a given principle.

2. Detailed timeline: A specific schedule setting forth the dates on which key activities will begin
and be completed and milestones will be achieved so that the SEA can meet the principle by the
required date.

3. DParty or parties responsible: Identification of the SEA staff (e.g., position, title, or office) and, as
appropriate, others who will be responsible for ensuring that each key activity is accomplished.

4. Evidence: Where required, documentation to support the plan and demonstrate the SEA’s
progress in implementing the plan. This ESE.A Flexibility Reguest for Window 3 indicates the
specific evidence that the SEA must either include in its request or provide at a future reporting
date.

5. Resources: Resources necessary to complete the key activities, including staff time and
additional funding.

6. Significant obstacles: Any major obstacles that may hinder completion of key milestones and
activities (e.g., State laws that need to be changed) and a plan to overcome them.

Included on page 19 of this document is an example of a format for a table that an SEA may use to
submit a plan that is required for any principle of this flexibility that the SEA has not already met.
An SEA that elects to use this format may also supplement the table with text that provides an
overview of the plan.

An SEA should keep in mind the required timelines for meeting each principle and develop credible
plans that allow for completion of the activities necessary to meet each principle. Although the plan
for each principle will reflect that particular principle, as discussed above, an SEA should look across
all plans to make sure that it puts forward a comprehensive and coherent request for this flexibility.

Preparing the Request: To prepare a high-quality request, it is extremely important that an SEA
refer to all of the provided resources, including the document titled ESE.A Flexzbilzty, which includes
the principles, definitions, and timelines; the document titled ESE.A Flexibility Review Guidance for
Window 3, which includes the criteria that will be used by the peer reviewers to determine if the
request meets the principles of this flexibility; and the document titled ESE.A Flexibility Freguently
Asked Questions, which provides additional guidance for SEAs in preparing their requests.

iv
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As used in this request form, the following terms have the definitions set forth in the document
titled ESE.A Flexibility: (1) college- and career-ready standards, (2) focus school, (3) high-quality
assessment, (4) priority school, (5) reward school, (6) standards that are common to a significant
number of States, (7) State network of institutions of higher education, (8) student growth, and (9)
turnaround principles.

Each request must include:

e A table of contents and a list of attachments, using the forms on pages 1 and 2.

e The cover sheet (p. 3), waivers requested (p. 4-6), and assurances (p. 7-8).

e A description of how the SEA has met the consultation requirements (p. 9).

e Hvidence and plans to meet the principles (p. 10-18). An SEA will enter narrative text in
the text boxes provided, complete the required tables, and provide other required
evidence. An SEA may supplement the narrative text in a text box with attachments,
which will be included in an appendix. Any supplemental attachments that are included
in an appendix must be referenced in the related narrative text.

Requests should not include personally identifiable information.
Process for Submitting the Request: An SEA must submit a request to the Department to receive

the flexibility. This request form and other pertinent documents are available on the Department’s
Web site at: http://www.ed.gov/esea/flexibility.

Electronic Submission: The Department strongly prefers to receive an SEA’s request for the
flexibility electronically. The SEA should submit it to the following address:
ESEAflexibility@ed.gov.

Paper Submission: In the alternative, an SEA may submit the original and two copies of its
request for the flexibility to the following address:

Paul S. Brown, Acting Director

Student Achievement and School Accountability Programs
U.S. Department of Education

400 Maryland Avenue, SW, Room 3W320

Washington, DC 20202-6132

Due to potential delays in processing mail sent through the U.S. Postal Service, SEAs are
encouraged to use alternate carriers for paper submissions.

Request Submission Deadline
The submission due date for Window 3 is September 6, 2012.

Technical Assistance for SEAs

The Department has conducted a number of webinars to assist SEAs in preparing their requests and
to respond to questions. Please visit the Department’s Web site at:
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http://www.ed.gov/esea/flexibility for copies of previously conducted webinars and information on
upcoming webinars.

For Further Information

If you have any questions, please contact the Department by e-mail at ESEAflexibility(@ed.gov.
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WAIVERS

By submitting this flexibility request, the SEA requests flexibility through waivers of the ten ESEA
requirements listed below and their associated regulatory, administrative, and reporting requirements
by checking each of the boxes below. The provisions below represent the general areas of flexibility
requested; a chart appended to the document titled ESE.A Flexibility Frequently Asked Questions
enumerates each specific provision of which the SEA requests a waiver, which the SEA incorporates
into its request by reference.

X 1. The requirements in ESEA section 1111(b)(2)(E)-(H) that prescribe how an SEA must
establish annual measurable objectives (AMOs) for determining adequate yeatly progress (AYP)
to ensure that all students meet or exceed the State’s proficient level of academic achievement
on the State’s assessments in reading/language arts and mathematics no later than the end of the
2013-2014 school year. The SEA requests this waiver to develop new ambitious but achievable
AMOs in reading/language arts and mathematics in order to provide meaningful goals that are
used to guide support and improvement efforts for the State, LEAs, schools, and student
subgroups.

X 2. The requirements in ESEA section 1116(b) for an LEA to identify for improvement,
corrective action, or restructuring, as appropriate, a Title I school that fails, for two consecutive
years or more, to make AYP, and for a school so identified and its LEA to take certain
improvement actions. The SEA requests this waiver so that an LEA and its Title I schools need
not comply with these requirements.

X 3. The requirements in ESEA section 1116(c) for an SEA to identify for improvement or
corrective action, as appropriate, an LEA that, for two consecutive years or more, fails to make
AYP, and for an LEA so identified and its SEA to take certain improvement actions. The SEA
requests this waiver so that it need not comply with these requirements with respect to its LEAs.

X 4. The requirements in ESEA sections 6213(b) and 6224(e) that limit participation in, and use of
funds under the Small, Rural School Achievement (SRSA) and Rural and Low-Income School
(RLIS) programs based on whether an LEA has made AYP and is complying with the
requirements in ESEA section 1116. The SEA requests this waiver so that an LEA that receives
SRSA or RLIS funds may use those funds for any authorized purpose regardless of whether the
LEA makes AYP.

X 5. The requirement in ESEA section 1114(a)(1) that a school have a poverty percentage of 40
petrcent or more in order to operate a schoolwide program. The SEA requests this waiver so
that an LEA may implement interventions consistent with the turnaround principles or
interventions that are based on the needs of the students in the school and designed to enhance
the entire educational program in a school in any of its priority and focus schools that meet the
definitions of “priority schools” and “focus schools,” respectively, set forth in the document
titled ESE.A Flexibility, as appropriate, even if those schools do not have a poverty percentage of
40 percent or more.

X 6. The requirement in ESEA section 1003(a) for an SEA to distribute funds reserved under that
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section only to LEAs with schools identified for improvement, corrective action, ot
restructuring. The SEA requests this waiver so that it may allocate section 1003(a) funds to its
LEAs in order to serve any of the State’s priotity and focus schools that meet the definitions of
“priority schools” and “focus schools,” respectively, set forth in the document titled ESE.A
Flexcibility.

X] 7. The provision in ESEA section 1117(c)(2)(A) that authorizes an SEA to reserve Title T, Part
A tfunds to reward a Title I school that (1) significantly closed the achievement gap between
subgroups in the school; or (2) has exceeded AYP for two or more consecutive years. The SEA
requests this waiver so that it may use funds reserved under ESEA section 1117(c)(2)(A) for any
of the State’s reward schools that meet the definition of “reward schools” set forth in the
document titled ESEA Flexibility._

X 8. The requirements in ESEA section 2141(a), (b), and (c) for an LEA and SEA to comply with
certain requirements for improvement plans regarding highly qualified teachers. The SEA
requests this waiver to allow the SEA and its LEAs to focus on developing and implementing
more meaningful evaluation and support systems.

X 9. The limitations in ESEA section 6123 that limit the amount of funds an SEA or LEA may
transfer from certain ESEA programs to other ESEA programs. The SEA requests this waiver
so that it and its LEAs may transfer up to 100 percent of the funds it receives under the
authorized programs among those programs and into Title I, Part A.

X 10. The requirements in ESEA section 1003(g)(4) and the definition of a Tier I school in Section
I.A.3 of the School Improvement Grants (SIG) final requirements. The SEA requests this
waiver so that it may award SIG funds to an LEA to implement one of the four SIG models in
any of the State’s priority schools that meet the definition of “priority schools” set forth in the
document titled ESEA Flextbility.

Optional Flexibilities:

If an SEA chooses to request waivers of any of the following requirements, it should check the
corresponding box(es) below:

X] 11. The requirements in ESEA sections 4201(b)(1)(A) and 4204(b)(2)(A) that restrict the
activities provided by a community learning center under the Twenty-First Century Community
Learning Centers (21st CCLC) program to activities provided only during non-school hours or
periods when school is not in session (i.e., before and after school or during summer recess).
The SEA requests this waiver so that 21st CCLC funds may be used to support expanded
learning time during the school day in addition to activities during non-school hours or periods
when school is not in session.

X] 12. The requirements in ESEA sections 1116(a)(1)(A)-(B) and 1116(c)(1)(A) that require L.EAs
and SEAs to make determinations of adequate yearly progress (AYP) for schools and LEAs,
respectively. The SEA requests this waiver because continuing to determine whether an LEA
and its schools make AYP is inconsistent with the SEA’s State-developed differentiated
recognition, accountability, and support system included in its ESEA flexibility request. The
SEA and its LEAs must report on their report cards performance against the AMOs for all
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subgroups identified in ESEA section 1111(b)(2)(C)(v), and use performance against the AMOs
to support continuous improvement in Title I schools.

X 13. The requirements in ESEA section 1113(2)(3)-(4) and (c)(1) that require an LEA to serve
eligible schools under Title I in rank order of poverty and to allocate Title I, Part A funds based
on that rank ordering. The SEA requests this waiver in order to permit its LEAs to serve a Title
I-eligible high school with a graduation rate below 60 percent that the SEA has identified as a
priority school even if that school does not otherwise rank sufficiently high to be served under
ESEA section 1113.
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ASSURANCES

By submitting this request, the SEA assures that:

X 1.1t requests waivers of the above-referenced requirements based on its agreement to meet
Principles 1 through 4 of the flexibility, as described throughout the remainder of this request.

X 2. It will adopt English language proficiency (ELP) standards that cortespond to the State’s
college- and career-ready standards, consistent with the requirement in ESEA section 3113(b)(2),
and that reflect the academic language skills necessary to access and meet the new college- and
career-ready standards, no later than the 2013-2014 school year. (Principle 1)

NOTE: The Accountability Workbook (2009), states “In Puerto Rico, Spanish is the language of
instruction, as well as the predominant language used in commerce and social interaction.
Therefore, limited Spanish proficiency, or LSP, is the category that holds academic significance in
Puerto Rico. Accordingly, for purposes of Puerto Rico’s accountability system, LSP will be substituted
where there is a reference to Limited English Proficiency (LEP) in the accountability provisions of
NCLB. All LSP students are required to participate in the assessment program with appropriate
accommodations as needed.” PRDE is participating in the development of Spanish Language
Proficiency (SLP) standards and the accompanying assessment through a U.S. Department of
Education Enhanced Assessment Grant (EAG). The World-Class Instructional Design and Assessment
(WIDA) consortium was awarded the funding through the EAG program to develop the SLP
standards and aligned assessments. The PRDE joined WIDA to develop Spanish Language Proficiency
Standards which are scheduled to be released in early 2013.

X 3. It will develop and administer no later than the 2014—2015 school year alternate assessments
based on grade-level academic achievement standards or alternate assessments based on
alternate academic achievement standards for students with the most significant cognitive
disabilities that are consistent with 34 C.F.R. § 200.6(a)(2) and are aligned with the State’s
college- and career-ready standards. (Principle 1)

X 4.1t will develop and administer ELP assessments aligned with the State’s ELP standards,
consistent with the requirements in ESEA sections 1111(b)(7), 3113(b)(2), and 3122(a)(3)(A)(i1).

(Principle 1)

NOTE: The Accountability Workbook (2009), states “In Puerto Rico, Spanish is the language of
instruction, as well as the predominant language used in commerce and social interaction.
Therefore, limited Spanish proficiency, or LSP, is the category that holds academic significance in
Puerto Rico. Accordingly, for purposes of Puerto Rico’s accountability system, LSP will be substituted
where there is a reference to Limited English Proficiency (LEP) in the accountability provisions of
NCLB. All LSP students are required to participate in the assessment program with appropriate
accommodations as needed.” PRDE is participating in the development of Spanish Language
Proficiency (SLP) standards and the accompanying assessment through a U.S. Department of
Education Enhanced Assessment Grant (EAG). The World-Class Instructional Design and Assessment
(WIDA) consortium was awarded the funding through the EAG program to develop the SLP
standards and aligned assessments. The PRDE joined WIDA to develop Spanish Language Proficiency
assessments. By August 2014, WIDA will have developed aligned assessments for grades K-2.
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5. It will report annually to the public on college-going and college credit-accumulation rates for
P y P ge-going g
all students and subgroups of students in each LEA and each public high school in the State.

(Principle 1)

X 6. If the SEA includes student achievement on assessments in addition to reading/language arts
and mathematics in its differentiated recognition, accountability, and support system and uses
achievement on those assessments to identify priority and focus schools, it has technical
documentation, which can be made available to the Department upon request, demonstrating
that the assessments are administered statewide; include all students, including by providing
appropriate accommodations for English Learners and students with disabilities, as well as
alternate assessments based on grade-level academic achievement standards or alternate
assessments based on alternate academic achievement standards for students with the most
significant cognitive disabilities, consistent with 34 C.F.R. § 200.6(2)(2); and are valid and reliable
for use in the SEA’s differentiated recognition, accountability, and support system. (Principle 2)

X 7. I will report to the public its lists of reward schools, priotity schools, and focus schools at the
time the SEA is approved to implement the flexibility, and annually thereafter, it will publicly
recognize its reward schools as well as make public its lists of priority and focus schools if it
chooses to update those lists. (Principle 2)

X] 8. Prior to submitting this request, it provided student growth data on their current students and
the students they taught in the previous year to, at a minimum, all teachers of reading/language
arts and mathematics in grades in which the State administers assessments in those subjects in a
manner that is timely and informs instructional programs, or it will do so no later than the
deadline required under the State Fiscal Stabilization Fund. (Principle 3)

NOTE: Currently, student growth data does not exist. However, the PRDE is currently working with a
nationally recognized vendor to develop a growth model that encompasses our state testing
program as well as a series of assessments in the non-tested grades and subjects for the purpose of
providing student growth data to every teacher to inform instructional practices and teacher
evaluations. It is expected that growth data will be made available for the 2012-2013 reporting
period.

X1 9. It will evaluate and, based on that evaluation, revise its own administrative requirements to
reduce duplication and unnecessary burden on LEAs and schools. (Principle 4)

X] 10. Tt has consulted with its Committee of Practitioners regarding the information set forth in its
request.

X] 11. Prior to submitting this request, it provided all LEAs with notice and a reasonable
opportunity to comment on the request and has attached a copy of that notice (Attachment 1) as
well as copies of any comments it received from LEAs (Attachment 2).

X] 12. Prior to submitting this request, it provided notice and information regarding the request to
the public in the manner in which the State customarily provides such notice and information to
the public (e.g., by publishing a notice in the newspaper; by posting information on its website)
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and has attached a copy of, or link to, that notice (Attachment 3).

X 13. It will provide to the Department, in a timely manner, all required reports, data, and
evidence regarding its progress in implementing the plans contained throughout this request.

X] 14. It will report annually on its State report card, and will ensure that its LEAs annually report
on their local report cards, for the “all students” group and for each subgroup described in
ESEA section 1111(b)(2)(C)(v){II): information on student achievement at each proficiency
level; data comparing actual achievement levels to the State’s annual measurable objectives; the
percentage of students not tested; performance on the other academic indicator for elementary
and middle schools; and graduation rates for high schools. It will also annually report, and will
ensure that its LEAs annually report, all other information and data required by ESEA section

1111(h)(1)(C) and 1111(h)(2)(B), respectively.

If the SEA selects Option A in section 3.A of its request, indicating that it has not yet
developed and adopted all the guidelines for teacher and principal evaluation and support
systems, it must also assure that:

X] 15. It will submit to the Department for peer review and approval a copy of the guidelines that
it will adopt by the end of the 2012-2013 school year. (Principle 3)
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CONSULTATION

An SEA must meaningfully engage and solicit input from diverse stakeholders and communities in
the development of its request. To demonstrate that an SEA has done so, the SEA must provide an
assurance that it has consulted with the State’s Committee of Practitioners regarding the information
set forth in the request and provide the following:

1. A description of how the SEA meaningfully engaged and solicited input on its request from
teachers and their representatives.

Our teachers in Puerto Rico are not currently represented by elected and certified teachers’ unions,
however, teachers are active in four primary teacher representative organizations, including non-
certified teacher unions (for more context please see pages 23-24). As a result, we were deliberate in
inviting a significant number of teachers to each of our four public forums. Teachers and other school
personnel participated in these forums in a noteworthy way. In addition to the overall descriptions of
stakeholder feedback provided below (pages 13-14), we received a tremendous amount of positive
feedback from our teachers. In particular, teachers were excited about the opportunities that a new
differentiated accountability system can bring, and were supportive of the overarching goals and
structure of this differentiated system. Most importantly, the teachers believe that this new
accountability system will work better for Puerto Rico’s students, including students with disabilities.

2. A description of how the SEA meaningfully engaged and solicited input on its request from
other diverse communities, such as students, parents, community-based organizations, civil
rights organizations, organizations representing students with disabilities and English
Learners, business organizations, and Indian tribes.

In July 2012, the Secretary of Education posted a letter on PRDE’s website making public Puerto Rico’s
intent to submit a request for ESEA flexibility. This letter outlines PRDE’s intention to work towards
improving the quality of instruction and students achievement by implementing a new accountability
and recognition system, and providing technical assistance during instruction. The Secretary
encouraged all stakeholders to share their opinions and comments on PRDE’s intention to apply for the
flexibility request. This letter can be found on the PRDE’s website at the following link:
http://www.de.gobierno.pr/sites/de.gobierno.pr/files/cartas/Carta%20secretario%20ESEA.pdf.

The following chart outlines the primary meetings conducted with diverse stakeholders to engage them
in the consultation process and to inform development of this ESEA flexibility request. In preparation for
each of these meetings, an official memo was sent to invite stakeholders and representatives to
participate in these important conversations. Each conversation included a presentation of the ESEA
flexibility request, followed by discussions of the proposals components and the potential impact of
flexibility on schools, teachers, students, and the island overall. During the four forums identified in the
chart below, comment cards were made available to attendees to submit written feedback if desired. In
addition, the letter from the Secretary (described above) was provided to each forum participant.

1
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Primary Stakeholder Meetings Conducted

Date Forum Stakeholders PRDE Central Staff
November and | UPR Leaders Meetings UPR President, Dr. Grisel Munoz,
December (4) 15-20 professors in the | Undersecretary of
2011 e Four meetings at the | areas of mathematics, | Academic Affairs
University of Puerto | science, Spanish, and
Rico, Rio Piedras English from the UPR,
campus faculty from private
universities
July 2012 Coordinators Forum (1) | Regional coordinators Pura Cotto Lopez,
for PPAA/PPEA Special Assistant/
Assessment
Director
August 2012 Regional Forums (2) Teachers, school Pura Cotto Lopez,
e Forum for eastern directors, content Special Assistant/
regions facilitators, special Assessment
e Forum for western | €ducation personnel, Director
regions superintendents, social
workers, regional
coordinators for
PPAA/PPEA, parents,
and community
members
August 2012 Title | Committee of COP members including | Pura Cotto Lopez,
Practitioners (1) central level personnel, | Special Assistant/
parents, school Assessment
directors ,private school | Director
representatives and
university members
August 2012 Community Leaders NCLR and LULAC Puerto | Pura Cotto Lopez,
Forum (1) Rico Chapter members, | Special Assistant/
Fundacién Flamboyan, | Assessment
Fundacion Angel Director
Ramos, Fundacidn
Banco Popular,
SAPIENTIS, Instituto de
Politica Educativa y
Desarrollo Comunitario
(IPEDCO), and
university
representatives
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University Meetings

In November and December of 2011, the Undersecretary of Academic Affairs participated in four
meetings with the University of Puerto Rico and other university faculty to discuss the need for ESEA
flexibility and its implications for the island. These meetings focused on college and career readiness
and the need to lay additional groundwork to support Puerto Rico’s submission of an ESEA flexibility
request. Together, the Undersecretary, the UPR president, and UPR faculty discussed the process to
align state high school standards with college expectations (i.e. freshman syllabus) in response to
Principle 1. After these meetings, a group of 15-20 UPR professors conducted a 5-week alighment
analysis with an emphasis on math, science, Spanish, and English. This process culminated in the
presentation of these analyses to the PRDE Undersecretary of Academic Affairs, along with supporting
documents, as well as a letter from the UPR president confirming the rigor of Puerto Rico’s standards
and alignment with college expectations.

Forums

In addition, from July 2012 through August 2012, we held four stakeholders meetings with
approximately 130 participants including teachers, school directors, content facilitators, special
education personnel, superintendents, social workers, regional coordinators for PPAA/PPEA, parents,
civil rights organizations, and various members of the community including community leaders. In each
of these meetings we had approximately 20 to 40 participants. The purpose of these meetings was to
provide stakeholders with an overview of the flexibility request and to solicit feedback on the primary
components of the flexibility request. An official memorandum (attachment 12) was sent to invite
stakeholders and representatives from all seven regions to these meetings. Stakeholders had the
opportunity to share their opinions, comments, and concerns about this request. A summary of the
feedback received from our stakeholders is provided below, organized by principle.

Committee of Practitioners Meeting

During the month of August 2012, we held a meeting with our Title | Committee of Practitioners (COP).
This committee is made up of central level PRDE personnel, parents, school directors, university
members, and private school representatives. The purpose of this meeting was to discuss a draft of the
Puerto Rico ESEA Flexibility Request and to solicit feedback on the primary components of the flexibility
request. In advance of the COP meeting, an official memorandum (attachment 12) was distributed to
invite COP members to this critical meeting. Stakeholders had the opportunity to share their opinions,
comments, and concerns regarding this request. A summary of the feedback received from our
stakeholders is provided below, organized by principle. The participants all agreed that the plan was
drafted explicit and complete.

Stakeholder Feedback

Regarding college and career readiness, the stakeholders agreed that our standards are college and
career ready providing students with a smooth transition from high school to post secondary studies. In
addition stakeholders believe that PRDE content standards and grade-level expectations provide
students with better opportunities internationally and prepare students to be responsible citizens. Also,
stakeholders pointed out that there is a rigorous alighment between the standards and the curriculum.
On the other hand, stakeholders also expressed their interest in PRDE promoting partnership with
business, universities and schools. At the same time, stakeholders indicated that we should reevaluate
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technical and vocational courses, providing more technical and vocational courses in the public schools
and providing more flexibility for special education students to enter in our vocational schools.
Moreover, stakeholders indicated the importance for all non-tested grade and subject areas curriculum
to better align with their standards and increasing PRDE’s communication with all post secondary
institutions and universities to integrate university programs within the public schools. Finally,
stakeholders indicated the need to reevaluate programas de educacion acelerada and their curriculum
as well as placements exams.

Stakeholders agreed that the existing accountability system is punitive. Although there were some
concerns about the changes in the new accountability system, stakeholders thought that the new
proposed system allows for better classification of schools as well as better use of data for decision
making. Participants from these meeting provided input on additional incentives for rewards schools
(both highest performing and high progress). Some of these incentives are: allow reward schools to
paint in a different color, provide internet in school, allow high school students from reward schools to
take entry level college courses (not advanced placement), incentives for teachers and school directors,
public recognition through the media, and recognition from the Governor and Secretary of Education.
Stakeholders also proposed that reward schools should have their own flag, mascot, have science and
technology laboratories and obtain a maintenance contract for one year on technical equipment.

Stakeholders indicated that PRDE needs to redesign their current system for a clear merit system. In
addition, participants thought that teachers and schools director are very effective but they need more
support and coaching. Stakeholders strongly agreed a fair and effective evaluation system should be
tied to student achievement, and the importance of having formative and summative evaluations in all
grades and subjects. Finally, participants indicated that it is important with the new evaluation system
for school directors to restructure the school schedule to offer better options to students and for
classroom visits.

EVALUATION

The Department encourages an SEA that receives approval to implement the flexibility to
collaborate with the Department to evaluate at least one program, practice, or strategy the SEA or
its LEAs implement under principle 1, 2, or 3. Upon receipt of approval of the flexibility, an
interested SEA will need to nominate for evaluation a program, practice, or strategy the SEA or its
LEAs will implement under principles 1, 2, or 3. The Department will work with the SEA to
determine the feasibility and design of the evaluation and, if it is determined to be feasible and
appropriate, will fund and conduct the evaluation in partnership with the SEA, ensuring that the
implementation of the chosen program, practice, or strategy is consistent with the evaluation design.

Xl Check here if you are interested in collaborating with the Department in this evaluation, if your
request for the flexibility is approved.
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OVERVIEW OF SEA’S REQUEST FOR THE ESEA FLEXIBILITY

Provide an overview (about 500 words) of the SEA’s request for the flexibility that:

1. explains the SEA’s comprehensive approach to implement the waivers and principles and
describes the SEA’s strategy to ensure this approach is coherent within and across the
principles; and

2. describes how the implementation of the waivers and principles will enhance the SEA’s and
its LEAS’ ability to increase the quality of instruction for students and improve student
achievement.

Overview

ESEA flexibility represents a pivotal moment not simply for the Puerto Rico Department of Education
(PRDE), but for educators, students, parents, and other stakeholders across the island. With this
flexibility, the PRDE has a tremendous opportunity to implement rigorous plans to boost student
achievement and improve educational outcomes for all students, including students with disabilities
and Spanish learners. In addition, ESEA flexibility will allow us to renew our focus on improving quality
of instruction, aligning the educational system to college and career readiness goals, and developing a
framework of evaluation and support for Puerto Rico’s educators. We are requesting this set of
waivers to empower us to meaningfully improve instruction and increase achievement for all students
in Puerto Rico.

Principle 1 reflects the PRDE’s rigorous, approved, and adopted college and career ready academic
content standards in Spanish language arts and mathematics for grades K-12. These standards include
grade-specific content expectations for all students in each grade level. A gap analysis study conducted
in September 2011 showed a high correspondence between the PRDE academic content standards and
the Common Core State Standards. In addition, the University of Puerto Rico has conducted an analysis
that determined that the PRDE standards are sufficient to ensure student success in college and
career. Principle 2 proposes a differentiated accountability system that sets new ambitious AMOs;
identifies priority, focus, and reward schools; identifies differentiated supports for schools in all
categories including the 75% of schools in the middle; and engages the community and other
stakeholders to participate in educating Puerto Rico’s school children. Principle 3 demonstrates the
PRDE’s commitment to an evaluation process that recognizes and enhances teacher and school
director strengths while identifying and supporting their areas of need. Finally, Principle 4 exhibits our
determination to reduce the administrative burdens inflicted on our districts and schools.

We believe all of the work outlined in this flexibility request will move us toward greater success in
closing achievement and graduation gaps. For far too long, significant portions of our student
population have struggled to achieve at desired levels. Implementation of PRDE’s academic content
standards is the vehicle to reenergize our focus on classroom instruction and this flexibility is a timely
opportunity to focus on long-term, continuous improvement. Combined with the systemic
improvements we have made over the last several years, we believe that it is realistic and appropriate
to hold our schools accountable for student growth. We believe that our schools can both grow
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achievement levels for individual students and close gaps between groups of students.

The implementation of the plans described in this ESEA flexibility request will enhance the ability of the
Puerto Rico Department of Education and the schools across the island to increase the quality of
instruction for all students and improve their achievement levels. Puerto Rico’s dedication to
accountability, support for educators, spirit of collaboration, and excellence for all students will be
essential in guiding Puerto Rico in preparing world-class college and career ready students.

Influencing development of this flexibility request and its various components was the guidance set
forth by the U.S. Department of Education (USED) in a number of resources including ESEA Flexibility,
ESEA Review Guidance, and ESEA Flexibility Frequently Asked Questions, as well as other supporting
documents developed by the USED and the Council of Chief State School Officers (CCSSO).

Background and Context for Puerto Rico’s Flexibility Request

The Puerto Rico Department of Education (PRDE) is requesting flexibility regarding specific
requirements of the federal No Child Left Behind Act of 2001 (NCLB). As a recipient of federal
education funds, the PRDE faces the same responsibility that states face to implement and comply
with federal legislation. Our intention is to implement rigorous plans to improve educational
outcomes for all students in Puerto Rico, including students with disabilities and limited Spanish
proficiency students, close achievement gaps, improve the quality of instruction, and ensure college
and career readiness. The educational system in Puerto Rico has some significant differences from
other states and these differences represent unique challenges to the systemic change that is needed
to improve educational outcomes. The provision of NCLB flexibility will better meet the unique needs
of students, teachers, schools, and districts island-wide in Puerto Rico.

Puerto Rico’s Vision and Mission

The vision of the Puerto Rico Department of Education is that our students are the primary force of
the system, our teachers are the main agent of change, and our school directors are the facilitators of
all processes which occur within each of our schools. To help make this vision a reality, the mission of
the Department of Education is to promote the development and formation of the student based on
the core values of society, through a free education system accessible to all.

Puerto Rico’s Educational System

The Puerto Rico Department of Education is the governmental entity responsible for providing
primary and secondary public education in Puerto Rico. Puerto Rico has been working since the 2002-
2003 school year to implement the requirements of the No Child Left Behind Act of 2001 (NCLB). Over
the years, the PRDE has worked to develop rigorous standards for Spanish language arts,
mathematics, science, and English as a second language; it has also developed a system incorporating
general assessments (the Pruebas Puertorriquefias de Aprovechamiento Académico; PPAA) as well as
an alternate assessment for students with the most significant cognitive disabilities (the Pruebas
Puertorriquefias de Evaluacion Alterna; PPEA). The PRDE has worked to submit evidence to the U.S.
Department of Education demonstrating its compliance with the law’s mandates, and the validity of
its implemented standards and assessment systems for their intended purposes.
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Each school in Puerto Rico is required to develop or modify annually either an action plan for
continuous improvement or a school improvement plan. School Improvement Grant schools use the
school improvement plan (based on the results of a SIG needs assessment) while all others develop
action plans (based on the Florida and Islands Comprehensive Center, FLICC needs assessment). We
have developed integrated technology tools that guide the development of the action plans and
collect the data for easy monitoring by PRDE.

The PRDE oversees one island-wide education system comprising 1,457 public schools serving more
than 471,000 students from kindergarten through grade 12 and employing 31,136 teachers (see
Exhibit 1 for the number of schools per level). Of these teachers, 78% have a bachelor’s degree, 21%
have obtained a master’s degree and less than 1% has a doctoral degree. Only about 0.60% of the
teachers have less than a bachelor’s degree. Most schools in the system (99%) are Title | schools; only
18 public schools are state funded. About half of all the public schools (51%) are considered rural.

Exhibit 1. Number of Schools per Level and Grades Served

School Level Grades Number of Schools
Elementary PK-6 851
Middle School 7-9 209
High School 10-12 163
“Segunda Unidad” K-9 170
Secondary 7-12 40
All Grades K-12 24

The structure of the education system in Puerto Rico is unique in several ways. First, Puerto Rico is a
unitary system serving as both the state educational agency (SEA) and a single local education agency
(LEA). The PRDE consists of the central level, led by the secretary of education (appointed by the
governor of Puerto Rico and a member of the executive cabinet), regions, school districts, and 1,457
schools (see Exhibit 2). The central level consists of two main undersecretaries: one for academic
affairs and one for administrative affairs. The central office also includes a Secretariat of Special
Education headed by a deputy secretary. This secretariat handles all matters related to
administration, technical assistance, transition, transportation, equitable services and provision of
services to students with disabilities and compliance with these provisions.

For administrative purposes, the PRDE divides the geographic area of Puerto Rico into seven regions
and 28 school districts. A region is a functional unit of the PRDE under the supervision of a director in
which PRDE develops administrative facilitation work for the benefit of school districts and schools
falling within a geographical area. Regional directors report directly to the undersecretary of
administrative affairs at the central level and are responsible for a variety of activities such as
organizing training programs for school administrative personnel (e.g., budget, school staff
management, fiscal audits, and purchasing procedures); coordinating transportation services;
organizing academic, recreational, and cultural activities for schools; and managing professional
services for students with disabilities. Regions are also responsible for providing support to address
administrative issues in different schools and providing recommendations for addressing such
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problems. In addition, regions support schools on discipline norms; maintain teacher certification
records; provide orientation to school directors on services and systems related to school security as
well as any other administrative function delegated by the secretary of education.

Although PRDE uses the term “districts,” these entities are not independent local educational
agencies (LEAs). This branch of the PRDE operates under the direction of a district superintendent and
oversees all academic activities to the schools within each district’s geographical area. District
superintendents report directly to the undersecretary of academic affairs at the central level. Also at
the district level are auxiliary superintendents whose responsibilities include direct technical
assistance to school directors, and facilitating and overseeing compliance of federal regulations and
procedures. Districts also have academic auxiliary superintendents who oversee all academic
activities within the schools. Under the academic auxiliary superintendents are academic facilitators
who serve as instructional leaders, coaches for teachers, and facilitate professional development on
curriculum and instructional strategies. These facilitators also provide support in the design of
programs adjusted to the needs of students in the school, and collaborate with school directors in
developing programs for talented students, low-achieving students, students at-risk of dropping out,
and special education and LSP students.

Finally, districts are also responsible for coordinating professional development activities for teachers
and other support personnel, as well as running the professional development centers established by
the secretary of education. All school districts also have a coordinator that oversees the Committee
for Parents, whose role is to provide technical assistance to parents, coordinate workshops, and
encourage parental involvement in the school community.

As stated before, PRDE as a whole, is the sole LEA operating in Puerto Rico. These districts do not
have autonomous decision-making authority, nor do they have fiscal independence. All fiscal
responsibilities, communications, and decisions reside within the central level. Regions and districts
disseminate information and are granted specific authority to make some decisions.

At the school level, each school has a school director (the equivalent of a principal) who is responsible
for administrative tasks and acts as the instructional leader for all teachers in the school. The primary
role of teachers is to facilitate the instructional and learning process to help students discover and
develop their abilities, as well as to help them develop attitudes and behaviors that enable them to
integrate with the fundamental values of today’s society.
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Exhibit 2. Relationships Between PRDE Levels

Undersecretariat

of Academic Districts (28} Academic

Affairs Support

Office of Federal
Affairs

Secretary
PRDE - 1,457 Schools
Undersecretariat Regi (7) Administrative
of Administration eglons

Support

Note. This diagram is a simplified version of the official PRDE organizational chart which is included in this
flexibility request as Attachment 13.

The PRDE is presided by the Law No. 149 of July 15, 1999, also known as the Organic Act of the Puerto
Rico Department of Education, which forms its current structure with other legal statutes. This law
outlines the roles and responsibilities of each member of the school community including students,
teachers, support staff, the school director, and district facilitators. It also delineates the roles of the
secretary of education, who is authorized to create and implement regulations for the public school
system, known as Carta Circulares (Circular Letters) and Reglamentos (Regulations).

Law No. 149 established the policies of the Puerto Rico public school system and authorized the
designation of the schools on the island as community schools providing them with the autonomy to
govern certain academic, fiscal, and administrative matters, while belonging to a coherent education
system. Such autonomy includes establishing institutional priorities with regards to selecting
instructional personnel, adapting academic programs to meet the needs of the student population,
experimenting with new organizational and instructional strategies, developing extra-curricular
activities that benefit the students and the community, and preparing and administering the school
budget, among other responsibilities. Although public schools in Puerto Rico have certain autonomy,
they do follow the Department’s policies such as school calendars, curricula, and other policies and
laws (local and federal).

Since Law No. 149 does not address internal policies, secretaries of education usually issue policies
known as Cartas Circulares (Circular Letters) to address those needs. A circular letter is a publication
or communication to provide guidelines on how to comply with a regulation or statute and is
authorized by the secretary of education. In essence, these are the vehicle to transmit
communications between the secretary and personnel at the central, regional, district, and school
level and these guide the fiscal, academic, and administrative procedures of the Department of
Education. For example, Carta Circular 17-2010-2011 establishes the guidelines for an academic
school calendar that must include at least 180 instructional days and six daily hours of instruction. In
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addition, Regulation rules (Reglamentos) are meant to carry out the organic law and its amendments.
The regulations are authorized by the secretary of education and the secretary of state.

Although Spanish is the language of instruction in Puerto Rico, the Law No. 149 states that each
school must help its students acquire mastery of oral and written communication in both Spanish and
English. Our dual language requirement is different from other states and adds an additional
requirement outside of NCLB requirements. The public school system in Puerto Rico was established
at the turn of the 20" century under United States control of the island. Given the extent of the U.S.
influence on the island, the structure of public schools in Puerto Rico at the time was set up to mirror
that of the U.S. — schools would be free of charge to students and funded by the state. The official
language of instruction has fluctuated between Spanish and English over the years. In 1901, English
was imposed as the language of instruction only to be overturned in 1915 when Spanish became the
official language. These changes occurred several more times throughout Puerto Rico’s educational
history, including the use of both languages during instruction at varying levels depending on the
grade. In 1949, Spanish was declared the “vehicle of instruction” by Instruction Commissioner
Mariano Villaronga. Since then, English as a second language has been taught as part of the K-12
curriculum every year.

During the 2011-2012 school year, approximately 471,677 students were enrolled in Puerto Rico’s
public schools. These public school students account for approximately 57% of the island’s total
population of students in grades PK-12 while 43% of Puerto Rico’s students attend private schools.
This percentage is higher than reported national rates where enroliment in private schools is 10%
(NCES, 2010). The population of students who attend public versus private schools may have
significant demographic patterns such as the distribution of economic status and disability.

Our public school population is fairly homogenous; less than 3% of the student population consists of
ethnicities other than Puerto Rican (Hispanic, non Puerto Rican 1.71%; American Indian/Alaskan
Native 0.30%; White, non Hispanic 0.15%; Black/African American 0.03%; Asian 0.01%; and Native
Hawaiian/Pacific Islander 0.01%). The two largest subgroups on the island are students with
disabilities and economically disadvantaged students. Approximately 20% of all students in our public
school system have been identified as students with disabilities, compared to approximately 13% of
public school students nationally (NCES, 2011). The Center for Special Education Services (Centro de
Servicios de Educacion Especial, CSEE) coordinates the process of identifying students eligible to
receive special education services. The CSEE has increased efforts to develop procedures and
guidelines for the appropriate identification and evaluation of students with disabilities. Despite the
availability of these procedures, the disparity between Puerto Rico’s rate and the national average
indicates potential issues with the identification of students who are eligible for services and the
adequacy of the training provided to school and district staff members, including teachers, and the
reliability of the screening evaluations.

Limited Spanish proficiency (LSP) is the student group in Puerto Rico that under the USED approved
Accountability Workbook (2009) replaces the Limited English Proficient (LEP) subgroup. There are
currently 3,349 students in the public schools that have been identified as LSP. The PRDE provides
services and support to these students in the acquisition of Spanish proficiency and meeting academic
standards. Just as with the LEP subgroup, once these students demonstrate language proficiency
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using the state identified language proficiency test, they exit LSP status.

PRDE has transitioned to the U.S. Department of Education (USED) cohort graduation rate.
Graduation rate uses a standard adjusted cohort measurement that measures the number of
students who graduate in a standard number of years with a regular high school diploma by the
number of students who form the adjusted cohort for that particular class. For U.S. high schools,
which are predominantly four years long, the cohort starts with grade 9 and ends with graduation in
grade 12. In Puerto Rico, 83% of our high schools consist of three grades spanning 10" through 12"
grades. As such, Puerto Rico will report a three-year adjusted cohort graduation rate starting with
grade 10 and ending with graduation in grade 12, as approved by the USED in 2009.

PRDE’s graduation rate cohort consists of first-time 10" graders in the 2009-2010 school year at each
high school, plus any students who transferred into the cohort through the 2010-2011 and 2011-2012
school years, minus any students who show evidence of: transferring out, emigrating to another
country, or passing away during the three-year period. Students who leave for any other reasons, or
do not present the required evidence, may not be removed from the cohort. The PRDE used the
transitional graduation rate as described in the approved Accountability Workbook (2009) through
the 2011-2012 school year. This rate was an adaptation of the method recommended by the National
Center for Education Statistics. The first true cohort graduation rate is planned for release based on
the cohort that should have graduated in the 2011-2012 school year. This result will be available
during the fall of 2012.

Challenges

Puerto Rico has several unique challenges that are explained below and help to demonstrate PRDE’s
need for ESEA flexibility. Key among these challenges is: 1) a significant number of schools in
improvement, and 2) the need for implementation of a longitudinal data system.

For the 2012-2013 school year, a total of 1,321 (91%) schools have been categorized as needing
improvement under ESEA. About 52% of these schools have been in improvement for four years or
more (see Exhibit 3 for the number of schools in each school improvement category, by school level).
Though a significant number of mainland states also experience an annual increase in the number of
schools in improvement, Puerto Rico has a unique challenge; all but 151 of Puerto Rico’s public
schools have been identified as “in need of improvement” under NCLB. This ESEA flexibility request
will allow us to focus critical funds on the students that need the most assistance.

2t June 7, 2012



ESEA FLEXIBILITY — REQUEST FOR WINDOW 3 U.S. DEPARTMENT OF EDUCATION

Exhibit 3. Number of Schools under ESEA in Need of Improvement, by School Improvement Category and School Type, School Year 2012-2013

Year Year Corrective Restructuring Restructuring Restructuring Restructuring Restructuring All Levels of

1 2 Action 1 2 3 4 5 Improvement
E';rzsg taz’s) 78 81 203 123 30 49 64 117 745
ZI:IP?:;S (7-9) 3 0 10 13 8 9 19 145 207
fliglzgj ?K-g) 4 4 31 36 9 18 25 38 165
:sﬁgzia(r;/-lz) ! 3 6 3 0 4 1 15 33
I(-|1igisz(;h00|s 1 3 14 16 7 9 15 95 160
(All[fzr;des 1 2 3 1 1 1 0 2 11
All Schools 88 93 267 192 55 90 124 412 1321
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Although PRDE collects significant information on students and schools, including demographic
information and performance data, obstacles to analyzing and using this data currently exist. For
example, the information on students with disabilities is located in two different systems, the SEAS Web
(information system for special education students) and the island-wide student information system
(Sistema de informacion estudiantil, SIE). This poses a challenge when tracking these students in the
system since students have a different ID number in each system. Our department recently received a
Statewide Longitudinal Data Systems (SLDS) grant from the U.S. Department of Education. As we
implement this work, the integration between these systems will improve.

Puerto Rico’s Statewide Longitudinal Data Systems Grant

Our SLDS grant will support the design, development, and implementation of a K-12 statewide
longitudinal data system with the ultimate objective of enhancing education policy and
operational decisions with hard data pertaining to student achievement over time. It also aims
to establish the necessary organizational, political, procedural, systemic, and human resource
mechanisms necessary to perpetuate its use by education stakeholders at all levels (central,
regional, district, and school levels). The objectives of this effort are to:

o effectively implement the K-12 portion of what shall be Puerto Rico’s full-fledged statewide
longitudinal data system;

e establish and perpetuate an effective K-12 data governance and quality function that shall
proactively guarantee information reliability; and

e uniformly instill an information-based education performance management culture among
vested stakeholders.

We are working towards creating a culture of decision making based on data through workshops with
teachers and administrators and presenting information at conferences and in literature for distribution.
In June 2012, we conducted a data use workshop for regional coordinators, school directors, and
superintendents from all seven regions of the island. The purpose of this workshop was to advance our
efforts toward effective communication and improve the use of PPAA results data. The workshop was
designed to support the following goals: 1) improve participants’ understanding of assessments results
and interpretations; 2) improve participants’ knowledge and ability to purposefully utilize data in school-
wide decision making; and 3) strengthen participants’ ability to access and use accurate data to inform
decisions. It is our intention to assist districts and schools with technology that results in increased use
and analysis of data that will inform instruction. Our Statewide Longitudinal Data Systems (SLDS) Grant
will contribute to attaining this goal.

Finally, our teachers in Puerto Rico are not currently represented by elected and certified teachers’
unions. However, teachers are active in five primary teacher representative organizations, including
non-certified teacher unions. The discussion below provides critical information on teacher mobilization
and the role of teacher representative organizations on the island.
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There are several laws that regulate the right of public employees to organize and participate in
syndicated organizations. Laws 134 of 1960 and 139 of 1961 both conceded public employees the right
to form “bona fide” organizations with the purposes of seeking employees’ social and economic
progress as well as promoting the efficiency of public services. These organizations, though they lack
legal authorization to serve as traditional unions, in many ways act and perform activities similar to
them. For example, in certain cases, syndicated organizations can negotiate with employers or write
contractual letters.

Law No. 45 of 1998, also known as the “Puerto Rico Public Service Employee Relations Law” (Ley de
Relaciones de Trabajo de Servicio Publico de Puerto Rico) grants public employees of traditional central
government agencies, for whom the Public Service Employee Relations Law does not apply, the right to
organize and negotiate work conditions under the parameters established by the law (45). Thus, Law No.
149, PRDE’s organic law, recognizes the right of teachers to participate in syndicated organizations as
regulated by Law No. 45.

Currently, we have five primary teacher representative organizations in Puerto Rico — the Federacion de
Maestros, the Asociacion de Maestros, Unete, Educamos, and Educadores Puertorriquefios en Accion.
Although some of these organizations have been decertified since 2008 and do not presently have the
legal right to represent teachers in collective bargaining, the presence of these organizations has real
policy implications for the PRDE. Each of the existing teacher representative organizations, in addition to
the organizations for school directors (Organizacion Nacional de Directores de Escuela de Puerto Rico
and Educadores Puertorriquefios en Accidn), remain actively involved in the education arena, offering
their opinions on every matter related to the PRDE.

Response to Challenges

Puerto Rico has a modern, complex educational system with rigorous academic and content standards,
and aligned curriculum, that are well suited to ensure that students who master the standards are
college and career ready as evidenced by the analysis completed by the UPR. We are successfully
making progress to enhance our schools and are implementing several grants and other island initiatives
to ensure continued progress. Like any state, we have our formal and informal structures that shape our
systems and modes of operations. As a unified system, several of the sections in this request are
answered differently than they would be in a state with both an SEA and LEAs. We value the education
of our children and work to ensure that all children have access to quality learning opportunities and are
prepared for their futures. Qur students’ futures require proficient use of Spanish and math, as well as
the acquisition of the English language and mastery in the other subjects that we teach and that serve to
enrich the lives of our students. This request, if approved, will allow the PRDE to make quantum level
changes to make our system more effective for all students, especially SWDs and LSP students.

Theory of Action Guiding PRDE’ Flexibility Request

The theory of action in Exhibit 4 provides a broad representation of the logic guiding this flexibility
request. The first box contains the assumptions about each part of our education system addressed in
principles 1 through 3. The last statement in the outcomes box is the ultimate goal of the PRDE's
accountability and assessment system. The arrows show the conditional relationships between the
claims.

We recognize the impact of different variables such as effective educators and school leaders,
instructional materials, and supports and interventions have on student achievement. We are
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committed to ensuring that every student in our public schools achieves mastery in core content areas
and graduates from high school with the knowledge and skills necessary to succeed in college or career.
Thus, in order to achieve the outcomes illustrated in the theory of action, we need to achieve the
outcomes listed for the PRDE educational system. During the last five years we have made efforts to
improve our standards, assessment, and accountability system; these efforts serve as the foundation for
the proposed plans in this ESEA flexibility request related to the elements of change.

We believe that providing teachers and school leaders with appropriate curriculum materials, high
quality professional development, and a strong system of supports will in turn eliminate obstacles for
student success and create a public system where teachers are highly effective and every student
achieves to high expectations. In these system students from our public schools are able to graduate
from high school ready for college and careers.
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Exhibit 4. Theory of Action

Assumptions

Goals for students’ achievement
are realistic and achievable

Content standards and grade-
level expectations for college and
career readiness are well defined

High quality assessment systems
are designed to align to academic
expectations and measure
student growth

School directors and teachers
effectiveness measures include
use of student growth

Elements of Change

Teachers use curriculum materials
that allow instruction aligned with

grade-level content for all students
including SWDs and LSPs

Increase access to quality
professional development to
enhance school leadership,

{ improve teaching and increase

student learning

Teachers and school directors are
provided with appropriate supports
to help them improve their practice

All schools are provided with
research based interventions to
address their specific needs

Outcomes

Educators improve their
instruction to become highly
effective

g
t Barriers to students’ success are

eliminated

L-

All students achieve higher
/ academic outcomes

L

All students graduate from high
school readyfor college or career
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PRINCIPLE 1: COLLEGE- AND CAREER-READY EXPECTATIONS
FOR ALL STUDENTS

1.A ADOPT COLLEGE- AND CAREER-READY STANDARDS

Select the option that pertains to the SEA and provide evidence corresponding to the option
selected.

Option A
[ ] The State has adopted college- and careet-

Option B
X] The State has adopted college- and careet-

ready standards in at least reading/language
arts and mathematics that are common to a
significant number of States, consistent with
part (1) of the definition of college- and
career-ready standards.

teady standards in at least reading/language
arts and mathematics that have been
approved and certified by a State network of
institutions of higher education (IHEs),
consistent with part (2) of the definition of

college- and career-ready standards.
1. Attach evidence that the State has
adopted the standards, consistent with the i. Attach evidence that the State has
State’s standards adoption process. adopted the standards, consistent with
(Attachment 4) the State’s standards adoption process.
(Attachment 4)

ii. Attach a copy of the memorandum of
understanding or letter from a State
network of IHEs certifying that students
who meet these standards will not need
remedial coursework at the
postsecondary level. (Attachment 5)

1.B TRANSITION TO COLLEGE- AND CAREER-READY STANDARDS

Provide the SEA’s plan to transition to and implement no later than the 2013-2014 school year
college- and careet-ready standards statewide in at least reading/language arts and mathematics for
all students and schools and include an explanation of how this transition plan is likely to lead to all
students, including English Learners, students with disabilities, and low-achieving students, gaining
access to and learning content aligned with such standards. The Department encourages an SEA to
include in its plan activities related to each of the italicized questions in the corresponding section of
the document titled ESE.A Flexibility Review Guidance for Window 3, or to explain why one or more of
those activities is not necessary to its plan.

2007 Content Standards and Grade Level Expectations

The Puerto Rico Department of Education (PRDE) has taken several steps over the preceding four
years to make improvements in our systems of standards, assessment, and accountability. We made
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the first step in our leap forward when we revised our academic content standards in 2007 to support
more rigorous academic instruction and alignment with national expectations. We formally approved
and adopted new academic content standards in Spanish language arts and mathematics for grades
K-12 in 2007. These standards include grade-specific content expectations for all students in each
grade level. We included teachers from each of the content areas across all regions, curriculum
specialists, special education teachers, professors from a variety of public and private universities,
stakeholders from community agencies, and community members familiar with the instructional
needs of students with disabilities and limited Spanish proficiency speakers, in all different stages of
the development and revision of the 2007 content standards. We also considered feedback from the
public by holding public hearings during the development of the new standards and considering
public commentary on the issue.

Several studies evidence the success of this revision process and the rigor of our 2007 content
standards. The first study was conducted by the National Center for Educational Statistics at the U.S.
Department of Education (2009). This study was one of several commissioned by the USED to
investigate possible explanations for the very low performance of Puerto Rico’s students on the
National Assessment of Educational Progress (NAEP) and included a review of our previous (2000) and
current (2007) academic content standards in mathematics in relation to the NAEP mathematics
frameworks. This study revealed that the 2007 standards were “aligned well with NAEP’s content
standards and objectives” and were superior to the 2000 version of our standards. Specifically, the
2007 PRDE content standards were written at the appropriate levels of specificity and met the
alignment criteria of categorical concurrence and balance of representation, as well as range-of-
knowledge correspondence.

To ensure that its content expectations for all students in Puerto Rico remain rigorous, we also
commissioned an evaluation of the alignment between our 2007 academic content standards in
Spanish language arts and mathematics and the Common Core State Standards (CCSS). Specifically,
we wanted to determine the degree to which the CCSS address the academic content covered in the
PRDE content standards and determine the overall quality of the PRDE content standards compared
to the CCSS. The crosswalk study compared the PRDE Spanish language arts (SLA) content standards
and grade-level expectations to the CCSS English language arts (ELA) standards in grades 3-8 and 11
and the PRDE mathematics content standards and grade-level expectations in grades 3-8 and 11 to
the CCSS mathematics standards. Although the PRDE content standards in SLA provide the framework
for ensuring mastery of the Spanish language in a similar manner to the way in which ELA standards
provide the framework for ensuring mastery of the English language in most U.S. schools, researchers
acknowledged some differences in the areas of learning culture and history through writing, non-
fiction, and literature while conducting the study. This study used Depth of Knowledge (DOK) rubrics
based on the model developed by Norman Webb (1997) ranging from 1 (the least cognitively
complex) to 3 (the most cognitively complex). The study also compared the content covered by PRDE
content standards to the content covered by the CCSS by determining whether the content addressed
by each PRDE grade-level expectation could be found in one or more of the Common Core standards.
The match between the level of content covered in the PRDE content standards in Spanish language
arts and mathematics and the content covered in the Common Core State Standards in both content
areas was very high (see Exhibit 5).
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Exhibit 5. Coverage of PRDE Content Standards by Common Core State Standards

Math Language Arts
# of PRDE % of PRDE # of PRDE % of PRDE
expectations expectations  expectations expectations
Covered by 1 Common Core standard 243 58% 294 82%
Covered by 2 or more CCSS 113 27% 21 6%
Not covered 65 15% 42 12%

Eighty-eight percent (88%) of the PRDE content standards in Spanish language arts are covered within
the CCSS in English language arts, and 85% of the PRDE content standards in mathematics are covered
within the CCSS in mathematics. The overall findings from the crosswalk study indicated a strong
correspondence between the DOK in the PRDE content standards and the DOK in the CCSS (see
Exhibit 6 and Exhibit 7). Taken together, these findings suggest that the PRDE content standards may
be rigorous and of adequate complexity.

Exhibit 6. Average Depth of Knowledge (DOK) by Grade: Mathematics

Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Glrla_(izs
CCSss 3.72 3.89 3.85 3.93 3.58 3.86 3.46
PRDE 3.44 3.39 3.61 3.20 3.52 3.53 3.54
Exhibit 7. Average Depth of Knowledge by Grade: Language Arts
Grade 3 Grade 4 Grade 5 Grade 6 Grade 7 Grade 8 Glrla_(izs
CCsS 2.00 2.16 2.31 2.37 2.51 2.51 2.68
PRDE 1.83 1.76 1.91 2.02 2.03 2.13 2.32

University of Puerto Rico Alignment Analysis

The University of Puerto Rico (UPR) is the only public 4 year degree university in Puerto Rico. The
system consists of 11 campuses across the island and has approximately 62,000 students and over
5,000 faculty members. In December 2011, we collaborated with the UPR system to assess the
alignment between the mathematics, science, Spanish language arts, and English standards for grades
10 and 11 with the knowledge and skills needed to succeed during the freshman year in college.
Specifically, this analysis was conducted by UPR’s two main campuses which are recognized for its
rigorous curriculum and high standards. In order to analyze the alighment and ensure college and
career readiness, a team of 15-20 well respected professors from the UPR Mayaguez and UPR Rio
Piedras, compared PRDE grade-level expectations against the objectives outlined in their first year
syllabus for pre-calculus, general biology, general chemistry, English and Spanish. The findings of this
analysis suggest that high school students who master the content standards and grade-level
expectations will not need remedial courses during their freshman year in college (see attachment 5).
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Standards-based Instruction and Professional Development

Although the 2007 content standards are rigorous and have met the USED peer review requirements,
teachers have had challenges implementing these standards in their daily instruction. We have
supported, and continue to support, teachers to assure the alignment of their daily plans with these
rigorous standards. A study of the links between classroom instruction and PRDE content standards
conducted during spring 2010 suggested that teachers need more consistent and effective island-
wide training on how to translate standards into comprehensive instruction. This study found that not
all teachers have a mastery level understanding of their content area and teachers usually attempt to
focus their instruction on the standards they find to be the most important, resulting in lack of
consistency in instructional emphasis on key concepts across the island. Findings from a
consequential validity study during spring 2011 also suggested that a significant proportion of
teachers do not feel prepared to implement standards-based instruction and have a superficial
understanding of the academic content and skills reflected in the standards and grade-level
expectations.

In response to these findings, and in our continuous efforts to deliver high quality instruction to the
students in our public education system, during the 2010-2011 and 2011-2012 school years, we
developed curriculum documents in grades K-12 for Spanish language arts, mathematics, science,
English as a second language (ESL), and core content courses at the high school level using the
Understanding by Design (UbD) approach. To ensure that all students in Puerto Rico have access to
high quality curriculum materials we have developed and started implementing our curriculum in
different phases including instructional coaching for teachers in six pilot schools and professional
development sessions for teachers and content area facilitators.

Phase One: 2010-2011

Phase 1 of the curriculum project occurred during the 2010-2011 school year. This phase included the
creation of a K-12 scope and sequence that streamlined the content area standards, eliminating
redundancy and introducing a spiraling approach to instruction that focuses on vertical alignment;
and the development of standard-based grade level curriculum frameworks and pacing guides in
Spanish language arts (SLA), English as a second language (ESL), mathematics, and science for grades
4-8.

A curriculum and professional development stakeholder committee was developed, in which
designated teacher leaders from Puerto Rico collaborated and consulted with curriculum writers to
refine the curriculum frameworks and associated materials during March and April 2011. This
committee took responsibility for ensuring the development and implementation of the outlined
plans for curriculum and professional development were in alighment with the Department’s vision
and goals.

Also, a pilot professional development boot camp was established for selected teachers in grades 4-8
representing each of the seven regions in Puerto Rico. The boot camp aimed to address standards-
based curriculum and instructional support in two main areas: 1) overview and interpretation of
content area standards; and 2) overview of curriculum maps and introduction of standards-based
instruction, including best practices for content area instruction. A boot camp work session took place
over four days in June 2011 to present draft curriculum and professional development materials to

30

June 7, 2012



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

about 36 teacher leaders from each of the six pilot schools. A full-scale boot camp took place over
two days in October 2011 for approximately 65 content area teachers from the six pilot schools to be
presented with the final curriculum maps and supplemental materials with the expectation that
teachers would return to their schools and implement the newly acquired curriculum frameworks
during the 2011-2012 school year.

Phase Two: 2011-2012

Phase 2 of the curriculum project occurred during the 2011-2012 school year. This phase included the
development of grade level curriculum frameworks and pacing guides in grades K-3 and 9 in SLA, ESL,
mathematics, and science, and for core content courses at the high school level; involvement of key
stakeholders in the planning and development process; and a system for building capacity among
teachers and administrators by encouraging a deeper understanding of standards-based instruction.

Similar to the development of curriculum materials for grades 4-8, a stakeholder committee
composed of several teacher leaders from all content areas served as collaborators in this work and
ensured the development and implementation of the outlined plans for curriculum and professional
development were well aligned with our vision and goals.

In our commitment to continue building capacity across the island, a full scale professional
development boot camp was held in June 2012 for over 300 academic facilitators representing each
one of the seven regions in Puerto Rico. The purpose of this boot camp was to provide the academic
facilitators with an overview of the different content areas curriculum maps and introduction of
standards-based instruction, including best practices for content area instruction for grades K-3 and
9-12. The academic facilitators were presented with standards-based assessment strategies that are
aligned with the curriculum maps and shared ideas with colleagues about how to use the curriculum
tools and strategies in the classroom. The academic facilitators will be key to our efforts in the wide-
scale implementation of the curricula across the island during the 2012-2013 school year. For
example, during the summer of 2012 we asked all school districts to develop a work plan for the
implementation of the curriculum materials for all schools including training for school directors,
academic teachers, and special education teachers. School directors received a curriculum workshop
on July 2012 and teachers received their curriculum workshop on September 2012. The Office of
Academic Services also trained the program directors for the four core content areas and other non
tested subject areas. The program directors from the core content areas will disseminate the
curriculum materials to their teachers while the Office of Academic Services made a commitment to
revise the standards for non tested subject areas and develop aligned curriculum materials for these.

One fifth of the student population in Puerto Rico has been identified as students with disabilities. We
acknowledge the importance of providing students opportunities to learn academic content and
setting high expectations regardless of their disability. Our goal is to maximize these students access
to the general curriculum by providing them with a high quality standard based instruction linked to
the 2007 content standards and grade-level expectations and ensure that students will graduate from
high school ready for college and careers. All students with disabilities must have access to the same
curriculum as their peers, age appropriate materials, and an engaging academic experience.

In addition, we instill in the teachers the need to set high expectation for their students with
disabilities in order to prepare them for college or work. Our transition program at the school level
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provides orientation to teachers and students about services available in the community to help
students with disabilities for the transition to postsecondary studies or work. For example, the
schools actively recruits partners to work with students to help them transition via apprenticeships,
etc.

Also, we believe that we must set high expectations for performance for our students with significant
cognitive disabilities (approximately 1%) and they must have access to the curriculum based on the
same content standards as their same grade peers. Qur alternate achievement standards reflect
rigorous definitions of the knowledge and skills that students with significant cognitive disabilities
must demonstrate to be considered proficient in academic domains for each grade level. Our goal is
to ensure that students develop depth and complexity in skills and knowledge as they move through
successive grade levels. We set the expectations that students with significant cognitive disabilities
will become proficient with successively more challenging content over time.

We are committed to developing special education teachers’ skills to ensure that all students with
disabilities, including those with significant cognitive disabilities, have access to and make progress in
the general curriculum. Every year we provide in depth-training to districts and regional personnel to
become thoroughly familiar with the procedures for developing the PPEA assessment portfolio, and
providing students with sound instruction. We also provide with professional development
opportunities in areas such as content delivery and establishing academic goals in IEPs. In addition,
teachers receive continuous support from their district’s special education and academic facilitators.
Special education facilitators conduct classroom visits and provide recommendations for teachers on
strategies to improve their instruction and other areas of need. These classroom visits are a vehicle to
provide one-on-one support and usually inform professional development for these teachers.

In our continuing efforts to provide teachers with resources and supports necessary to deliver high
quality standard-based instruction to students with significant cognitive disabilities, during spring
2011 we developed a series of modules to support the PPEA assessment training process and provide
teachers with a tool to further incorporate best practices on the alignment of standards, instruction,
and assessment. Our main goal with these modules is to increase understanding of effective ways to
provide instruction to students with significant cognitive disabilities to promote progress in all
academic areas.

In Puerto Rico, Spanish is the language of instruction, as well as the predominant language used in
commerce and social interaction. Further, limited Spanish proficiency (LSP), is the student group in
Puerto Rico that parallels the English learner or LEP student group in mainland states. To increase our
efforts in improving the quality of instruction for Spanish language learners under Title Ill of the NCLB,
in 2010 we submitted a letter of intent to participate in the development of Spanish Language
Proficiency (SLP) standards and the accompanying assessment through a U.S. Department of
Education Enhanced Assessment Grant (EAG). The World-Class Instructional Design and Assessment
(WIDA) consortium was awarded the funding through the EAG program to develop the SLP standards
and aligned assessments. The PRDE joined WIDA with three other states/entities to develop Spanish
Language Proficiency Standards and the accompanying assessment under the Spanish Academic
Language Standards and Assessment (SALSA) project. To ensure that the needs of our LSP students
are met, we identified three LSP teachers to serve as representatives during this process and to
participate in important meetings. In summer 2012, we signed a new memorandum of understanding
(MOU) with WIDA to continue as a collaborative partner on the EAG grant. The new standards are
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scheduled to be released in early 2013 and the operational form of the PODER (Prueba Optima del
Desarrollo del Espafiol Realizado) test for kindergarten will be released in August 2013. Operational
test forms for grades 1-2 will be available in August 2014. Puerto Rico will have the opportunity to
participate during the validation process as well as the bias and sensitivity reviews for Kindergarten
items in September 2012.

It is our goal to provide high performing students who wish to pursue a college career with a variety
of academic experiences. As such, we offer these high school students advanced placement (AP)
courses in the subject areas of Spanish, English and pre-calculus in grade 12. During the 2011-2012
school year, 16% of students enrolled in grade 12 took at least one of these AP courses. In order for
students to participate in these AP courses, they must score proficient or advanced on the annual
state assessment (the PPAA) and have a minimum performance score of 85% in the subject of the AP
course they wish to take. These courses help students to more easily transition to the world of
postsecondary education and provide students with opportunities to obtain college credit by passing
a standardized test developed by the College Board in each one of the AP subjects they are enrolled.

As part of our commitment to promote college participation for all students including SWDs and LSP
students, PRDE will annually publish both the college going and college credit accumulation rates for
each identified subgroup that has at least 30 students in each high school in Puerto Rico. This
reporting will become effective as the new State Longitudinal Data System comes on-line as outlined
in the recent SLDS grant approved by the USED.

In our continuous effort to set high expectations for teachers and their ability to deliver high quality,
college and career ready instruction to our students we have developed strong relationship with
University teaching programs in Puerto Rico. Currently there are 33 teaching certification programs at
different universities across the island and the Office of the Undersecretary of Academic Affairs has
been working closely with these programs. Once teachers graduate these programs they go through
the certification process. The teacher certification is granted by the Secretary of Education and serves
as the official document that provides teachers with a license to teach in the category and level
specified for a determined period of time. Recently, the PRDE in conjunction with the Education
Commission of Private Universities went through the process of reviewing these certifications.
Members from the University of Puerto Rico, the only four-year public institution in Puerto Rico were
also invited to participate in the committee.

In addition, teachers in Puerto Rico must pass the island teacher certification test, the PCMAS
(Pruebas para la Certificacion de Maestros en Puerto Rico) in order to teach in our public schools. A
new Regulation will be signed soon to allow PRDE to provide technical assistance to the universities to
ensure that the teacher candidates are well prepared to be successful in this test. This effort will be
led by the Office of the Undersecretary of Academic Affairs at the PRDE.

Initiatives to Increase College Preparedness

The main goal of our fourth year proposal for the College Access Challenge Grant was to strengthen
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and build alliances so as to sustain programs and expand emphasize the outreach activities for
students who may be at risk of not enrolling in or completing college. The following descriptions
reflect a sample of the activities we have been engaging in under this grant:

e Post-Secondary Orientation: In 2012, for the first time, UPR dedicated a week to motivating,
informing, and helping prepare students for post-secondary education. To support this work, they
provided school counselors with additional electronic tools so they can improve their guidance.

¢ Personal Roadmap to College: We have developed and distributed more than 23,000 roadmaps to
students, parents, counselors, teachers, and school directors to help prepare students and their
families for the transition to college.

¢ Collaboration with ASPIRA and TRIO Programs: PRDE and UPR have been collaborating with the
ASPIRA and TRIO programs to assist in their efforts to increase the participation of traditionally
underserved students in post-secondary education.

e Summer Camps and Online Courses: A summer camp for post-secondary readiness was held in
June of 2012 to assist students in gaining experience with university courses and prepare them
for success on the AP tests they will take in the 2012-2013 school year. This initiative is another
method for ensuring both a smooth transition from secondary to post-secondary education and
helping students to recognize their post-secondary opportunities. These summer camps also
utilized our online courses that are geared toward assisting students in passing the AP exams.

1.C DEVELOP AND ADMINISTER ANNUAL, STATEWIDE, ALIGNED, HIGH-

QUALITY ASSESSMENTS THAT MEASURE STUDENT GROWTH

Select the option that pertains to the SEA and provide evidence corresponding to the option

selected.

Option A Option B Option C

[] The SEA is participating in | [X] The SEA is not [] The SEA has developed
one of the two State participating in either one and begun annually

consortia that received a
grant under the Race to the
Top Assessment
competition.

1. Attach the State’s
Memorandum of
Understanding (MOU)
under that competition.
(Attachment 6)

of the two State consortia
that received a grant under
the Race to the Top
Assessment competition,
and has not yet developed
or administered statewide
aligned, high-quality
assessments that measute
student growth in
reading/language atts and
in mathematics in at least
grades 3-8 and at least once
in high school in all LEAs.

i. Provide the SEA’s plan

administering statewide
aligned, high-quality
assessments that measure
student growth in
reading/language atts and
in mathematics in at least
grades 3-8 and at least once
in high school in all LEAs.

i. Attach evidence that the
SEA has submitted these
assessments and
academic achievement
standards to the
Department for peer
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to develop and
administer annually,
beginning no later than
the 2014-2015 school
year, statewide aligned,
high-quality assessments
that measure student
growth in
reading/language arts
and in mathematics in at
least grades 3-8 and at
least once in high school
in all LEAs, as well as
set academic
achievement standards
for those assessments.

review or attach a
timeline of when the
SEA will submit the
assessments and
academic achievement
standards to the
Department for peer
review. (Attachment 7)

Statewide Assessment System

The PRDE has developed a comprehensive statewide assessment system to meet NCLB requirements as
well as to inform other local decisions. As other states have done, we have submitted evidence to the
U.S. Department of Education (USED) demonstrating our compliance with the law’s mandates and the
validity of our implemented standards and assessment systems for their intended purposes. In
November 2011, we submitted the remaining evidence for the peer review process to the USED,
demonstrating that the assessment system meets the rigorous USED requirements. The PRDE is in the
process of receiving our letter of approval from the USED certifying that we have substantially met the
requirements and the compliance of our standards and assessment systems (we have been informed
that our approval letter is in the USED clearance process).

All students who attend public schools in grades 3-8 and grade 11 in Puerto Rico are assessed annually in
Spanish language arts, English as a second language, and mathematics, through the Pruebas
Puertorriquefias de Aprovechamiento Académico (PPAA) or the Pruebas Puertorriquefias de Evaluacion
Alterna (PPEA), which were developed to align with PRDE’s academic content standards and grade level
expectations. In addition, all students who attend public schools in grades 4, 8, and 11 are assessed
annually in science through either the PPAA or PPEA. The PPEA is PRDE’s alternate assessment designed
for students with significant cognitive disabilities who are unable to participate in the general
assessment (PPAA), even with accommodations.

The new academic content standards took effect in school year 2008-2009. As a result, we set new
academic achievement standards for the new PPAA tests. In August 2009, educators including
experienced general education teachers representing mathematics, language arts, science and ESL
content areas, and special education teachers from across Puerto Rico convened to set standards on all
grades and subjects of the PPAA. The goal of this meeting was to set three cut scores for reporting
performance in four levels: Below Basic, Basic, Proficient, and Advanced in testing grades for all tested

content areas.

We also developed performance level descriptors (PLDs) designed to describe the skills and abilities that
students possess within each of the four performance levels for each tested subject and grade level. In
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addition to aligning with the PRDE academic content standards, the PLDs were crafted to capture
measureable outcomes as reflected in the PPAA assessments. We also commissioned an independent
study to examine several questions related to the PLDs and current PPAA cut scores. In this study, panels
of Puerto Rico teachers reviewed the PLDs for each grade and subject area and provided feedback about
the extent to which each PLD:

1. conforms with the teachers’ perceptions of the knowledge and skills of their actual students whose
test scores fall into each performance level;

2. represents the knowledge and skills manifest in the items associated with each performance level;
3. compares with Puerto Rico’s Content Standards and Expectations;

4. compares vertically across performance levels within each content area; and

5

compares across grade levels within each grade span.

The findings of this study suggest that the PLDs conform to the teachers’ perceptions of the knowledge
and skills of their actual students whose test scores fall into each performance level and represent the
knowledge and skills in the items associated with each performance level. This evidence suggests that
the cut scores do appropriately distinguish between the performance levels. Overall, the PLDs also
compared well with Puerto Rico’s Content Standards and Expectations, as well as across performance
levels within each content area and grade span.

PRDE’s assessment system ensures coverage of the depth and breadth of our academic content
standards and employs multiple approaches within specific grade and content combinations to meet
this goal. First, we developed test blueprints that ensure the selection of an aligned set of items for each
test form. Second, we commissioned a study in 2010 to evaluate the extent to which the PPAA and its
operational system have been designed to yield scores that reflect students’ knowledge and skills in
relation to academic expectations. This study evaluated alignment in terms of depth of knowledge
(extent to which the complexity of knowledge required to correctly answer assessment items
corresponds to the level of cognitive demand defined in the academic content standards), categorical
concurrence (correspondence of items to standards), and domain concurrence (proportion of items that
match content defined in the grade level standards as opposed to items that do not clearly match
content defined in the grade-level standards).

Overall, the findings support a strong degree of alignment. At the test level, the alignment results were
moderate to strong in 93% of the analyses. The most critical aspects of alighment, represented as
categorical concurrence, DOK, and domain concurrence were moderate to strong for all grades. For
example, results from the study indicated that the test blueprints reflect most of the content and DOK
aspects of the content standards. For Spanish language arts, DOK results are moderate in grade 3 with a
general increasing trend across subsequent grades, and for mathematics, DOK results are moderate at
all grades. Findings for categorical concurrence indicated that for Spanish language arts, categorical
concurrence is moderate across all grades. The moderate ratings are due in part to the absence of one
standard (Oral Comprehension, present in all standards documents) from the test blueprints and the
item ratings; for mathematics, categorical concurrence is moderate in grade 7 and strong across the
remaining grades.

This study also addressed areas of balance of representation (BOR) and range of knowledge (ROK). BOR
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refers to the degree to which the score points on the assessment follow the patterns of emphasis
intended in the blueprint, and ROK examines the extent to which the breadth of knowledge required to
correctly answer assessment items corresponds to the breadth of knowledge defined in the academic
content standards. Results for BOR were strong for all except two grades; in Spanish language arts, BOR
is strong in grades 3, 4, 5, 7 and 11 but weak for grades 6 and 7. Findings from mathematics indicate that
BOR is strong across all grades. However, there are signs of weaknesses in ROK which are most likely due
to the use of expectation-level ratings for the ROK analyses given the relatively large number of
expectations for some standards. For example, for Spanish language arts and mathematics, ROK
outcomes are weak to moderate across grade levels, meaning that at least 50% of the expectations
within each standard were not addressed or the items did not represent the entire range or number of
expectations included in the broad concepts listed.

Puerto Rico has a set policy on accommodations to support the annual state assessment for students
with disabilities (SWDs) and LSP students which are described in our Accommodations Manual (2004).
We have enhanced our efforts to review and monitor the implementation of our accommodations policy
to ensure that all students who take the PPAA have the best opportunity to demonstrate what they
know and can do. Accommodations for the PPAA are selected based on accommodations that the
student regularly uses during instruction and that are written in the student’s IEP by the Comité de
Programacion y Ubicacion (COMPU) team responsible for making the accommodation decisions.
Accommodations for LSP students are written into a student’s Language Development Plan (LDP) by the
Comité de Revision de Lenguaje (COREL), a team responsible for outlining the plan and monitoring its
progress. Currently, about 80% of students with disabilities and 40% of LSP students receive
accommodations during the PPAA. The most commonly used accommodations for SWDs are extended
time, read aloud, change in setting, and frequent pauses. For LSP students, the most common
accommodations are extended time, reader for test directions, and use of bilingual dictionary.

During the 2011-2012 school year we commissioned several studies including a study to evaluate the
degree to which accommodations selected for individual students, as indicated in their IEPs, were
implemented at the time of testing. We also commissioned a comprehensive literature review to
examine the degree to which the accommodations frequently used on the PPAA are effective at
addressing obstacles that may interfere with a student’s ability to demonstrate their knowledge and
skills during the assessment. Findings from the studies suggest that there is a strong alighment between
the standard accommodations (i.e., extended time, read aloud, Braille, frequent breaks) listed in
students’ IEPs and those being implemented during the PPAA administration. Also, accommodations
usage in Puerto Rico is consistent with available research and is aligned to that of other SEAs. The most
frequently used accommodations for both SWDs and LSP students in Puerto Rico are allowed and
supported by the majority of policies and guidelines of other SEAs.

The PRDE will remain committed to ensuring the proper implementation of our accommodations policy.
As such, our intention is to provide feedback to teachers and IEP teams so they can make immediate
corrections, and inform any decisions about training and support for improving the selection and
implementation of accommodations for SWDs and LSP students.

We believe that all students deserve the opportunity to show what they know and can do regardless of
the severity of their disabilities. With that in mind, the PRDE’s assessment system includes an alternate
assessment based on alternate achievement standards for students with significant disabilities who
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cannot participate in the general assessment: the Prueba Puertorriquefia de Evaluacion Alterna (PPEA).
We have developed specific guidelines for our IEP teams to review and apply when determining
students’ participation in the alternate assessment including students’ needs for explicit instruction,
extensive supports, and substantial modification of the curriculum. Participants in the PPEA comprise
approximately 1% of the total tested student population.

The PPEA’s purpose is to assess students in grades 3-8 and 11 on specific content standards. When
developing the PPEA, we ensured a process to create entry targets that are academic and grade-
referenced. The content standards and required grade-level expectations were selected by a committee
of general and special educators in January 2008 through a content mapping session. Qur content
specialist reviewed the selected grade-level expectations from content mapping and matched the
strands to those strands instructed and assessed through the PPAA. This has resulted in a system that is
organized by grade level and content strands that are consistent with those of the PPAA (general
assessment).

The content of the PPEA is organized by entry targets with multiple subparts for data collection. This
allows for breaking down larger grade-level expectations into smaller, measurable objectives which
teachers “bundle” for meaningful instruction and in an attempt to avoid instruction that is disjointed or
too limited in scope.

Puerto Rico was one of five entities that collaborated with the University of Kentucky in a four-year
validity evaluation project funded by a 2007 General Supervision Enhancement Grant from the Office of
Special Education Programs at the U.S. Department of Education. Each of the participating entities
conducted a series of studies to address key elements in the interpretive argument for its alternate
assessment based on alternate academic achievement standards. One of the studies addressed the
extent to which the PPEA is aligned to the Puerto Rico academic content standards and grade-level
expectations.

Karin Hess of the National Center for the Improvement of Educational Assessment (NCIEA) used the
Links to Academic Learning (LAL) alighment method for this study, which addresses alignment between
academic content standards and assessments as well as alignment between academic achievement
expectations and tests. Results from this alignment study provide extensive evidence that the PPEA is
aligned to Puerto Rico’s academic content standards and grade-level expectations. The overall results
revealed a very high degree (75%-100%) of emphasis on assessing academic content with the PPEA
entry targets in all content areas at all grade levels. Also, the PPEA entry targets were found to be
primarily academic and grade-referenced consistent with general education PPAA content and content
strands. Generally, the content centrality and performance centrality of PPEA entry targets is high for all
content areas and strong at most grade levels.

We are committed to high quality and aligned assessment systems. In response to findings from the
crosswalk study between Puerto Rico content standards and Common Core State Standards that suggest
a strong alignment between our mathematics content standards and CCSS mathematics, we plan on
developing math test items aligned to Common Core State Standards to the extent possible.
Mathematics items created for the 2012-2013 item development cycle will be aligned to both the 2007
Puerto Rico standards and when possible the Common Core State Standards. All items will be aligned to
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the Puerto Rico content standards and in cases where there is a clear alignment to the CCSS, these items
will be coded to both sets of standards, with the CCSS considered as a secondary alignment. A thorough
item bank analysis on existing mathematics items will be performed in order to determine the extent
previously developed items align to both the Puerto Rico standards and the CCSS.

Puerto Rico will develop a growth model for Spanish language arts and mathematics in grades 3 through
8 and 11 that is consistent with the current PPAA assessment system. Information about growth models
used in other states was gathered in August 2012 by a nationally recognized vendor with significant
experience and recognized expertise and will be discussed during our September 2012 Technical
Advisory Committee meeting. Data from the 2010, 2011, and 2012 administrations of the PPAA will then
be used by our vendor to construct and analyze the characteristics of selected growth model options.
The most appropriate growth model will then be selected based on the results of these studies and
consideration of other factors important to the PRDE. It is anticipated that student growth information
for Spanish language arts and mathematics in grades 3 through 8 and 11 will be available for the 2012-
2013 reporting period. A general timeline for the development of the growth model is shown below.

August 2012 Gather information about growth models

September 2012 Discuss growth model options with the Technical Advisory Committee
October — December Use data from 2010, 2011, and 2012 administrations to develop the
2012 growth model

January — February 2013 | Incorporate growth scores into the scoring and reporting systems
June 2013 Report growth results for Spanish and Mathematics

The alternative assessment, PPEA, does not use a total raw or scale score, but rather reports student
results as a pattern of ratings across the dimensions of progress, performance, and complexity. The
growth model will be designed to include these assessments to ensure all students are included in the
growth model in a consistent manner.

The plan to administer the modified PPAA and PPEA coincides with the plan to modify the current
assessments as described above. As items that are more closely aligned with the college and career
readiness standards are developed and field tested each year they will be incorporated into the tests to
be used in the following year. By continuing this course of development through the 2012-2013 and
2013-2014 school years, we expect to have high-quality assessments that measure student growth in
place by the 2014-2015 school year.

In addition to developing and implementing a growth model that encompasses our state testing
program, the PRDE will also develop a series of assessment in the non-tested grades and subjects (with
the assistance of a national recognized vendor). In all content areas where it is appropriate,
standardized assessments will be developed that can be used as a basis for student growth measures. By
developing a regression model that uses individual student prior academic achievement to control for
differences in students, this growth model can also be used to identify high progress reward schools,
provide feedback to schools on their areas of strength, and evaluate teacher and school director
effectiveness under a differentiated accountability system.

¢ Identifying high progress reward schools: Five percent (5%) of the total number of schools in Puerto
Rico will be identified annually as high progress reward schools. High progress reward schools are
those that have the highest percentage of students meeting or exceeding their individual growth
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expectations in Spanish language arts and mathematics combined and are not identified as either
highest performing schools, focus schools, or priority schools. Based on the number of schools
operating in the 2012-2013 school year, this number would be 73 schools. Due to the fact that
Puerto Rico is in the early stages of developing a growth model, high progress schools will not be
identified until after the 2013-2014 school year.

e Providing feedback to schools: Disaggregated growth results will be made available to schoolsin a
variety of ways for inclusion in data reviews and for planning instructional interventions to address
the needs of all students in the schools including SWD and LSP students.

s Evaluating teachers and school directors: The guidelines for the teacher and school director
evaluation systems include a student achievement component. This component is a growth measure
that, without bias, takes into account previous student academic achievement when determining
the progress the child made during the instructional year. When a growth measure is not possible,
the evaluation student achievement measure will be a student learning objective (SLO) outcome.
Specific details of the attribution of student performance to teachers and school directors will be
included as part of the process in reviewing the results of the pilot teacher evaluation in the SIG
schools during the 2012-2013 school year. This component is weighted at 20% of teacher and school
director evaluations. This weight will be reviewed as part of the review of the evaluation system
every two years (for more see 3A, pages 87 and 92). This will allow for the collection and sharing of
student growth data with every teacher and will be used to enhance their instructional practices and
inform teacher and school director evaluations.
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PRINCIPLE 2: STATE-DEVELOPED DIFFERENTIATED RECOGNITION,

ACCOUNTABILITY, AND SUPPORT

2.A DEVELOP AND IMPLEMENT A STATE-BASED SYSTEM OF DIFFERENTIATED
RECOGNITION, ACCOUNTABILITY, AND SUPPORT

2.Ai  Provide a description of the SEA’s differentiated recognition, accountability, and support
system that includes all the components listed in Principle 2, the SEA’s plan for
implementation of the differentiated recognition, accountability, and support system no later
than the 2013-2014 school year, and an explanation of how the SEA’s differentiated
recognition, accountability, and support system is designed to improve student achievement
and school performance, close achievement gaps, and increase the quality of mnstruction for
students.

Overview of Accountability System

Puerto Rico proposes a differentiated accountability model based on the tenets of ESEA that meets the
U.S. Department of Education’s guidelines for flexibility as addressed in the documents entitled ESEA
Flexibility and ESEA Flexibility Frequently Asked Questions. This new accountability system, presented
here in Principle 2, allows for tremendous transparency. By setting new ambitious AMOs; identifying
priority, focus, and reward schools; and supporting and encouraging the 75% of schools in the middle, it
is our hope that parents, teachers, school directors, and members of the community will better
understand the rationale behind PRDE decisions including the distribution of funds, the justification for
categorizing schools accordingly, and the student and teacher progress made within each school.

This new system will also mark a significant departure from an accountability structure that has proven
to be largely punitive and challenging in how PRDE strives to meet the specific needs of our schools and
the unigue needs of our students. As with most states, the number of schools in Puerto Rico identified
for improvement has grown each year. As a result, PRDE has spread its funds across a large number of
schools to implement school improvement interventions as required by the Elementary and Secondary
Education Act. Even though progress is being made in the schools, the current accountability structure
and system of interventions does not improve schools fast enough to have schools existing
improvement status.

The initiative to serve the lowest 5% of all schools as priority schools, and the next 10% of schools with
the largest gaps as focus schools, will enable us to target comprehensive and research-based
interventions and expend the necessary funds on the schools and students with the greatest level of
need. ESEA flexibility will enable the PRDE to operate under an accountability structure that will better
affect systemic change in our lowest performing schools. After 10 years under NCLB, this new
accountability structure will support our efforts to turn the tide and truly reform a number of our
schools in a concerted manner.

Similarly, rewarding the 10% of highest performing and highest progress schools, and supporting and
providing encouragement to the schools in the middle to continue making progress to address the
needs of all students, empowers us to catalyze change within school culture island-wide. An incentive
system will help schools focus on tangible goals that they can work to achieve while they devote
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valuable resources — personnel, supports, time, and money — to closing achievement gaps and improving
student performance with all students in all subjects and grades. These goals, while of the utmost
importance and a top priority, are often less tangible than rewards and incentives that teachers,
students, and community members can see and experience.

We have already undertaken a process of identifying schools in need of turnaround under our SIG
funding, but the process of identifying priority, focus, and reward schools represents a solid step toward
changing the culture of education in Puerto Rico. These various school categories will help PRDE cast a
magnifying glass on the most problematic areas of Puerto Rico’s educational system while shining a light
on the most successful. Through this process of identifying weaknesses and successes, we can focus
renewed energy and resources on the areas that need them the most.

Under this differentiated accountability model, we will improve our existing USED approved assessment
system by developing items that align better to the Common Core State Standards while maintaining
our curriculum standards that have been accepted by the University of Puerto Rico system as being of
high enough quality and rigor to ensure that students who meet these rigorous standards are college
and career ready when they graduate from high school. As evidenced in a letter from the president of
the University of Puerto Rico (see attachment 5), high school students who master our rigorous
standards will not require remedial coursework once in college. While making these improvements, we
will develop and implement (with the assistance of a nationally recognized vendor with significant
experience and expertise in assisting states) a growth model that encompasses our state testing
program. The growth model will also encompass a series of assessments in the non-tested grades and
subjects (that will also be developed by a nationally-known test vendor with significant experience and
recognized expertise in developing state assessments) for the purpose of providing student growth data
to every teacher to inform instructional practices and teacher and school director evaluations.

In keeping with federal guidelines, Puerto Rico will continue to have rigorous AMOs based on 2011-2012
island-wide performance that will lead to a 50% decrease in the percentage of non-proficient students in
each subgroup within 6 years, thereby providing encouragement for all island schools to continue to
progress and improve how we educate all children, including students with disabilities (SWDs) and
limited Spanish proficient (LSP) students. This model will also encourage schools to close achievement
gaps by expecting more improvement in the performance of the lowest-achieving groups of students
while still being effective with higher-achieving groups of students. This improvement in student
performance will translate directly to more students mastering the curriculum to become college and
career ready.

The proposed system will cap the number of priority schools at 5% of the number of schools in the
entire island, regardless of Title | status. With only 18 non-Title | schools, this decision has a minimal
impact on the number of schools identified but has tremendous impact on the island. This provides a
democratic system where all schools, regardless of poverty level, are expected to follow the same path.
As an additional piece of context, the inclusion of these schools means that several of our schools that
serve students with particular disabilities will be included in the differentiated accountability system.
Some examples of such schools are the school for the deaf and the pediatric center serving students
whose disabilities are so profound they might otherwise not be able to attend school. These priority
schools will be identified based on one of two measures: they will either be the lowest-proficiency
schools on the island, based on the PPAA and PPEA which assess public school students in grades 3-8
and grade 11, or they will be high schools with a graduation rate of less than 60%, based on the most
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recent two years of data. Although Puerto Rico has not yet had a three-year cohort graduation rate in
place, we are transitioning to one (based on the U.S. Department of Education’s definition) beginning
with the class of 2011-2012. Once it is in place, it will be used for identification of priority high schools.
Since a school needs two years of graduation rates below 60%, the first time that high schools will be
eligible to be identified as priority schools based on graduation rate will be after the 2012-2013 school
year.

Once identified, priority schools will undergo a comprehensive needs assessment and be assigned an
external provider to assist the PRDE in ensuring that fundamental changes to the school occur that will
address the issues causing the low proficiency rates. The schools will remain in priority identification for
a minimum of three years. At the end of those three years, the school may exit priority status if it has
met the current AMOs for all subgroups in the school and has achieved a graduation rate above 60%,
where applicable. This is a rigorous expectation that will assure the PRDE, the community, and the USED
that the schools exiting priority school status have made significant progress. The three year span is
necessary to ensure that interventions take hold and become part of the school culture. In each case,
the school will use the transformation model, Puerto Rico’s preferred school turnaround model, as
defined by USED. We have already put structures in place to monitor the majority of schools in this
category as a result of our School Improvement Grant (SIG) work.

Similarly, the 10% of all schools that have the largest two year achievement gaps or subgroup
graduation rate gaps that are not identified as priority schools will be identified as focus schools. These
schools will undergo a comprehensive needs assessment, developed by the Florida and Islands
Comprehensive Center (FLICC), and will modify their school action plans for continuous improvement to
include significant interventions with the support of the academic program directors in the Office of the
Undersecretary of Academic Affairs to address the school factors contributing to these achievement
gaps. Once identified, these schools will also stay in their category for a minimum of three years to
ensure that the identified interventions take hold and become part of the school culture. At the end of
three years, if the school meets all its AMOs and has achieved a graduation rate above 60%, it may exit
focus status. Again this is designed to ensure the PRDE, the community, and the USED that the schools
exiting focus school status have had a phenomenal change in performance by meeting the rigorous
standards that are driving all schools to address the needs of all students, especially traditionally low-
achieving subgroups such SWDs and LSP students.

PRDE will implement systems to monitor both priority and focus schools, at least three times a year, to
ensure that these schools are receiving the support they require to meet student needs and address the
root causes of their performance problems. This monitoring may include desktop monitoring and site
visits. This practice will also ensure that we are developing a culture of communication within schools
across the island. As an assurance of appropriate implementation and follow through, the external
evaluator will monitor the plans, implementation, and outcomes of focus schools and a subset of the
75% of schools in the middle with the greatest needs.

The 5% of schools that have the highest proficiency rates, and the 5% of schools with the highest
percentage of students meeting or exceeding their growth expectations will share reward school
recognition. These schools will be publicly acknowledged and will be rewarded in meaningful ways
designed to highlight the best practices of these schools and incentivize quality teaching and leadership
in other schools throughout the island. Neither highest performing nor high progress schools can be
schools that are identified as either focus or priority schools. The PRDE will offer rewards that include
public notice on the PRDE website, media attention, letters to parents honoring reward school teachers
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and school directors, and district and/or regional events and recognition in the communities in which
these schools reside.

Finally, the 75% of schools that are not in any of the other categories under the differentiated
accountability system will also undergo a comprehensive self assessment of school needs, developed by
FLICC (described on pages 68 and 73), and assisted by the academic facilitators in the PRDE district
offices as part of their comprehensive action plan for continuous school improvement. These needs
assessments will help schools identify student and school needs to facilitate the identification of
appropriate interventions. While the intensity of the interventions will be different than in focus or
priority schools, these interventions will address a number of issues that can lead to performance gaps
and often hinder the performance of traditionally low performing groups like SWDs and LSP students.
District academic facilitators will monitor the application of these interventions with the oversight of the
external evaluator to ensure that the schools are appropriately addressing these needs with
interventions designhed to improve the teaching and learning process for all.

Each school in Puerto Rico is required to develop or modify annually either an action plan for continuous
improvement or a school improvement plan. School Improvement Grant (SIG) schools use the school
improvement plan (based on the results of a SIG needs assessment) while all others develop action plans
(based on the FLICC needs assessment). We have developed integrated technology tools that guide the
development of the action plans and collect the data for easy monitoring by the PRDE. These tools
include two data dashboard systems:

e  Priority schools will use the School Improvement Grant dashboard. Using SIG funds we have
developed a dashboard to track progress in our SIG schools on 13 measures. This dashboard was
designed specifically to address the needs of SIG schools and is, therefore, well suited for use by the
priority schools. The indicators included are useful, but may not be appropriate for schools with less
need of support. This dashboard enables the Office of School Improvement to oversee the
interventions being implemented in these schools. This tool will also be useful for priority schools as
they develop a culture of data utilization for continuous improvement.

e Non-priority schools (i.e. focus schools, reward schools, and the 75% of schools in the middle) will
use the PRDE dashboard. This dashboard presents graphic summaries of key data related to schools,
students, and personnel. It is currently in the validation phase; once it is fully operational it will first
be available to high level central administration personnel. In the next phase of implementation, the
Office of the Auxiliary Secretary for Planning and Educational Development will provide access to all
schools as an advanced method for data accessibility for use in developing and modifying action
plans. Data used for monitoring will be analyzed and disseminated by the Auxiliary Planning
Secretary’s office.

In making these changes, we will continue to use the subjects approved for use by USED; Spanish
language arts and mathematics. We will calculate AMOs for grades 3 through 8, separate from grade 11,
with a minimum n size of 30, which we will continue to use under ESEA flexibility. The following seven
subgroups identified in the Puerto Rico Accountability Workbook, approved by the USED in 2009, will
continued to be used:

1. Economically disadvantaged students (based on family income)
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2. Students with disabilities

3. Students with limited Spanish proficiency (LSP)

The Accountability Workbook (2009) also notes that “racial and ethnic minority groups in Puerto Rico do
not configure in the same manner as in the mainland United States” (p. 30). Accordingly, PRDE identifies
the following subgroups:

Puerto Rican students

4
5. Hispanic students (other than Puerto Rican)
6. White non-Hispanic students

7

Other origin

We work each day to provide high quality, aligned instruction to the children of Puerto Rico. Qur work
has led us to improve our standards, improve the quality of our assessments, and implement all
applicable regulations. These activities are not enough to improve instruction at the classroom level
alone. A variety of professional development initiatives and other projects need to occur to pilot,
demonstrate, and ultimately strengthen our instructional practices and strategies to better assist every
student in becoming college and career ready. Several of these stepping stones are explained in this
section to demonstrate the types of activities we are engaged in to prepare our teachers, school
directors, schools, and the SEA to move forward with a new differentiated accountability system.

This differentiated system will allow us to focus our resources on the lowest performing schools and
those with the largest achievement and growth gaps. Over time, with targeted interventions and
ambitious but achievable academic targets, priority and focus schools will improve to a point at which
they exit priority or focus school status. Even though there will continue to be schools in each of these
categories, with time the level or degree of need in these schools will decrease as overall achievement
and growth improves. Though simply stated, PRDE understands that achieving this goal will take great
commitment and determination, and we plan to succeed at making this goal a reality.

With focused attention on the island’s lowest-achieving schools and student subgroups, the
implementation of the transformation model including extended learning time, and the flexibility to use
a portion of federal funds differently, we believe that our schools will be able to meet the new AMO
targets and decrease the percent of non-proficient students by fifty percent in six years.

Over the course of the last few years, the PRDE has initiated a number of projects that will help us meet
these new AMO goals. Much of this foundational work has already begun in our SIG schools as well as in
a number of other schools that are piloting innovative strategies and practices. These projects lay initial
groundwork and will help empower the regions and school districts to drive the changes that will result
in improved student outcomes. Our commitment to the island-wide improvement of our schools is also
evidenced by our curriculum development work, teacher professional development trainings,
instructional coaching, and school culture work, all described below.

Curriculum Documents and Professional Development Boot Camps

As described in Principle 1 (pages 30-31), during the 2010-2011 and 2011-2012 school years, we
developed curriculum documents, aligned to the standards, in grades K-12 for Spanish language arts,
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mathematics, science, English as a second language (ESL), and core content courses at the high school
level. Through this process, we established a stakeholder group of teachers and administrators to
engage in the development, review, and approval of the curriculum and professional development
activities, and to ensure that these materials were aligned with the 2007 content standards and grade-
level expectations. Curriculum materials for grades 4-8 were piloted in six public schools during the
2001-2012 school year.

In 2011 and 2012, we held professional development “boot camps” to provide support and training on
curriculum materials (scope and sequence documents, curriculum maps, and teaching strategies in ESL,
SLA, mathematics, and science for grades K through 12), aligned to the standards, to teachers, academic
facilitators, and academic auxiliary superintendents throughout all seven regions. In July 2012, all 28
school districts provided the Office of Academic Affairs with a work plan on the island-wide
implementation of the curriculum materials for all teachers in the four content areas and school
directors. In August 2012, all school districts provided training on the curriculum materials to all four
content areas teachers island-wide. These materials have been distributed to each school and will be
available on the PRDE website in the near future. In addition, the Office of Academic Affairs provided an
internal workshop to all program directors whose subject areas are not tested by the state’s assessment
and they were encouraged to develop curriculum maps, scope and sequence documents, and pacing
guides for their programs. These directors were also encouraged to integrate and align their programs
with ESL, SLA, mathematics, and science.

Instructional Coaching and Communities of Practice

One of our goals is to provide direct support to teachers while implementing standard-based instruction.
We want to provide our teachers with opportunities to improve their practice so that students then
have increased opportunities get greater exposure to high quality academic instruction. During the
2011-2012 school year, we introduced an instructional coaching model to provide teachers with
sustained guidance and support in both content and pedagogy as they implement the grade level
curriculum frameworks and pacing guides in grades 4-8 in SLA, ESL, mathematics, and science. Teachers
from the six curriculum pilot schools received in-classroom guidance and lesson plan modeling four
times during the school year. To continue that support, we also established communities of practice to
help build capacity within teacher groups, academic facilitators, and school directors by providing them
with forums for engaging with their content area colleagues with the purpose of discussing instructional
best practices and generating solutions for instructional challenges.

PRDE’s School Culture Project

Puerto Rico recognizes a positive school culture is linked to the improvement of academic achievement
and is therefore committed to improving school culture island-wide. As such, we commissioned a school
culture study in 2011-2012 to assess school culture in a sampling of island schools. The purpose of the
study was to determine the degree to which the six pilot schools have developed and implemented
practices related to a school culture that supports the implementation of the new standards-based
curriculum. Specifically, the study addressed five critical elements impacting school culture: teaching
and learning, the influence of school leadership, school community relationships, safety, and the
physical environment. The sample encompassed a range of grade levels, and served both rural and
urban areas. Each one of the schools in this study had been operating under improvement plans for a
period of three to nine years. In light of the findings, we are analyzing several recommendations to
enhance our schools’ culture to achieve improved outcomes for students, teachers, and school
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directors. We will be addressing many of these recommendations as districts facilitate the development
of action plans for continuous improvement, as the Office of the Undersecretary of Academic Affairs
reviews and approves these plans, and as interventions are implemented under this new differentiated
accountability system.

Bilingual Pilot School Programs

In addition to the core English as Second language curriculum in grades K-12, Puerto Rico has three
initiatives to promote bilingualism in the public school system. These initiatives seek to not only help
students achieve acquisition of the English language, but to ensure proficiency for all students, including
students with disabilities and limited Spanish proficiency students. We believe that mastery of more
than one language and an understanding and appreciation of cultural and linguistic diversity truly can
contribute to success in a global society.

These initiatives focus on the importance of developing literacy and communication skills, and represent
our commitment to preparing all students for success in the 21st century. Offering students
opportunities to engage in a bilingual curriculum will help to develop intellectual curiosity, cultural
identity, and opportunities to excel in our global world. The opportunity to participate in a bilingual
program should not be an optional or to a small percentage of students but to all students. Both of
these initiatives are under the Office of the Undersecretary of Academic Affairs.

e Empowering Students for the 21* Century (ES21): This initiative will continue to strengthen existing
bilingual schools. The ultimate goal of the existing schools is to have bilingual citizens. This initiative
is being implemented in 35 public schools across the island impacting approximately 5,000 students
including students with disabilities and LSP students. Twelve of these schools already participate in
the full immersion model while the other 23 schools offer special bilingual programs. A total of 83
teachers from these schools are currently enrolled in a certification program in bilingual education
at the University of the Sacred Heart (Universidad del Sagrado Corazon).

e The Bilingual Education for the 21% Century (BEC21): This initiative is being implemented in 32
schools, from kindergarten through grade 2, and impacts approximately 4,800 students and 280
teachers. Under this initiative subject areas Math and Science are offered in English. We are
committed in providing these schools with the supports they needs for a successful implementation
of this program including four hours of coaching (Monday through Thursday), 102 hours of
professional development, innovative instructional materials, extended hours where we encourage
parents’ involvement, and summer camp. We believe in setting a bilingual environment that begins
in early grades with the intention of keep building up these skills as students move on to higher
grades. Our goal is to continue implementing bilingual programs in additional elementary schools as
they opportunities arise. This initiative BEC 21 is based is on our community desire to provide
opportunities of bilingual education in the public schools. The ultimate goal of this project is to offer
the opportunity to all students to become proficient in their English language communication skills,
therefore increasing their choices on today’s global society.

During the 2012-2013 school year, the Bilingual Initiative Program (BIP) being conducted in 34
elementary schools will be adopted by the Office of the Undersecretary of Academic Affairs to fully
implement the BEC21 Initiative. Currently, these schools have their own bilingual curriculum and
receive some support from the Office of Academic Affairs.
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2.A1  Select the option that pertains to the SEA and provide the corresponding information, if
any.
Option A Option B

X] The SEA includes student achievement only
on reading/language arts and mathematics
assessments in its differentiated recognition,
accountability, and support system and to
identify reward, priority, and focus schools.

[] If the SEA includes student achievement on

assessments in addition to reading/language
arts and mathematics in its differentiated
recognition, accountability, and support
system or to identify reward, priority, and
focus schools, it must:

a. provide the percentage of students in the
“all students” group that performed at the
proficient level on the State’s most recent
administration of each assessment for all
grades assessed; and

b. include an explanation of how the
included assessments will be weighted in a
manner that will result in holding schools
accountable for ensuring all students
achieve college- and career-ready
standards.

The PRDE will only use the results of its Language Arts (Spanish Language) and mathematics tests for

accountability determinations.

2.B SET AMBITIOUS BUT ACHIEVABLE ANNUAL MEASURABLE OBJECTIVES

Select the method the SEA will use to set new ambitious but achievable annual measurable
objectives (AMOs) in at least teading/language arts and mathematics for the State and all LEAs,
schools, and subgroups that provide meaningful goals and are used to guide support and
improvement efforts. If the SEA sets AMOs that differ by LEA, school, or subgroup, the AMOs
for LEAs, schools, or subgroups that are further behind must require greater rates of annual

progress.

Option A Option B

Option C

[X] Set AMOs in annual equal [[] Set AMOs thatincrease in | [ ] Use another method that is

increments toward a goal of
reducing by half the
percentage of students in
the “all students” group
and in each subgroup who
are not proficient within six
years. The SEA must use
current proficiency rates

annual equal increments and
result in 100 percent of
students achieving
proficiency no later than the
end of the 2019-2020
school year. The SEA must
use the average statewide
proficiency based on

educationally sound and
results in ambitious but
achievable AMOs for all
LEAs, schools, and
subgroups.

i. Provide the new AMOs
and an explanation of
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based on assessments assessments administered in the method used to set
administered in the 2011— the 2011-2012 school year these AMOs.
2012 school year as the as the starting point for i. Provide an educationally
starting point for setting its setting its AMOs. sound rationale for the
AMOs. pattern of academic
i. Provide the new AMOs progress reflected in the

i. Provide the new AMOs and an explanation of the new AMOs in the text

and an explanation of method used to set these box below.

the method used to set AMOs. iti. Provide a link to the

these AMOs. State’s report card or

attach a copy of the
average statewide
proficiency based on
assessments
administered in the
2011-2012 school year
in reading/language arts
and mathematics for the
“all students” group and
all subgroups.
(Attachment 8)

Setting Annual Measurable Objectives

In keeping with option A, the AMOs represent a differentiated reduction over six years. Each subgroup’s
AMOs were set on the groups’ 2011-2012 proficiency rates with equal steps (rounded to a single
decimal place) leading to a 50% reduction in the percent of non-proficient students within six years.
Exhibits 10— 13 reflect the proposed AMOs for Puerto Rico. The AMOs (below) follow the same
subgroup system as had been developed for AYP determinations which include the special services
categories of poverty, disabilities, and Spanish language learners (as accepted by the USED in the
Accountability Workbook, 2009).

Puerto Rico’s Economically disadvantaged students (based on family income)

Student Subgroups Students with disabilities

Students with limited Spanish proficiency (LSP)
Puerto Rican students

Hispanic students (other than Puerto Rican)

White non-Hispanic students

N o v ok W R

Other origin

Puerto Rico proposes these AMOs based on two factors, the first being the separation of AMOs for
students in grades 3-8 from those for high schools since there is a clear difference in performance at the
high school level compared to the lower grades. This separation will allow for more rigorous targets for
the lower grades than would have been developed had grade 11 been included. This also allows for
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more realistic targets for high schools. The following data tables (see Exhibit 8 and Exhibit 9) help to
illustrate the need to separate the grade spans.

The following performance data was used to develop the new AMOs under this differentiated
recognition, accountability, and support system.

Exhibit 8. Spanish Language Arts Proficiency
2008-2009 2009-2010 2010-2011 2011-2012

Grade 3 47% 52% 54% 59%
Grade 4 37% 40% 44% 51%
Grade 5 39% 40% 44% 46%
Grade 6 45% 46% 48% 50%
Grade 7 35% 33% 37% 39%
Grade 8 36% 39% 45% 43%
Grade 11 35% 35% 38% 40%

Exhibit 9. Mathematics Proficiency
2008-2009 2009-2010 2010-2011 2011-2012

Grade 3 59% 65% 66% 70%
Grade 4 41% 48% 52% 55%
Grade 5 30% 37% 40% 41%
Grade 6 5% 9% 10% 15%
Grade 7 4% 6% 7% 8%
Grade 8 3% 7% 9% 9%
Grade 11 2% 4% 8% 9%

The second factor is that these AMOs are set separately by subgroup instead of by the whole school.
This sets up a system in which schools are encouraged to differentially focus more energy on improving
the performance of those students in the traditionally low achieving subgroups.

These AMOs are based on the 2011-2012 data for the entire island. These scores include the
performance of students using either Puerto Rico’s general or alternate assessment. The participation
rate on the assessment system was well over the required 95%, so these baseline results are
representative of island-wide student performance by subgroup. The decision was made to use the
island pass rate for the baseline as opposed to selecting proficiency for a single school (as was the
mandate previously) in order to better represent the performance of students across the island and hold
the lowest performing schools to a rigorous standard.

We will continue to report subgroup performance against the new AMOs for all schools. Included in this
reporting will be the participation rate by subgroup and the other academic indicator of either
attendance or graduation rate whose thresholds have not been modified since the latest approval of the
Accountability Workbook (2009). As part of our commitment to promote college participation for all
students including SWDs and LSP students, PRDE will annually publish both the college going and college
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credit accumulation rates for each identified subgroup that has at least 30 students in each high school
in Puerto Rico. This reporting will become effective as the new State Longitudinal Data System comes
on-line as outlined in the recent SLDS grant approved by the USED.

The four exhibits below outline the new AMO targets for each student subgroup, by subject and by
grade level, over the next six years (see Exhibit 10, Exhibit 11, Exhibit 12, and Exhibit 13). The new AMOs
were developed using 2011-2012 data as the baseline for each subgroup. The 2017-2018 goal of a 50%
reduction in the percent of non-proficient students by subgroup was set. The difference between these
numbers was calculated and divided by six to determine the equal, annual increases for each subgroup
to reach the 2017-2018 goal.

Exhibit 10. Spanish Language Arts AMOs by Subgroup for Grades 3-8

Grades 3-8 Spanish Language Arts
Student Group Baseline
2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18
All 47.7 52.1 56.4 60.8 65.1 69.5 73.9
Students with 32.8 38.4 44.0 49.6 55.2 60.8 66.4
Disabilities
Limited Spanish — ,; § 427 47.9 53.1 58.3 63.5 68.8
Proficiency
Economically 45.1 49.7 54.3 58.8 63.4 68.0 72.6
Disadvantaged
Puerto Rican 47.7 52.1 56.4 60.8 65.1 69.5 73.9
Hispanic, non 45.9 50.4 54.9 59.4 63.9 68.4 73.0
Puerto Rican
White, non 41.8 46.7 51.5 56.4 61.2 66.1 70.9
Hispanic
Other Origin 48.9 53.2 57.4 61.7 65.9 70.2 74.5
51
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Exhibit 11. Mathematics AMOs by Subgroup for Grades 3-8

Grades 3-8 Mathematics
Student Group Baseline
2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18
All 32.2 37.9 435 49.2 54.8 60.5 66.1
Students with 27.5 335 39.6 45.6 51.7 57.7 63.8
Disabilities
Limited Spanish 30 35.8 41.7 47.5 53.3 59.2 65.0
Proficiency

Economically

. 31.2 36.9 42.7 48.4 54.1 59.9 65.6
Disadvantaged
Puerto Rican 32.2 37.9 435 49.2 54.8 60.5 66.1
Hispanic, non 31.3 37.0 42.8 48.5 54.2 59.9 65.7
Puerto Rican
White, non 27.2 333 39.3 45.4 51.5 57.5 63.6
Hispanic
Other Origin 35.6 41.0 46.3 51.7 57.1 62.4 67.8

Exhibit 12. Spanish Language AMOs by Subgroup for Grade 11

Grade 11 Spanish Language Arts
Student Group Baseline
2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18
All 40.5 45.5 50.4 55.4 60.3 65.3 70.3
Students with 14.3 21.4 28.6 35.7 42.9 50.0 57.2
Disabilities
Limited Spanish 19.2 25.9 32.7 39.4 46.1 52.9 59.6
Proficiency
Economically 36.6 41.9 47.2 52.5 57.7 63.0 68.3
Disadvantaged
Puerto Rican 40.5 455 50.4 55.4 60.3 65.3 70.3
Hispanic, non 43 47.8 52.5 57.3 62.0 66.8 71.5
Puerto Rican
White, non 34.6 40.1 455 51.0 56.4 61.9 67.3
Hispanic
Other Origin 34.5 40.0 45.4 50.9 56.3 61.8 67.3
52
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Exhibit 13. Mathematics AMOs by Subgroup for Grade 11

Grade 11 Mathematics
Student Group Baseline
2011-12 2012-13 2013-14 2014-15 2015-16 2016-17 2017-18
All 8.9 16.5 241 31.7 39.3 46.9 54.5
Students with 3.4 11.5 19.5 27.6 35.6 437 51.7
Disabilities
Limited Spanish 10.3 17.8 25.3 32.7 40.2 47.7 55.2
Proficiency

Economically

. . . . . 46.2 .
Disadvantaged 7.8 15.5 23.2 30.9 38.5 6 53.9
Puerto Rican 8.9 16.5 24.1 31.7 39.3 46.9 54.5
Hispanic, non 10 17.5 25.0 325 40.0 47.5 55.0
Puerto Rican

White, non 3.8 11.8 19.8 27.9 359 43.9 51.9
Hispanic

Other Origin 7.1 14.8 22.6 30.3 38.1 45.8 53.6

2.C REWARD SCHOOLS

2.C.i  Describe the SEA’s methodology for identifying highest-performing and high-progress
schools as reward schools . If the SEA’s methodology is not based on the definition of reward
schools in ESEA Flexibility (but instead, e.g., based on school grades or ratings that take into
account a number of factors), the SEA should also demonstrate that the list provided in Table 2 is
consistent with the definition, per the Department’s “Demonstrating that an SEA’s Lists of Schools
meet ESEA Flexibility Definitions” guidance.

Selecting Reward Schools

In keeping with the guidelines for the flexibility request as addressed in the USED documents entitled
ESEA Flexibility and ESEA Flexibility Frequently Asked Questions, Puerto Rico plans to identify two
categories of reward schools: highest performing schools and high progress schools (as defined in the
USED document entitled ESEA Flexibility). Each year, we will identify both 5% of our highest
performing and 5% of our high progress schools; together these schools will comprise our reward
schools.

Highest performing schools are defined as non-focus and non-priority schools that have the highest
proficiency in Spanish language arts and mathematics combined and have an attendance rate of 95%
or greater in a given year. We will identify annually highest performing schools equal to 5% of the
total number of schools in operation. Based on the number of schools operating during the 2012-
2013 school year, 73 schools will be identified. These schools are listed in Table 2. The rationale for
including the student attendance constraint is to ensure that the highest performing schools
demonstrate not just success on test measures but also show success in other areas. Currently Puerto
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Rico does not have a three-year cohort graduation rate in place; however we are transitioning to one
(based on the U.S. Department of Education’s definition) beginning with the graduating class of 2011-
2012. These results will be released in the fall of 2012. Once the results have been reviewed, we plan
to evaluate the results and determine how to balance the number of highest performing schools
based on proficiency with the number based on graduation rate.

High progress schools are those that have the highest percentage of students meeting or exceeding
their individual growth expectations in Spanish language arts and mathematics combined and are not
identified as either highest performing schools, focus schools, or priority schools. Five percent (5%) of
the total number of schools in Puerto Rico will be identified annually as high progress schools. Based
on the number of schools operating in the 2012-2013 school year, this number would be 73 schools.
These schools are listed in Table 2. Due to the fact that Puerto Rico is in the early stages of developing
a growth model, high progress schools will not be identified until after the 2013-2014 school year.
Since Puerto Rico currently does not have a three-year cohort graduation rate, high schools will not
be awarded status based on change in graduation rate until after the 2012-2013 school year. Once
the rate becomes available, we will determine the balance of schools based on student growth versus
those based on change in graduation rate.

2.Cii  Provide the SEA’s list of reward schools in Table 2.
Table 2 is included as Attachment 9 located on page 118.

2.C.iii Describe how the SEA will publicly recognize and, if possible, reward highest-performing
and high-progress schools.

Rewarding Highest Performing and High Progress Schools

The PRDE plans to publicly recognize reward schools with meaningful methods that provide incentives
to all schools to improve their effectiveness at assisting students to become college and career ready,
as evidenced by student achievement or growth. The rewards for high progress and highest
performing schools will be the same except for the title of the schools. The rewards managed by the
Office of the Undersecretary of Academic Affairs will include:

e public recognition on the PRDE website,

e public recognition via press releases to media outlets island-wide,

e special certificate from the secretary of education to each reward school,

e |etters to the parents of students in reward schools notifying them of the schools’ exceptional
teachers and school directors,

e ongoing professional development,
e financial rewards, if funds are available, and

o allowing schools to select their paint color.

In addition, we will encourage regions and school districts to reward these schools in a manner that
will be most significant to the schools themselves (including school directors and teachers), parents
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and students, and the community at large. As previously discussed, Puerto Rico functions as a single
LEA with a service structure that organizes the island into seven regions, each divided into 28 school
districts. This service model allows for several advantages; most pertinent to the reward structure is
that the districts are localized and have a strong community relationship. Each district and region is
already providing local recognition for schools that have been performing well in the past. It is our
vision that this local recognition provides a more meaningful method of recognition than merely the
centrally managed methods. These community-oriented branches of PRDE have a stronger link to the
communities the schools serve and can customize the recognition methods. Clearly it is more feasible
to hold a rally for reward schools in a region than to attempt to transport teachers across the island
for a single rally in the capital.

It is part of the expectation of the Office of the Undersecretary of Academic Affairs that districts and
regions will continue recognizing the reward schools in their district. The Office of the Undersecretary
of Academic Affairs and the external evaluator will monitor district recognition plans to ensure that
they are equitable throughout the islands. To identify methods of local recognition, we solicited input
from teachers and school directors at our August regional forums seeking public feedback on this
flexibility request. Stakeholders provided valuable insight on the rewards that will be meaningful to
schools and their communities.

The PRDE also plans to leverage the knowledge and skills of these schools to model and promote best
practices across the island. It is our intent to identify methods to share the great work of these
schools and teachers with other professionals and the public. Realizing that cost can be a factor in
disseminating the best practices in use in these schools, a number of methods will be investigated
including the development of web-based materials about the reward schools, demonstration
classroom, and opportunities for effective staff from these schools to present at meetings and
conferences.

During the stakeholder meetings, members of the community expressed that incentives for reward
schools are a way to recognize the effort of the whole school and therefore should not individualized.
Some of the rewards the public would like to see are: internet access in reward schools, maintenance
of existing equipment, and partnerships with businesses and community entities. In addition,
stakeholders suggested that reward schools offer workshops to the community on how to support
their children at home. Participants also expressed that the recognition and rewards should be
significant, resulting in community engagement and participation. To facilitate this community
engagement, the Office of the Undersecretary of Academic Affairs will reach out to community
leaders, including those from local foundations, businesses, universities, and other sectors of the
community at-large, to encourage them to work with local schools. This is the direct result of
feedback received from community leaders during the August community leaders’ forum.

The overall reward structure serves many purposes. First, it demonstrates the commitment of the
secretary of education and the governor to the success of Puerto Rico’s school by acknowledging their
effective practices. Second, it provides visibility to the island’s top performing schools which can serve
as both models and resources for other schools. Third, these rewards honor the hard work of
teachers and school directors in these schools, while also acknowledging the important role that
parents play in the education of these students. After a number of years of rewarding these schools,
the PRDE, the schools, and the communities across the island will have developed a mutual
foundation of effective practices used in schools.
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2D  PRIORITY SCHOOLS

2D.4  Describe the SEA’s methodology for identifying a number of lowest-performing schools
equal to at least five percent of the State’s Title I schools as priotity schools. If the SEA’s
methodology is not based on the definition of priority schools in ESE.A Flexzbility (but instead, e.g.,
based on school grades or ratings that take into account a number of factors), the SEA should also
demonstrate that the list provided in Table 2 is consistent with the definition, per the Department’s
“Demonstrating that an SEA’s Lists of Schools meet ESEA Flexibility Definitions” guidance.

Selecting priority schools

Like many states, Puerto Rico has received a School Improvement Grant (SIG) from the USED. Under
the differentiated accountability system proposed here in this flexibility request, these SIG schools
will automatically become priority schools. Although there is only one type of priority school, the
majority will be SIG schools, which are already in the process of implementing turnaround
interventions aligned with the transformation school turnaround model. As these schools have
already begun the transformation process prior to the proposed differentiated accountability system,
the structure of SIG school will be somewhat different; the remaining priority schools have not yet
begun to implement school-wide turnaround interventions aligned with the transformation model,
resulting in different implementation timelines for SIG and non-SIG schools. Though the following
discussion differentiates between SIG and non-SIG schools, there is but one type of priority school as
described below.

Puerto Rico has chosen to include all schools in its differentiated accountability system. To that end,
we will identify 5% of our total school population as priority schools. With 1,457 schools in 2012-
2013, this number will be 73. Identification is tied to the need to ensure that schools that have been
identified have time for the interventions to make a difference in the school and take hold in changing
the culture and process of the school prior to the school exiting. To this end, schools will remain
priority schools for a minimum of three years once they have been identified. The criteria for exiting
as explained in further detail in section 2Dv also includes the school meeting all the AMOs for the year
in which the school is attempting to exit.

Due to the exceptional level of support being provided to the priority schools, only 5% of the entire
school population will be identified at any time. Thus once the initial identification occurs, different
schools will not be placed into priority status until one or more schools exit. Using the method of
identification apart from previously identified SIG schools, the schools in the territory will be rank
ordered by the average percent proficient for the entire school spanning the two most recent years.
The school that is lowest on the list that is not a priority school will be a candidate for identification as
a priority school. Any high school with a graduation rate of less than 60%, for the two most recent
years, will be identified as a priority school if there is availability on the priority schools list and the
school has not already been identified. Should all high schools with a graduation rate below 60% for
the two most recent years already be identified as priority schools, then the SEA will identify those
schools ranked lowest for average percent proficient until there are 5% of the schools in the territory
identified.

The schools currently identified as SIG schools will automatically be identified as priority schools,
including one secondary school (grades 7-12) and six high schools (grades 10-12). Their number of
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years as a priority school will be counted beginning with their identification as a SIG school. Since
there are currently 53 SIG schools, there will be 20 non-SIG schools identified as priority schools for
the 2013-2014 schools year upon approval of this flexibility request. In addition, since the 2011-2012
school year will be the first year for which Puerto Rico reports a three-year cohort graduation rate, no
high schools will be identified as priority schools based on graduation rate until after the 2013-2014
school year graduation rates are released. At that point identification will be contingent on the
availability of slots for additional schools either due to a school exiting identification or expansion in
the number of schools increases the number of schools equal to 5% of the schools in the territory.

Twenty-nine cohort | SIG schools have already begun implementation of the Transformation Model
during the 2011-2012 school year and are required to implement the interventions for the remaining
two years. These schools, if they meet the other exit criteria defined in section 2Dv below, would be
eligible for exiting priority status at the end of the 2013-2014 school year.

Twenty-four cohort 1l SIG schools will engage in pre-implementation activities during the 2012-2013
school year, and will begin implementation of the Transformation Model during the 2013-2014 school
year as approved by USED. These twenty-four SIG schools are required to implement the model for
three years and would be eligible to exit priority status after the 2015-2016 school year, assuming
they meet all other exit criteria described in section 2Dv.

The 20 non-SIG priority schools that have been identified using the methodology above will begin to
implement interventions in 2013-2014 and will remain in this category for three years. These schools
will be eligible for exiting priority status at the end of the 2015-2016 school year.

There is no distinction between SIG and non-SIG priority schools; the only difference is in the timeline
of their intervention plans.

2.D.i Provide the SEA’s list of priority schools in Table 2.
Table 2 is included as Attachment 9 located on page 118.

2.D.ii Describe the meaningful interventions aligned with the turnaround principles that an LEA
with priotity schools will implement.

Interventions for Priority Schools

Based on several factors including Puerto Rico preference, the only two turnaround models that will be
used are transformation and school closure. Of the four school turnaround models defined by the USED,
Puerto Rico’s preferred model is the transformation model. While closure is a possible option only to a
certain extent, students educational needs still have to be attended, leaving only transformation as the
viable turnaround model. Implementation of this school turnaround model means that Puerto Rico is
implementing interventions that satisfy the turnaround principles as defined in the USED document
entitled ESEA Flexibility.
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To enable a priority school to make dramatic, systemic changes, interventions must be appropriate and
give time to make changes to the school. The interventions selected must provide for realistic
implementation and oversight. For this reason, the PRDE proposes the following process to develop
intervention plans based on individual priority school needs.

Districts with a priority school will be required to prepare an intervention plan for each school that: a)
provides appropriate data that aligns with the reporting metrics to support the selection of
interventions, b) outlines proposed interventions, and c) details how the interventions will be
implemented at the school level. The foundation of these plans is data from a diagnostic self assessment
of school needs completed by each priority school. This data will inform the intervention strategies
proposed, based on the school’s needs and established goals. External providers, selected from the
PRDE’s list of pre-approved providers, will provide assistance in the priority school improvement
planning process. To develop the list of pre-approved providers, the PRDE released a Request for
Qualifications (RFQ) and conducted an orientation for potential providers. Interested providers
submitted proposals to the Office of School Improvement (OSI). OSI trained both internal and external
reviewers on proposal evaluation. Based on the review process, providers were selected and identified
for inclusion on the PRDE list of pre-approved providers. Provider involvement and roles are described in
more detail below on page 60. Districts will submit new action plans for continuous improvement that
include the specific interventions to the Office of School Improvement for review and approval.

Districts offices will help each priority school conduct a diagnostic self assessment of school needs. The
needs assessment is based on the SIG needs assessment instrument (see attachment 14). This reflects
our effort to build on the improvement efforts we have already made and to streamline resources. The
needs assessment will include indicators for four measures of data: student achievement data, process
data, demographic data, and perception data (see Exhibit 14). Schools will summarize and use the
findings to determine the root causes for intervention and establish goals.
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Exhibit 14. Needs Assessment Indicators

1. Student Achievement .
Data

percent of students at or above proficiency level in Spanish language
arts on PPAA (Puerto Rico’s USED approved language arts test)

percent of students at or above proficiency level on PPAA in
mathematics

student participation rate on the PPAA in Spanish language arts and
mathematics

assessment results for all subgroup

2. Process Data .

number of minutes in Spanish language arts courses

number of minutes in mathematics courses

number of non-highly qualified teachers (NHQT)

assighment of teachers to specific classes

teacher attendance rate

attendance rate, period of vacancy or extended absence of school
director during previous two years

percentage of staff evaluated, results, and professional development
plan

school practices that may interact with student characteristics

3. Demographic Data .

dropout rate

student attendance rate

discipline incidences

percentage of Limited Spanish Proficient (LSP) students
graduation rate

teacher attendance rate

number of highly qualified teachers (HQT)

4. Perception Data .

staff perception of school
parent perception of school

level of parent involvement

The district will use the data from the needs assessment and work with an external provider to assist the
school in developing a new school improvement plan to include specific interventions, with the guidance
of trained district personnel. These personnel along with the Office of School Improvement will ensure
the alignment of proposed interventions with the needs as identified in the school. Under our current
SIG school model, each of our cohort | SIG schools partners with its own provider. There are only a
limited number of cases where a provider has the capacity to serve more than one school and is doing
so. Providers are selected by the schools from a pre-approved list of providers. Each school began the
selection process by identifying their preferred providers based on the schools’ needs and the services
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offered by the providers. The Office of School Improvement then reviewed each school’s request to
ensure alighment between the schools’ needs and the providers’ services, and approved a single
provider to each school.

A team from the PRDE Office of Federal Affairs will be responsible for reviewing the plans to ensure the
interventions are aligned to the identified needs of the school and cover these needs adequately. Plans
must demonstrate a systemic change in the school and will include: school improvement planning,
leadership quality improvement, educator quality improvement, professional development, curriculum
alignment and pacing, parent and community involvement, and monitoring plans and processes. Should
a proposed plan that has been approved by a district not meet the review criteria, the school will be
required to modify its plan and district staff will be required to participate in further development to
ensure they develop the internal capacity to carry out this work effectively. In this way, the PRDE
proposes a system of tiered support to help schools identify specific strategies and carryout meaningful
improvement efforts.

An external provider will be assigned to the school to assist in developing and implementing the school
improvement plan to address the school’s needs. The school will have the opportunity to select its
choice of provider with vetting by the district, region, and the Office of School Improvement. These
providers have a great deal of responsibility and mostly work with only one school during the
intervention process. They are be expected to:

e provide job-embedded professional development at leadership, teacher, and support staff levels to
increase the capacity for improvement and sustainability tied to student achievement;

e support community engagement programs;
o demonstrate relevance to grade level and content areas and needs assessment data;
e exhibit willingness to be held accountable for professional performance standards;

¢ demonstrate expertise in evidence-based practices to build internal leadership capacity (scaffolded
supports);

e provide research-based evidence of effectiveness in improving school performance (student and
adult learning);

¢ demonstrate how they will collaborate with other partners and the community on a frequent basis;
o demonstrate how they will collaborate with districts and schools;
e provide evidence of a proven track record—credible/valid results; and

o demonstrate how they will build capacity at the local level when the intervention is completed.

The process and roles for implementation and monitoring once intervention plans are approved is
described below.

Interventions will be implemented at the school level according to schools’ plans; plans will vary
according to school needs and capacity. The Office of School Improvement will assist and oversee
implementation of the plan at the school level. Each school has a provider assigned to consistently
support the implementation of the interventions and the school improvement plan as a whole. The
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process builds off of practice currently in place with respect to Puerto Rico’s SIG schools.

In addition, the Office of School Improvement will collect data to oversee the interventions tracked
through a dashboard system designed to monitor progress on a monthly basis. This ongoing data
collection is currently being funded with SIG dollars and was developed for use in Puerto Rico’s SIG
schools. The dashboard will allow for the tracking of progress on 13 measures toward PRDE, district, and
school goals as well as for the identification and dissemination of successful implementation practices
and lessons learned. The 13 measures were developed by the PRDE and agreed upon by the USED.

Based on desktop monitoring, annual monitoring of student performance, and teacher evaluation data,
when a school is not making progress under the transformation model, changes will be made to the
intervention plan to either enhance the interventions already selected, adopt new interventions, or
change interventions that are not producing results. This can occur at anytime while a school is a priority
school, but must occur if after the end of the initial three year period the school does not meet the exit
criteria.

Possible Interventions

While the Office of School Improvement recognizes the need for comprehensive change in all priority
schools, the plans already being operationalized in our SIG schools predate this flexibility request. As
such, the school improvement plans in these schools have already been developed. The interventions
for our existing 53 SIG schools (cohort | and cohort 1) will be implemented as originally planned with the
monitoring described on pages 77-78. The non-SIG priority schools will implement interventions and
supports that, like SIG schools, are aligned with the transformation model of school turnaround. This
approach reinforces the idea that there is one type of priority school; the timing is merely different as
SIG schools already have intervention plans in place and have begun implementation.

The following provides information related to the possible interventions in non-SIG priority schools.
These interventions are consistent with the turnaround principles as defined in the USED document
entitled ESEA Flexibility.

USED turnaround principle 1: “providing strong leadership by: (1) reviewing the performance of
the current principal; (2) either replacing the principal if such a change is necessary to ensure
strong and effective leadership, or demonstrating to the SEA that the current principal has a
track record in improving achievement and has the ability to lead the turnaround effort; and (3)
providing the principal with operational flexibility in the areas of scheduling, staff, curriculum,
and budget;”

The Office of School Improvement requires that a priority school replace its school director as an
important element of the transformation model. All of the 29 cohort | SIG schools have replaced their
school directors, and the 24 cohort Il school directors will be replaced by the 2013-2014 school year. The
new directors in the cohort | schools are participating in a Transformational Leadership Director’s
Academy during the 2012-2013 school year. This Academy will prepare Puerto Rico’s school directors to
lead the transformational changes required to create successful learning communities and increase
student achievement.

The new director and new teacher evaluation tools being developed by the PRDE will provide educators
with a richer and more detailed view of their performance critical to building and supporting human
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capital in the schools and will allow schools to differentiate the job-embedded professional
development they can provide to staff.

In order to ensure that teachers in priority schools are able to improve instruction, schools will be able
to employ a reliable system for the purpose of having the best resource in the classroom to ensure
students’ best academic achievement. Spanish language arts and mathematics teachers hired at the
school will be highly qualified and effective instructors.

Priority schools will be provided with flexibility in scheduling, staffing, curriculum, and budgeting.
Therefore, not only is the school director given operational flexibility, the entire school is provided a
wide degree of flexibility in order to affect systemic change.

The district and school provide evidence that a review of district and school practices and procedures
that result in an implementation plan has been conducted in collaboration with the school staff and
stakeholders. The Office of School Improvement will examine, verify, and provide technical assistance to
districts and schools. Supporting the modification of practices and procedures that need to be modified
to implement the interventions fully and effectively will include:

e providing differentiated support and resources for new teachers and teachers needing to improve
their professional practice and effectiveness;

e providing opportunities for staff to collaborate on a regular basis; and

e conducting annual staff evaluations.

In addition, priority schools may benefit from funding flexibilities; depending on the classification of a
school, a variety of federal funds can support non-SIG school interventions, such as 21st Century
Community Learning Center funds which will support extended time and enrichment activities, 1003(a),
as well as some Title | and Title Il funds.

USED turnaround principle 2: “ensuring that teachers are effective and able to improve
instruction by: (1) reviewing the quality of all staff and retaining only those who are determined
to be effective and have the ability to be successful in the turnaround effort; (2) preventing
ineffective teachers from transferring to these schools; and (3) providing job-embedded, ongoing
professional development informed by the teacher evaluation and support systems and tied to
teacher and student needs;”

In addition to the director and teacher evaluations mentioned above, staff will receive ongoing training
and support on the implementation of new or revised instructional programs and practices aligned with
the school’s instructional plan and selected strategies. Instructional support will be provided for staff
members, such as observation of classroom practices, in-class coaching, mentoring, provision of
structured common planning time, and consultation with external experts.

In order to ensure that job-embedded professional development occurs and that the development is
tied to teacher and student needs, the school must ensure that Individual Professional Development
Plans for teachers of targeted subgroups include professional development that targets the needs of
these subgroups. The school must also ensure that appropriate resources are provided to redesign the
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master schedule to allow for common planning time for data driven decision making within the
problem-solving process and job-embedded professional development.

USED turnaround principle 3: “redesigning the school day, week, or year to include additional
time for student learning and teacher collaboration;”

In order to provide additional time for student learning, priority schools must extend the learning day.
Extending the instructional day, week, and year will be used as a strategy to increase student
achievement allowing schools to establish academic intervention programs at the moment students
begin to struggle with subject content. All 29 cohort | SIG schools have extended learning time by at
least 1 hour per day, and a large majority of these schools will also provide summer programs to their
students in summer 2013. Schools need to develop and have approved a detailed improvement plan
that must include the extension of the instructional day and common teacher planning time and
enrichment activities for students.

In order to sustain a school that supports positive student performance outcomes, a school must first
create an atmosphere that is safe and conducive to teaching and learning. Surveys will be conducted to
help staff identify student, family, and community needs and priorities. Schools will communicate with
parents and the community about school improvement status and plans, and resources available such as
health, nutrition, or social service providers utilizing newsletters, parent outreach coordinators, and
direct mail.

As part of improvement planning, the school is required to recruit representatives from the community
to establish a Community Assessment Team. This Team is comprised of a schools’ planning team (made
up of the leadership team) and the school council (made up parents and community members).
Together, the Assessment Team, district leaders, and the schools’ provider review school performance
data, determine the cause for low performance for each priority school, and advise the school on its
plan. This structure empowers school stakeholders to take ownership of the schools’ intervention plan
and the activities that are carried out in their school. The Office of School Improvement provides
oversight of the Community Assessment Team. Should multiple schools in a feeder pattern be in priority
status, the same Community Assessment Team will be used for all the priority schools in that feeder
pattern. This will ensure vertical alighment of interventions leading to increased internal capacity in the
schools.

USED turnaround principle 4: “strengthening the school’s instructional program based on
student needs and ensuring that the instructional program is research-based, rigorous, and
aligned with State academic content standards;”

Interventions aimed at achieving systemic change, especially in priority schools, are necessary to
improve instruction. The plan for priority schools requires that the schools develop and implement
comprehensive research-based strategies that have student achievement at the forefront. The
strategies adopted must be designed to address a specific need or needs identified through the needs
assessment, represent a meaningful change that could help improve student achievement from prior
years, and represent a significant reform that goes beyond the basic educational program utilized at the
school in prior years.
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In order to implement these strategies, the school must ensure that it will utilize instructional materials
and practices that are aligned to state standards and review data to determine the effectiveness of all
instructional programs and class offerings. The school must also demonstrate how it is aligning its
initiatives and resources based upon its specific needs.

USED turnaround principle 5: “using data to inform instruction and for continuous improvement,
including by providing time for collaboration on the use of data,”

Data driven decision making will drive instruction in schools. Priority schools must ensure real-time
access to student achievement data and must develop interim assessments (baseline and mid-year
benchmark assessments, and teacher created mini assessments). Data analysis activities must be
conducted with the participation of districts, school administration, and teachers following baseline,
mid-year, and mini assessments. The school must describe in its improvement plan the interim and
summative assessments that will be used, the frequency of such assessments, how the data will be
analyzed, and how changes in instruction will be monitored. The plan will also include how instruction
will be differentiated to meet the individual needs of students and how such differentiation will be
monitored. The Office of School Improvement will provided access to this data through the SIG
dashboard system (described on page 44).

USED turnaround principles 6 and 7: “establishing a school environment that improves school
safety and discipline and addressing other non-academic factors that impact student
achievement, such as students’ social, emotional, and health needs; and providing ongoing
mechanisms for family and community engagement.”

Our schools implement a number of innovative activities aimed at creating a positive school
environment and connecting our schools to the communities in which they are located. These activities
are designed to provide enriching experiences to our students, engage families in the education of their
children, and link schools and communities to create a system of supports for neighborhood children.
Some of these activities include: the development of school newspapers that provide for students with
an opportunity to engage in and describe what is happening in their communities; and programs for
parents including preparation for high school diplomas, computer training, and volunteer opportunities.

2.D.v Provide the timeline the SEA will use to ensure that its LEAs that have one or more ptiority
schools implement meaningful interventions aligned with the turnaround principles in each
priority school no later than the 2014—2015 school year and provide a justification for the
SEA’s choice of timeline.

Ensuring Implementation

As stated before, PRDE as a whole, is the sole LEA operating in Puerto Rico. Puerto Rico functions as a
single LEA with a service structure that organizes the island into seven regions, each divided into 28
smaller districts (academic arms of the PRDE). The Office of School Improvement has chosen to
implement interventions for priority schools with all reasonable haste. Simply, the students in these
schools cannot and should not be expected to wait another year before their schools begin to
improve. The following timelines are either based on current SIG timelines, or the most aggressive
timeline that PRDE thinks is feasible. Though the following discussion differentiates between SIG and
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non-SIG schools, there is but one type of priority school as previously described on pages 56-57.

Twenty-nine cohort | SIG schools have already begun implementation of the transformational model
during the 2011-2012 school year and are required to implement the interventions for the remaining
two years.

Twenty-four cohort Il SIG schools will begin implementation during the 2013-2014 school year, as
approved by the USED, and are required to implement the model for three years. Pre-implementation
activities for cohort Il schools will begin during the 2012-2013 school year.

Activity Date
Students’ PPAA test results released June 2013
Schools are placed in the appropriate category July 2013
List of schools is released When ESEA Flexibility package is approved

Orientation to districts and schools about the
new interventions and plan requirements for
removal of directors

Two months after list of priority schools is
released

Three months to prepare plan after list of

Intervention plan submission L .
priority schools is released

One month to grant approval after submission

Intervention plan approval . .
tervention p PP of intervention plan

Intervene option plan (Implementation) One month after approval of intervention plan
Monitoring and support Ongoing during these three years
Continued monitoring and support Two years after exit from priority status

A description of monitoring activities for priority schools can be found in section 2G on pages 77-78.

2.D.v Provide the criteria the SEA will use to determine when a school that is making significant
progress in improving student achievement exits priority status and a justification for the
criteria selected.

Exit Criteria for Priority Status

While compliance and operational monitoring occurs frequently and on an ongoing basis, significant
milestones are most easily observed on an annual basis due to the structure of schooling and the
systems of assessments involved. The following indicators of progress will be monitored annually for
all priority schools and used to make midcourse corrections to the school improvement plan:

¢ number of AMO targets met and identification of which targets are met compared with previous
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years,

e changes in proficiency rates across the school by subject,

e changes in the percent of students making or exceeding their growth target,

e gaps in the percent of students meeting or exceeding their growth targets by subgroup,

e trends of student performance as broken down by teacher (as detailed in principle 3), and

e trends in teacher evaluation results and supports implemented for teachers whose evaluation is
below standard.

These annual monitoring indicators will help inform the school, district, and SEA of the progress of the
school and provide objective measures for use in modifying the school improvement plan if
necessary.

After three academic years as an identified priority school, the school will be eligible to exit, provided
it meets all AMOs and has a graduation rate above 60%, if applicable. These exit criteria were chosen
based on the following:

e They provide enough time for interventions to take hold and become part of the school culture.

e They indicate that the school is performing at a level on par with rigorous expectations.

o They meet federal guidelines.

2.E FOCUS SCHOOLS

2.E.i Describe the SEA’s methodology for identifying a number of low-performing schools equal
to at least 10 percent of the State’s Title I schools as “focus schools.” If the SEA’s methodology is
not based on the definition of focus schools in ESE.A Flexibility (but instead, e.g., based on school
grades or ratings that take into account a number of factors), the SEA should also demonstrate that
the list provided in Table 2 is consistent with the definition, per the Department’s “Demonstrating
that an SEA’s Lists of Schools meet ESEA Flexibility Definitions” guidance.

Identifying Focus Schools

PRDE will identify focus schools as the 10% of all schools (PRDE chooses to include all schools in its
differentiated accountability model, there are currently only 18 schools that are not Title | schools)
that have the largest within-school achievement gaps. These gaps are evidence that the school has
work to do to address the needs of at least one of their student groups to become college and career
ready. In many cases, the lowest performing student group is comprised of students with disabilities.
These schools will be non-priority schools that, based on the two most recent years of performance
data, have the largest achievement gaps in Spanish language arts and mathematics. To accomplish
this ranking, PRDE will add the largest gap from the most recent year to the largest gap for the same
school in the preceding year. These gaps will not necessarily be between the same student groups or
even in the same subject from year to year. Schools will then be ranked from highest gap to lowest
gap on this measure. The schools that rank highest and are not priority schools will be eligible to be
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identified as focus schools. At any time, the total number of focus schools will be equal to 10% of all
schools in operation. With 1,457 schools in 2012-2013, this number will be 146. In addition, since the
2011-2012 school year will be the first year for which Puerto Rico reports a three-year cohort
graduation rate, no high schools will be identified as focus schools based on gaps in graduation rates
until after the 2012-2013 school year graduation rates are released.

The list of schools identified is in Table 2. Once a school is identified, it will remain a focus school for
at least three years to ensure that the interventions have time to become part of the school culture.
Additional criteria required to exit focus status are contained in section 2Eiv below.

The number of focus schools will not exceed the 10% of all schools (with the limited number of non-
Title | schools there is less than one school difference between 10% of all schools and 10% of Title |
schools). As such, once the initial identifications are made, additional schools will not be identified
until at least one school exits the status. As schools exit, the schools with the largest in-school gaps
for the previous two years will be identified based on the rank order of the within-school gaps of non-
priority schools.

2.E.ii Provide the SEA’s list of focus schools in Table 2.
Table 2 is included as Attachment 9 located on page 118.

2.E.iii Describe the process and timeline the SEA will use to ensure that each LEA that has one or
more focus schools will identify the specific needs of the LEA’s focus schools and their
students. Provide examples of and justifications for the interventions focus schools will be
required to implement to improve the performance of students who are the furthest behind.

Process for Identifying Focus Schools Needs
Beginning with the identification of a school as a focus school the following will occur:

e The school will, under the guidance of the Office of the Undersecretary of Academic Affairs,
complete the FLICC needs assessment as detailed below in this section.

e The Office of the Undersecretary of Academic Affairs will collaborate with the school in selecting
meaningful interventions that address the issues identified by the needs assessment that focus
primarily on those needs associated with the performance of those groups of students who are not
meeting the level of proficiency associated with higher performing groups.

e The school’s action plan for continuous improvement will be modified to include the interventions
agreed upon.

e The school will begin the interventions supported by the Office of the Undersecretary of Academic
Affairs within the first 90 days after being identified as a focus school.

The Office of the Undersecretary of Academic Affairs will help schools conduct a diagnostic needs
assessment, and develop and submit a plan for review and approval by the Office of the Undersecretary
of Academic Affairs and the external evaluator. This plan will include the interventions and details on
how the interventions will be implemented at the school level. The plan must also demonstrate a
change in the school and will include: planning for the improvement of schools, leadership quality
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improvement, educator quality improvement, professional development, curriculum alignment and
pacing, parent and community involvement, and monitoring plans and processes. The external evaluator
will substantiate the selection of an intervention model for each school with appropriate data that align
with the reporting metrics. The external evaluator will also oversee the implementation of these plans
to ensure that the plans are appropriate, being implemented with fidelity, and having the intended
impact on student performance.

Schools will complete a self assessment of school needs, developed by the Florida and Islands
Comprehensive Center (FLICC). The FLICC self assessment collects perception data based on classroom
observations and surveys of school directors, school administrators, teachers, and students (see
attachment 15). After schools complete the self assessment, they will summarize the findings and
determine the root causes that require intervention. Then the schools will establish goals. School
profiles will consist of leading indicators and other significant data identified by the SEA from those
listed in the following chart (see Exhibit 15).

Exhibit 15. FLICC Needs Assessment Indicators

Perception Data e Alignment of instruction, planning, and materials with Puerto Rico’s
standards and expectations

e Effective teaching strategies

e Formative and summative assessments

e The use of achievement data

e School climate

e  Parent involvement

e Student engagement

e School leadership

e The needs of special populations (LSP students and students with
disabilities)

e Teacher evaluations, feedback loops, and professional development

e Use of financial and other resources (materials, technology, libraries,
etc.)

The Office of the Undersecretary of Academic Affairs will collect data to oversee the interventions
tracked through a dashboard system developed by the Auxiliary Secretary for Planning and Educational
Development designed to monitor progress on a monthly basis. This ongoing data collection will allow
for the tracking of progress toward PRDE, district, and school goals as well as for the identification and
dissemination of successful implementation practices and lessons learned.

Interventions

A comprehensive list of possible interventions is both impossible and impractical, as the interventions
must directly correlate to student and school needs. There exists, in the literature on effective practices
and school reform, too many possible interventions for such a list. Instead, we will require schools to
select research-based interventions (such as those interventions meeting the evidence and impact
criteria from the What Works Clearinghouse), that address the issues directly impacting the
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achievement and growth gaps in these focus schools. In this way, focus schools will be required to
implement interventions that address the needs of the students in their lower performing groups and
that are likely to succeed since they are selected locally within the context of the school. Ultimately, by
applying the right interventions to meet the identified needs of the school, we will better empower the
school in assisting students in becoming college and career ready.

As part of the planning process to support schools, the school will need to be able to substantiate that
the selected interventions meet the following criteria:

1. There is a research base supporting their usage.

2. The intervention has a differential impact such that it is likely to improve the performance of the
lower performing subgroups in the school.

3. The intervention is tied to the process data from the needs assessment that is most likely to be
linked to the performance of the lower performing subgroups in the schools.

4. There are designated monthly milestones allowing an academic facilitator (with oversight by the
external evaluator) to monitor that interventions are occurring and working. These will include a
variety of student performance indicators to substantiate the students in the lower performing
subgroups in the school are progressing at a rate that should lead to decreased student
performance gaps at the time of state testing.

For example, a school that has an issue with the performance of students with disabilities contributes to
the largest achievement gap would need to select an intervention that addresses the needs of students
with disabilities. A possible intervention would be to provide professional development to general
education teachers on the inclusion of special needs students in the general education classroom and
professional development to special education teachers on academic content and standards. Such an
intervention would be required to have a monitoring plan. Interim assessments would be used to
monitor the performance of special needs students. Data would be reviewed at least monthly to ensure
these students are progressing. Progress monitoring would be required for this intervention to
demonstrate that teachers are using the skills from the professional development to better meet the
learning needs of special needs students in their classroom.

Although no list of interventions can be comprehensive due to the context factors specific to a given
school and the performance of all students in the school, the following list is indicative of the types of
interventions expected to address the learning needs of the group of students identified through the
gap analysis:

e Recruiting and training high performing staff that have demonstrated the ability to improve the
performance of those students most in need, often LSP students and SWDs.

o Changing the instructional model to a research based model that has demonstrated particular
success with the group of students most in need in the school, possible LSP or SWD.

¢ Modification of the school day to better address the needs of the students.

e Participation in job embedded professional development with specific objectives and measures tied
to student achievement.

e Training for the school director and staff on data use.
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e Addressing specific subgroup needs, such as increased instructional supports for LSP or SWD
students.

e Increasing the amount of academic learning time in the school day or year.
e Providing systems to support the social and emotional well being of students.

To further support these schools, the Office of the Undersecretary of Academic Affairs will reach out to
community leaders, including those from local foundations, businesses, universities, and other sectors
of the community at-large, to encourage them to work with focus schools. This is the direct result of
feedback received from community leaders during the August community leaders’ forum where
participants expressed the desire to work with local schools to support their development.

Monitoring to Ensure Implementation

Ongoing monitoring of the interventions will be a part of the action plan for continuous improvement
and will be required for plan approval. The Office of the Undersecretary of Academic Affairs and the
external evaluator will audit school records and identify areas where the planned interventions do not
appear to meet student learning needs. In those cases, information will be fed back to the school for
modification of either the plan or the implementation strategy to ensure success for the students and
the school. Focus schools will be responsible for providing their evidences every three months for
desktop monitoring of the implementation to the Office of the Undersecretary of Academic Affairs. The
external evaluator will monitor the schools directly via site visits at least once a year.

Under ESEA flexibility, the PRDE will shift from having 1,321 schools in various stages of improvement, to
146 schools in focus status. The Office of the Undersecretary of Academic Affairs and the external
evaluation will therefore have the capacity to work with schools to monitor implementation of
interventions, develop protocols, interpret results of monitoring, and engage in other key oversight
activities. The external evaluator will be responsible for oversight of the process for focus schools.

2.E.iv Provide the criteria the SEA will use to determine when a school that is making significant
progress in improving student achievement and narrowing achievement gaps exits focus
status and a justification for the criteria selected.

Exit Criteria for Focus School Status

The Office of the Undersecretary of Academic Affairs will use the same annual indicators and exit
criteria for our focus schools as we are using with our priority schools. This ensures uniformity of
monitoring and leveraging of resources. We strongly believe, based on work with the UPR, that
students who master our standards will be college and career ready. These rigorous exit criteria for
focus schools mean that schools are on track with the number and percent of students who are
meeting our standards. While compliance and operational monitoring occurs frequently and on an
ongoing basis, significant milestones are most easily observed on an annual basis due to the structure
of schooling and the systems of assessments involved. The following indicators of progress will be
monitored by academic facilitators with oversight by the external evaluator annually for all focus
schools and used to make midcourse corrections to the action plans for continuous improvement:

e the number of AMO targets met and which targets are met compared with previous years,
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e changes in proficiency rates across the school by subject,

e changes in the percent of students making or exceeding their growth target,

e gaps in the percent of students meeting or exceeding their growth targets by subgroup,

e trends of student performance as broken down by teacher (as detailed in principle 3), and

e trends in teacher evaluation results and supports implemented for teachers whose evaluation is
below standard.

These annual monitoring indicators will help inform the school, district, and SEA of the progress of the
school and provide objective measures for use in modifying the action plan if necessary.

After three academic years as an identified focus school, the school will be eligible to exit, provided it
meets all AMOs and has a graduation rate above 60%, if applicable. These exit criteria were chosen
based on the following:

e They provide enough time for interventions to take hold and become part of the school culture.

e They indicate that the school is performing at a level on par with rigorous expectations.

o They meet federal guidelines.

Schools that do not exit at the end of their three year cycle will continue as focus schools and need to
implement further interventions with the oversight of the external evaluator. This process will ensure

that the school is supported until it has achieved the appropriate level of success in assisting students
to become college and career ready.

2.F PROVIDE INCENTIVES AND SUPPORTS FOR OTHER TTITLE I SCHOOLS

2.F  Describe how the SEA’s differentiated recognition, accountability, and support system will
provide incentives and suppotts to ensure continuous improvement in other Title I schools
that, based on the SEA’s new AMOs and other measures, are not making progress in
improving student achievement and narrowing achievement gaps, and an explanation of how
these incentives and supports are likely to improve student achievement and school
performance, close achievement gaps, and increase the quality of instruction for students.

Encouragement and Support Systems

The Office of the Undersecretary of Academic Affairs has chosen to include all schools in its
accountability system regardless of Title | status. We feel that this is part of our responsibility to ensure
that all schools on the island are effective at assisting students in becoming college and career ready. As
such, the supports in this section apply to all schools, including the 18 non-Title | schools. There are
several layers of encouragements for the 75% of schools in the middle to improve their functioning and
assist students in increasing their performance. As part of a comprehensive system, schools have reason
to choose to improve. The first layer is professionalism; school staff are generally committed to the
education of children and the improvement of their practice and relish the opportunity to improve the
effectiveness of their instruction and contribute to increased student outcomes. A second layer of
encouragement is the opportunity to be named a reward school. This opportunity is open to all schools
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either in the area of performance or growth. We made the decision to base these identifications on a
single year so that more schools have the opportunity to be a reward school faster than if multiple years
were required for identification, making the goal of being named more achievable to all schools.

Clearly, with differentiated accountability, schools move from being one of a thousand schools not
meeting AYP to being one of 73 that are priority or 146 that are focus. With only 15% of schools being
identified as being in need of improvement, the stigma attached to these schools is greater, and the
desire for a school to make all necessary progress to avoid identification increases.

While school status is no longer annually determined by AMO attainment, reporting will continue. Public
reporting of school performance enables parents and the community to hold schools accountable for
student and school outcomes. Based on the necessity of these relationships, schools will be driven to
demonstrate that they are meeting their AMOs to nurture healthy relationships with their community.
We will continue to report subgroup performance against the new AMOs for all schools. Included in this
reporting will be the participation rate by subgroup and the other academic indicator of either
attendance or graduation rate whose thresholds have not been modified since the latest approval of the
Accountability Workbook (2009). As part of our commitment to promote college participation for all
students including SWDs and LSP students, the Office of the Undersecretary of Academic Affairs will
annually publish both the college going and college credit accumulation rates for each identified
subgroup that has at least 30 students (in keeping with PR’s current approved subgroup size) in each
high school in Puerto Rico. This reporting will become effective as the new State Longitudinal Data
System comes on-line as outlined in the recent SLDS grant approved by the USED. Additionally, the
community will provide pressure on the local school to meet their goals.

Schools that miss AMQ’s for two consecutive years will be required to demonstrate that the
interventions selected in their action plan for continuous improvement align with and have milestones
to monitor the needs of the students in the categories that have missed the AMO’s. This monitoring will
be accomplished by the district with oversight by the Office of the Undersecretary of Academic Affairs.
The lowest achieving 5% of the 75% of schools in the middle will be overseen by the external evaluator
to ensure that their action plans for continuous improvement address the needs that have been
identified by the FLICC needs assessment. In addition, to further support 5% of these schools with the
greatest need, the Office of the Undersecretary of Academic Affairs will reach out to community leaders,
including those from local foundations, businesses, universities, and other sectors of the community at-
large, to encourage them to work with these schools. This is the direct result of feedback received from
community leaders during the August community leaders’ forum where participants expressed the
desire to work with the island’s schools to support their development.

Support for the 75% of schools in the middle will come from regional and district personnel. Presently,
all schools are required to develop an action plan for continuous improvement which is then reviewed
and approved by the district that oversees the school. This strategy will continue, however the
methodology will be improved. Each school will be required to annually complete a self assessment of
school needs, developed by FLICC. The FLICC self assessment collects perception data based on
classroom observations and surveys of school directors, school administrators, teachers, and students.
Schools will be assisted in this process by the academic facilitators in the district offices. After schools
complete the self assessment, they will summarize the findings and determine the root causes that
require intervention. The FLICC self assessment contains the following components (see Exhibit 16).
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Exhibit 16. FLICC Needs Assessment Indicators

Perception Data e Alignment of instruction, planning, and materials with Puerto Rico’s
standards and expectations

e Effective teaching strategies

e Formative and summative assessments

e The use of achievement data

e School climate

e  Parent involvement

e Student engagement

e School leadership

e The needs of special populations (LSP students and students with
disabilities)

e Teacher evaluations, feedback loops, and professional development

e Use of financial and other resources (materials, technology, libraries,
etc.)

The results of this self assessment of school needs will be used as the basis for the action plan for
continuous improvement with particular attention paid to the performance and needs of students with
disabilities and limited Spanish proficient learners. The plans will be reviewed by the district academic
facilitators who will have been trained on the use of the needs assessment. The action plans for
continuous improvement and needs assessment results will be reviewed by the district, who will review
the action plans to ensure an alignment between strategies and the needs assessment. Should
misalignments be determined, schools will be required to revise their plans and the academic facilitator
will be required to participate in more development so that they can directly identify misalignment
before approving a plan.

Schools will perform monthly progress assessments as part of their action plans for continuous
improvement. However, annual assessments of progress will be made using the following indicators:
e number of AMO targets met and which targets are met compared with previous years,

e changes in proficiency rates across the school by subject,

e changes in the percent of students making or exceeding their growth target,

e gaps in the percent of students meeting or exceeding their growth targets be subgroup,

e trends of student performance as broken down by teacher (as detailed in principle 3), and

e trends in teacher evaluation results and supports implemented for teachers whose evaluation is
below standard.

Schools not meeting AMQOs and not making progress on these indicators will need to modify their action
plans for continuous improvement to address the areas of concern. Superintendents and district staff
will be responsible for assisting the schools in making appropriate choices of interventions and assisting
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in coordinating the implementation of these interventions. The external evaluator will provide oversight
of the interventions chosen and the implementation to ensure the interventions approved by the district
are appropriate and that the school is implementing them with fidelity.

Monitoring School Performance

Support for the 75% of schools in the middle will come from the district. The external evaluator will
provide support and oversight to the 5% lowest achieving school in the 75% of schools in the middle.
Presently all schools are required to develop an action plan for continuous improvement which is then
reviewed and possible interventions are approved by the district that oversees the school. This strategy
will continue, however the methodology will be adjusted as necessary.

Each school will be required to annually complete a self assessment of school needs of school needs.
The results of this self assessment of school needs will be used as the basis for the action plan for
continuous improvement with particular attention paid to the performance and needs of students with
disabilities and limited Spanish proficient learners. The plans will be reviewed by the district staff that
will have been trained on the use of the needs assessment as part of their preparation to support focus
schools. The action plans for continuous improvement and needs assessment results will be reviewed by
the external evaluator, who will review the action plans to ensure an alignment between strategies and
the needs assessment. Should misalignments be determined, schools will be required to revise their
plans and district staff will be required to participate in more development so that they can directly
identify misalignment before approving a plan.

Schools will perform monthly progress assessments as part of their action plans for continuous
improvement. However, annual assessments of progress will be made using a variety of indicators
including those listed above. This monthly and annual review of indicators will allow for supports
customized to school needs and ensure that schools are addressing their needs in a meaningful way.

2.G BuiLD SEA, LEA, AND SCHOOL CAPACITY TO IMPROVE STUDENT
LEARNING

2.G  Describe the SEA’s process for building SEA, LEA, and school capacity to improve student
learning in all schools and, in particular, in low-performing schools and schools with the
largest achievement gaps, including through:

i, timely and comprehensive monitoting of, and technical assistance for, LEA
implementation of interventions in priority and focus schools;
. ensuring sufficient support for implementation of interventions in priority schools,

focus schools, and other Title I schools identified under the SEA’s differentiated
recognition, accountability, and support system (including through leveraging funds
the LEA was previously required to reserve under ESEA section 1116(b)(10), SIG
funds, and other Federal funds, as permitted, along with State and local resources);
and

ii.  holding LEAs accountable for improving school and student performance,
particularly for turning around their priotity schools.

Explain how this process is likely to succeed in improving SEA, LEA, and school capacity.

74

June 7, 2012



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

PRDE Capacity to Support Differentiated Accountability

The PRDE has an extensive support system in place for overseeing, monitoring, and providing technical
assistance to Puerto Rico’s Title | schools. Unlike most mainland states, the PRDE’s structure — with staff
at the central, regional, and district levels — facilitates our ability to reach every one of our 1,457 schools
by sending staff into each school to provide a variety of services and functions. We recognize the
benefits of our structure and intend to capitalize on it in order to support our schools and staff. The
Office of the Undersecretary of Academic Affairs, the Office of School Improvement, and the Office of
Federal Affairs will each play a significant role in supervising and managing the implementation of the
differentiated accountability system. We feel this system will better support schools in assisting
students, especially students with disabilities and LSP students in becoming college and career ready.

The Office of the Undersecretary of Academic Affairs is leading the PRDE’s efforts to improve student
academic achievement and ensure effective instruction and leadership in every school island-wide. As a
result, the undersecretary’s office is responsible for managing all aspects of this ESEA flexibility request,
particularly implementation.

In addition, this differentiated accountability system will be supported by the Office of School
Improvement (OSI). Currently, this office oversees and monitors Puerto Rico’s School Improvement
Grant (SIG) schools. Because these 53 schools will be identified as priority schools under this new
differentiated accountability system, OSI will oversee, monitor, and provide support to our 73 priority
schools as they implement interventions to improve school instructional effectiveness and student
performance through whole school change.

The Office of Federal Affairs (OFA) has tremendous capacity to support this differentiated accountability
system. This office has and will continue to provide compliance monitoring in alignment with federal
regulations and rules as required by the USED and standard accounting practices. The staff is skilled and
will continue to ensure that schools are meeting all federal requirements.

The Office of the Auxiliary Secretary for Planning and Educational Development analyzes data and is
helping to develop the PRDE dashboard which will make data and analysis results readily available to
focus schools, reward schools, and the 75% of schools in the middle.

The Office of the Undersecretary of Academic Affairs will provide support services to reward and focus
schools, and the 5% lowest achieving schools of the 75% of schools in the middle. The external evaluator
with national stature and a history of serving on USED peer reviews, work with various state educational
agencies, holds a doctoral degree, has a history of providing evaluation services for state education
agencies, and a track record of success will oversee the functioning of this new system to ensure that
interventions are aligned to school needs, interventions are implemented, the interventions are having a
positive impact on student achievement (particularly in those students most in need of assistance), and
provide guidance into the type of interventions and the need for improvements in the functioning of the
office’s support for schools.

Focus schools will be supported by the Office of the Undersecretary of Academic Affairs and the external
evaluator. This support will include assistance in completing the FLICC needs assessment, identifying
interventions, coordinating the implementation of these interventions, and ensuring that the
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interventions are applied and having a positive impact on student achievement.

The 75% of schools in the middle will be supported by the districts, which fall under the Office of the
Undersecretary of Academic Affairs. They will assist the non-identified schools in completing the FLICC
needs assessment and identifying interventions to address the school’s needs. In addition these staff will
ensure that schools that miss AMOs for two consecutive years will implement more rigorous
interventions to address the school’s needs. This process will be overseen by the external evaluator to
ensure it is not only being implemented but also that it is having an impact on student performance. The
lowest 5% of these schools will be supported by the external evaluator.

Investing in PRDE Staff

System capacity is determined largely by staff experience, staffing levels, and financial resources. To this
end, the PRDE will make the necessary decisions to support all activities related to the plans outlined in
this flexibility request. In addition, the PRDE is committed to investing further in our staff to ensure that
every school is properly supported and has the tools for success.

The explicit plan is for the staff in the Office of the Undersecretary of Academic Affairs to complete
training on data driven decision making and aligning school action plans for continuous improvement to
the results of needs assessments. The external evaluator will provide oversight and work with all staff to
assist them in building their capacity while ensuring schools are receiving interventions and
implementing supports to ensure the success of all children, including students with disabilities and
limited Spanish proficient students.

The Office of the Undersecretary of Federal Affairs will work to build capacity at the district level to
support the continuous improvement process of the 75% of schools in the middle. Each district will
create a district-based leadership team composed of the superintendent, improvement personnel at the
district level, the superintendent in charge of facilitators at the federal level, technical assistance
personnel in charge of selected schools, and any other member of the district that the superintendent
deems necessary. This leadership team will develop, support, and facilitate the implementation of
policies and procedures that guide school-based teams with direct support systems for each school. The
team must monitor the implementation of the action plan for continuous improvement. It must ensure
that schools demonstrating the greatest need, based on data analysis and action plans for continuous
improvement, receive the highest percentage of resources.

This ongoing data collection (via the PRDE dashboard) will allow for the tracking of progress toward
PRDE, district, and school goals as well as for the identification and dissemination of successful
implementation practices and lessons learned. The monitoring and reporting that occurs at the state
level includes monthly progress monitoring meetings between the district team and schools. In
instances where either the school or district does not comply with a required component, the entity will
be required to submit an action plan in time for the next meeting detailing the steps it will take in order
to meet the required elements.

Building Teacher and School Director Capacity

Professional development activities will be designed based on the results of the evaluation instruments
of each teacher and school director as required by Reglamento 8035 and Reglamento 8036. These
professional development and growth opportunities for both teachers and school directors will
incorporate professional development vehicles that are research based and shown to be successful in
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increasing the teacher and school director effectiveness.

Teachers and school directors will be provided with on-going, high-quality, job embedded professional
development that is aligned with school’s comprehensive instructional program. The job embedded
professional development will incorporate professional development specialists, former teachers and
school directors, and identified outstanding current teachers and school directors to impart their
knowledge and skills to other professionals. For more information on the types of professional
development to support teachers and leaders, please see Principle 3B on pages 99-101.

Priority Schools: Oversight and Monitoring

In order to ensure that the interventions are sustained and result in systemic change in priority schools,
significant school improvement planning and monitoring occurs at the SEA level and monitoring occurs
at the district level. Monitoring activities for all priority schools are outlined in Exhibit 17 below.

The authority and responsibility for monitoring the implementation of the interventions of priority
schools rests with the SEA in the Office of School Improvement. All priority schools are to be monitored
annually through on-site and desktop reviews beginning with the 2010-2011 monitoring cycle. To
effectively monitor the schools, the SEA created monitoring instruments and trained the SEA
Compliance Oversight Unit responsible for monitoring SEA compliance, the Office of Federal Affairs
(OFA) Monitoring Unit responsible for supervising and coordinating the Regional Monitoring Units’
(RMU) calendars and the Regional Monitoring Units responsible for monitoring the schools. Recurring
issues in schools identified by OFA’s Monitoring and Regional Monitoring Units are addressed in order to
support remediation.

The Office of School Improvement is responsible for ensuring that external providers that assist in
implementing the intervention models selected through the state’s competitive RFP process are
successfully implementing the selected intervention model. Under our current SIG school model, each of
our cohort | SIG schools partners with its own provider. There are a limited number of cases where the
same provider works with two SIG schools.

Roundtable Committees comprised of SEA representatives and Regional and District staff meet monthly
to coordinate monitoring activities and identify appropriate support needed to enable schools to realize
school improvement goals.

External auditors are also under contract to verify that external providers receiving SIG funds are
complying with their contractual agreements and are aligning services to school needs.
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Exhibit 17. Monitoring Activities for All Priority Schools at the School Site
UNIT REPORTING
FREQUENCY
LEVEL RESPONSIBLE TYPE OF ACTIVITY QUENC CONTACT
Office of Federal
Affairs (OFA) . Annual orin as Office of School
Central ) Compliance .
Compliance need basis Improvement
Oversight Unit
Technical
Assistance by . .
OFA Technical Technical . Compllapce' Unit
Central . . . Ongoing and District
Assistance Unit Assistance .
. Superintendents
personnel in
Districts
Office of School
Improvement .
. ff f School
Central through SIG Data Collection Bi-monthly Olrr:cfo?/erriez;)
DASHBOARD P
system
School . .
. Implementation . Office of School
Regional Improvement L Ongoing
L (Timeline) Improvement
Specialist
ffi f School
District School Office of Schoo
Support Teams Improvement
_ Program (School District and Region
District Site Reviews) Annual School
Office of School
Improvement Improvement
Specialist
School Director &
School Visits Office of School
District District School Review of Onzoin Improvement
Support Teams Implementation of going School
SIG model Improvement
Specialist
Classroom Ongoi
School Director Observations ngoing
School Coaches Teacher Evaluation Annually Office of School
Improvement
Subjects Matter Tracking Ongoing
Facilitators Performance Data
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Focus Schools: Oversight and Monitoring

The Office of the Undersecretary of Academic Affairs will collect data to oversee the interventions
tracked through the PRDE dashboard system designed to monitor progress on a monthly basis. This
ongoing data collection will allow for the tracking of progress toward PRDE, district, and school goals as
well as for the identification and dissemination of successful implementation practices and lessons
learned.

Ongoing monitoring of the interventions will be a part of the action plan for continuous improvement
and will be required for plan approval. The Office of the Undersecretary of Academic Affairs, with
assistance and oversight from the external evaluator, will audit school records and identify areas where
the planned interventions do not appear to meet student learning needs. In those cases, information
will be fed back to the school for modification of either the plan or the implementation strategy to
ensure success for the students and the school. Focus schools will be responsible for providing their
evidences every three months for desktop monitoring of the implementation to the Office of the
Undersecretary of Academic Affairs. The external evaluator will monitor the schools directly via site
visits at least once a year.

Under ESEA flexibility, the PRDE will shift from having 1,321 schools in various stages of improvement, to
146 focus schools. The Office of the Undersecretary of Academic Affairs and the external evaluation will
therefore have the capacity to work with schools to monitor implementation of interventions, develop
protocols, interpret results of monitoring, and engage in other key oversight activities.

Other Title | Schools: Oversight and Monitoring

While school status is no longer annually determined by AMO attainment, reporting will continue. Public
reporting of school performance enables parents and the community to hold schools accountable for
student and school outcomes. Based on the necessity of these relationships, schools will be driven to
demonstrate that they are meeting their AMOs to nurture healthy relationships with their community.
Additionally, the community will provide pressure to the local school to meet their goals.

Support for the 75% of schools in the middle will come from the district. The external evaluator will
provide support and oversight to the 5% lowest achieving school in the 75% of schools in the middle.
Presently all schools are required to develop an action plan for continuous improvement which is then
reviewed and possible interventions are approved by the district that oversees the school. This strategy
will continue, however the methodology will be adjusted as necessary. Each school will be required to
annually complete a self assessment of school needs of school needs.

The results of this self assessment of school needs will be used as the basis for the action plan for
continuous improvement with particular attention paid to the performance and needs of students with
disabilities and limited Spanish proficient learners. The plans will be reviewed by the district staff that
will have been trained on the use of the needs assessment as part of their preparation to support focus
schools. The action plans for continuous improvement and needs assessment results will be reviewed by
the external evaluator, who will review the action plans to ensure an alignment between strategies and
the needs assessment. Should misalignments be determined, schools will be required to revise their
plans and district staff will be required to participate in more development so that they can directly
identify misalignment before approving a plan.
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Schools will perform monthly progress assessments as part of their action plans for continuous

improvement. However, annual assessments of progress will be made using a variety of indicators
(indicators can be found on page 73).

80

June 7, 2012




U.S. DEPARTMENT OF EDUCATION

ESEA FLEXIBILITY — REQUEST

PRINCIPLE 3: SUPPORTING EFFECTIVE INSTRUCTION
AND LEADERSHIP

3.A DEVELOP AND ADOPT GUIDELINES FOR LOCAL TEACHER AND PRINCIPAL

EVALUATION AND SUPPORT SYSTEMS

Select the option that pertains to the SEA and provide the corresponding description and evidence,

as appropriate, for the option selected.

Option A

[] If the SEA has not already developed and
adopted all of the guidelines consistent with
Principle 3, provide:

i. the SEA’s plan to develop and adopt
guidelines for local teacher and principal
evaluation and supportt systems by the
end of the 2012-2013 school year;

i. a description of the process the SEA will
use to involve teachers and principals in
the development of these guidelines; and

ili. an assurance that the SEA will submit to
the Department a copy of the guidelines
that it will adopt by the end of the 2012—
2013 school year (see Assurance 14).

Option B

X] 1f the SEA has developed and adopted all of
the guidelines consistent with Principle 3,
provide:

1. a copy of the guidelines the SEA has
adopted (Attachment 10) and an
explanation of how these guidelines are
likely to lead to the development of
evaluation and support systems that
improve student achievement and the
quality of instruction for students;

ii. evidence of the adoption of the guidelines
(Attachment 11); and

ii. a description of the process the SEA used
to involve teachers and principals in the
development of these guidelines.
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Our Guiding Vision

Teaching and learning are complex processes composed of many elements. These elements include
but are not limited to the effectiveness of the performance of the teacher as well as the school
director. Effective school leadership leads to effective instruction, and effective instruction in turn
results in higher levels of student academic achievement. For these reasons, the PRDE is committed
to enhancing, adopting, and implementing comprehensive teacher and school director evaluation
systems island-wide that focus not only on effective evaluation, but on continuous development of
the teacher and school director.

The vision, enhancement, adoption, and implementation of comprehensive evaluation systems is part
of our larger strategic initiative to impact student achievement by connecting measures of student
performance to the performance of teachers, school directors, and schools, in a fair and appropriate
manner. Not only is the PRDE committed to boosting student achievement in a significant way, but
we are also dedicated to ensuring that teachers and school directors island-wide receive quality
training and professional development to support their growth and improve their practice. These
feedback systems are essential to achieving high degrees of student and school success.

Policies Supporting Evaluation and Feedback Systems

Guiding the PRDE’s evaluation systems are two Reglamentos that outline the processes for evaluating
both teachers and school directors; Reglamento No. 8036 and Reglamento No. 8035, respectively. In
June 2011, upon the initial adoption of these Reglamentos by the Puerto Rico Department of
Education, we began the process of building the teacher and school director evaluation systems by
developing evaluation tools for piloting in our 29 cohort | SIG schools. This work was also supported
by Law No. 149, which addresses the design of a teacher evaluation system, and Law No. 170, which
addresses the design of a school director evaluation system. Both of these laws are known as the Law
of Uniform Administrative Procedure. Each of these laws has been codified in a Carta Cicular.

One year later, in June 2012, the Puerto Rico legislature amended Reglamento No. 8036 and
Reglamento No. 8035 to ensure the improvement of the teacher and school director evaluation
assessment instruments to promote continuous professional growth, improve teacher and school
director performance, and improve compliance with the achievement of academic goals for all of our
students. Both evaluation tools will form the basis of further development to achieve robust teacher
and school director evaluation systems composed of several evaluation procedures that will inform
and make up an annual evaluation cycle, as described below.

The PRDE Evaluation Process

Current thinking around comprehensive teacher and school director evaluation systems has identified
several elements that help to ensure the success of these systems. These elements, or steps, include:
1) starting all performance evaluations with a clearly defined set of performance expectations, 2) the
reflection of these expectations in an evaluation instrument, 3) the collection of data through
performance observations, 4) formative opportunities to help employees improve their performance,
and 5) a final culminating activity such as a summative conference that serves to close the evaluation
cycle.

Based on current research and the PRDE’s evaluation guidelines, we have developed evaluation tools
for piloting in our cohort | SIG schools during the 2012-2013 school year (see attachment 16 regarding
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the evaluation implementation timeline). Data gathered after piloting these evaluations may be used
by the PRDE to enhance the evaluation instruments in preparation for island-wide implementation.
By the 2015-2016 school year, robust teacher and school director evaluations will be fully
implemented in every public school. Each PRDE teacher will be evaluated and receive an annual
performance rating based on four performance levels, and each school director will be evaluated and
receive an annual performance rating based on five performance levels. These performance ratings
will also be used to guide opportunities for professional growth and to form the basis for personnel
decisions.

The PRDE will implement a cyclical evaluation process that is consistent with national teacher and
school director evaluation trends as well as current thinking in this field of study. To this end, the
PRDE will use a model that includes the following four steps:

1. beginning of the evaluation process and formation of the committee;
2. visits to the classroom;

3. analysis of the information; and

4

presentation and discussion of evaluation with teacher.

Student achievement will be an integral part of the PRDE evaluation systems, in accordance with the
USED documents entitled ESEA Flexibility and ESEA Flexibility Frequently Asked Questions. Beginning
with the 2013-2014 school year, 20% of these evaluations will be based on student achievement.
Based on the feedback from stakeholders, the Office of the Undersecretary of Academic Affairs will
review this weighting for possible modification over time. Wherever possible, student academic
growth will be part of the teacher and school director evaluations. Where it is not possible to
measure student growth, student learning objectives (SLOs) will be used as the measure for the
student performance portion of the evaluation systems.

To improve instruction and leadership in Puerto Rico’s public schools, the teacher and school director
evaluations will be tied to systems of support and opportunities for professional growth. These
supports will be differentiated to meet the individual needs of personnel.

The Teacher Evaluation System

Highly Qualified Teachers

Carta Cicular 9-2011-2012 allows Puerto Rico to comply with federal law and ensure that all students
have access to a highly qualified teacher. As a result, the PRDE aims to ensure that all of the teachers
that teach the basic academic subjects meet the following requirements: hold at least a bachelors
degree, hold a regular teacher certificate, and have demonstrated competence in the subject that
he/she teaches. In 2008, the PRDE under the Institute of Professional Development for Teachers
established the Professional Standards for Teachers in Puerto Rico. These standards were based on
the National Board for Professional Teachers Standards and the Interstate New Teacher Assessment
and Support Consortium. The eleven professional standards for teachers in Puerto Rico are as follows:

83

June 7, 2012



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

s Knowledge of the academic subject
e Teaching knowledge

e Instructional strategies

e Learning environment

e Diversity and special needs

e Evaluation and assessment

e Integration of technology

e Communication and language

o  Family and community

s Information gathering

e Professional development

Overview of the System

Puerto Rico’s comprehensive teacher evaluation system will be consistent with ESEA flexibility
requirements and will measure the teacher’s performance both in direct and indirect teaching
behaviors. In addition, this system includes other teacher evaluation components including but not
limited to:

e diagnostic, formative, and summative evaluation processes,

e a measure of student academic achievement (growth where possible, SLOs where growth is not
measured),

e the development of a professional growth plan for teachers in need of improvement, and

e aconnection between the teacher’s performance as reflected in the evaluation process and
professional development opportunities that are purposeful and help to improve performance.

The comprehensive teacher evaluation system will be linked to a professional growth system that will
provide supports to teachers with identified areas for improvement. This evaluation system will also
form part of the basis for personnel decisions relating to teachers.

The Evaluation Rubric

The teacher evaluation tool was created with the involvement and participation of teachers from
Puerto Rico’s four teacher representative groups, the Asociacion de Maestros, Unete, Educamos, and
Educadores Puertorriquefios en Accion as well as a variety of stakeholders including central, regional,
and district personnel. During school year 2010-2011, evaluation experts from higher education
institutions in Puerto Rico started a process of revision of their current evaluation instrument. After
the revision process, this committee of evaluation experts developed the items to be included in the
new evaluation system. During school year 2011-2012, the PRDE conducted several meetings with
teacher and school organization leaders to obtain input about the newly develop evaluation
instruments. Once the revision process was finalized the Undersecretary for Academic Affairs
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convened focus groups with school directors and teachers across all seven regions in the island. A
total of 34 school directors and 90 teachers participated in these focus groups. Feedback from these
focus groups was also incorporated in to the further development of these instruments.

This instrument is organized along three major evaluation domains: (a) effective use of sound
pedagogical techniques, (b) professional development tied to teacher performance, and (c)
professional responsibilities of the teacher. Only domain one is further expanded into five indicators
that reflect specific performance criteria upon which the teacher will be evaluated.

The teacher evaluation rubric was designed using as framework the Puerto Rico (PR) Professional
Standards approved in 2008, which is based on the National Board for Professional Teachers
Standards (NBPTS) and the Interstate New Teacher Assessment and Support Consortium. The teacher
rubric has fifty-four (54) indicators organized in three categories: teaching, professional development,
and duties and responsibilities. The teaching category includes six sub-categories and indicators:
Curricula (4 indicators), Planning of Learning (7 indicators), Reform Strategies (3 indicators), Learning
Process (4 indicators), Evaluation of Learning (6 indicators), Classroom Qrganization (2 indicators). The
professional development category includes seven indicators, and the duties and responsibilities
category includes 21 indicators. The teacher evaluation rubric has a point scale of 100 and each
indicator scores between 3 and 0; 3 indicates that the teacher exceeds expectations, 2 indicates that
the teacher meets expectations, 1 indicates that the teacher partially meets expectations, and 0
indicates that the teacher does not meet expectations.

Purpose
Puerto Rico’s teacher evaluation system will strive to:

e Improve student performance through the development and adoption of an effective,
comprehensive teacher evaluation system.
e Improve the quality of instruction in each of Puerto Rico’s classrooms and schools.

s Improve the teaching and learning process through effective communication practices for
teachers.

e Improve the system for providing staff development and training to teachers.

e Establish a comprehensive teacher evaluation system that includes teacher participation.

e Establish a comprehensive teacher evaluation system that will not only serve to effectively
evaluate teachers but will also impact students’ performance.

Teacher Evaluation Cycle

The PRDE will initially propose a teacher evaluation cycle with six components:

The establishment and selection of members that will make up the evaluation committee;

The development of an evaluation calendar;

1

2

3. Classroom observations;

4. The analysis of the information;
5

A measure of student achievement (growth wherever possible and SLOs when growth is not
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possible or practical to measure); and

6. The feedback and discussion of the evaluation results with the teacher.

Each component will follow several procedures and is described in more detail below.

The evaluation committee will provide each teacher with a complete understanding of the evaluation
process and the key dates associated with his/her evaluation. Although it is generally agreed that
initial meetings between the teacher and evaluator(s) should occur early in the school year, part of
the Office of the Undersecretary of Academic Affairs’ work will be to set specific guidelines on when
each accepted component of the teacher evaluation system is to occur.

Thirty (30) days or before the beginning of the fall semester, the School Director will identify the
academic facilitators to support this process. The evaluation process can only be comprised of the
School Director and Academic Facilitator of the subject area, as requested by the Director or Teacher.
Before sixty (60) days from the fall school calendar the committee will establish the classroom visit
schedule, which will be followed. Changes to the schedule are allowed with a justifiable cause. On or
before sixty (60) days from the beginning of the fall semester, an orientation will be provided to the
teacher on the evaluation procedure and will provide a copy of the classroom visit schedule and the
evaluation guide.

All teachers that are appointed after the initial sixty (60) school days will be oriented with respect to
the procedure of evaluation during the first ten (10) days of being working in the school.

As part of the teacher evaluation system, teachers will be observed in the classroom by the school
director and subject facilitator, as requested by the director of teacher. These classroom observations
will help to serve as the basis for the process to reflect on the teacher’s understanding of the
dispositions and teaching skills required to be an effective teacher and to lead an effective classroom
through increased levels of student learning.

The director will coordinate at least two (2) classroom visits. The facilitator of the subject area cannot
make the visit by himself/herself. The director can make the visit by himself/herself or be
accompanied by the facilitator of the subject area at the request of the teacher.

The initial classroom visit would be used to diagnose each teacher’s strengths and areas in need of
improvement. To be useful, the results of this visit need to be shared and discussed with the teacher
as a means of planning for the second observation. The second observation would occur based on the
evaluation calendar guideline and be used to measure the teacher’s attainment of the goals set as a
result of the formative visit. The results of this second visit will also be shared with the teacher. If the
teacher obtains a performance level of partially meets expectations than he/she has the option to
request a third evaluation which will be used as a summative assessment.

The evaluation committee is tasked with leading the analysis of the results collected; however, we
envision that the data analysis will occur collaboratively with teachers. This analysis would include the
classroom and student performance data. We also envision that during this data analysis phase, the
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discussion and development of SLOs would occur for those teachers where the use of student
academic growth would not be appropriate for measuring student achievement.

The guidelines for the teacher evaluation system will also include a student achievement component.
This component will include the use of the new state controlled student assessments tied to the
content curriculum for use in the new growth model or the new student learning objectives (SLO)
process being developed. Specific details of the attribution of student performance to teachers, the
balance of multiple subjects being taught by the same teacher, and other details will be included as
part of the teacher evaluation system components.

Beginning with the 2013-2014 school year, 20% of a teacher’s evaluation rating will be based on the
student achievement component. Based on the feedback from teachers and other stakeholders, the
Office of the Undersecretary of Academic Affairs will review this weighting for possible modification
over time. In every case, we are developing state controlled assessments that will have consistent
rigor and validity across the island for use as the basis for either student growth or SLOs.

In addition to developing and implementing a growth model that encompasses our state testing
program, the PRDE will also develop a series of assessment in the non-tested grades and subjects
(with the assistance of a national recognized vendor). Puerto Rico will engage in an analysis of the
standards for the non-core content areas and grades to identify the most appropriate assessment
model for each. In all content areas where it is appropriate, standardized assessments will be
developed that can be used as a basis for student growth measures. By developing a regression
model that uses individual student prior academic achievement to control for differences in students,
the measures used for high progress school identification and teacher evaluation will measure the
change in the student without bias. Where the growth model cannot be validated as reliable for
monitoring student progress against a norm, PRDE will use a student learning objective (SLO) model.
The SLO’s will be based on the same state controlled reliable and rigorous assessments as the growth
model. It is imperative that the state control these assessments to ensure valid and reliable results
across the island that are comparable across schools due to the consistency of the rigor of the
assessments. This will allow for the collection and sharing of student growth data with every teacher
and will be used to enhance their instructional practices and inform teacher and school director
evaluations.

A general timeline for assessment development for non-core content areas and grade levels is below:

Spring 2013 Standards analysis of non-core content areas and grades

Summer 2013 — Fall 2013 | Begin item development and SLO protocols and trainings

Fall 2013 —Spring 2014 Field test

Summer 2014 Standard setting, SLO training deployed

Fall 2014 — Spring 2015 Administer assessments

A value added model to measure the contribution and impact of teacher on student academic
achievement during a school year will be used. This method will allow the PRDE to match each
student’s test scores to his or her own previous scores in order to measure the student’s progress
during the year and not have to wait until the end of the year. The scale of value added will be based
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on a five point scale, the value given to each point will be determined during the second year. Value
added will enable to determine how much the school and teachers have contributed to student
learning compared to other schools and teachers of similar high-need schools. Measuring individual
and classroom student gain will be considered.

On the other hand, school-wide performance awards promote professional collaboration, staff
collegiality and alighment of organizational and school resources with instructional goals.

Feedback is an integral component of an effective teacher evaluation system and support system. The
results of the analysis on teacher performance will be shared with each teacher and will include a
summary of a) areas of strength, b) teacher needs, c) areas in need of improvement, and d)
recommendations that the teacher should consider implementing to improve their practice. A copy of
the evaluation instrument used for the summative evaluation will be given to the teacher. Consistent
with national trends in evaluation systems, a final conference with the teacher and evaluation
committee will be held towards the end of the year. The teacher will have ten (10) days from the day
of the conference to present comments on the results of the evaluation to the evaluation committee.

The evaluation instrument, including the comments of the teacher will be forwarded to the Auxiliary
Secretary of Human Resources and filed with the Puerto Rico Department of Education. If required,
the PRDE will begin the process of further administrative personnel actions.

If the teacher’s summative evaluation results indicate a teacher’s performance is rated at the lower
levels (partially meets expectations or does not meet expectations), the teacher will be placed on a
professional growth plan. This plan will be established by the school director and will encourage the
growth and improvement of the areas as identified on the summary of the evaluation results. The
plan will have a duration period of two (2) years and should be discussed with the teacher. During the
professional growth plan period, the evaluator will request that the teacher demonstrate progress in
his/her performance. The school director is responsible for a teachers’ compliance with the
professional growth plan.

The teacher that is rated at the lower levels (partially meets expectation or does not meet
expectations) will be subject to personal actions as corresponds, including disciplinary measures
directed to intervene with the deficiencies identified on the evaluation and guarantee the academic
achievement of the student.

The teacher evaluation metric of the PRDE requires that all teachers must comply with the functions
established under Law Number 149 of July 15, 1999, as amended, and the norms and regulations of
the Department. All the teachers are subject to be evaluated on the performance in their professional
functions with the purpose to encourage the development and enrichment of the school in benefit of
the academic achievement of the students of the public schools of Puerto Rico.

In alignment with the objectives stated in Reglamento 8036 we will apply the following evaluation
definition and incentive/reward system:

o Exceeds Expectations: A teacher who scores between 100% and 95%. A teacher that scores on
this level demonstrates a performance that consistently exceeds the expectations for each
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criterion in the evaluation. Teacher usually performs within a wide spectrum of behavior in
reference of what is being evaluated. The PRDE will encourage these teachers to participate in
professional development activities or serve as mentors to their peers. In addition, if funds are
available, teachers could be recognized with an incentive.

o Meets Expectations: A teacher who scores between 94% and 80%. A teacher that scores on this
level presents an adequate professional performance on the criterion being evaluated. The
teacher meets with the requirements for the teaching role; however his/her performance is not
exceptional. The PRDE will encourage these teachers to participate in professional development
activities or serve as mentors to their peers. In addition, if funds are available, teachers could be
recognized with an incentive.

o Partially Meets Expectation: A teacher who scores between 79% and 70%. A teacher that scores
on this level presents a professional performance that occasionally meets the indicators being
evaluated. Teachers can be classified within this category when there are some deficiencies that
influence performance, although its effect is neither severe nor permanent. The PRDE will require
the teacher to participate on professional development activities and evidence progress on their
performance.

o Does Not Meet Expectation: A teacher who scores lower than 69%. A teacher that scores on this
level evidences a performance that shows clear deficiencies on the indicators evaluated and these
affect significantly his/her teaching role.

The School Director Evaluation System

Overview of the System

Puerto Rico’s comprehensive school director evaluation system will also be consistent with ESEA
flexibility requirements and will capture, in rich detail, the work of the school director performing
those instructional leadership actions that directly impact student performance (i.e., mentoring,
coaching, and working directly with teachers and students). Measures of student achievement will be
an integral part of this evaluation system. Student academic growth will be the primary measure;
however where growth cannot be measured effectively, SLOs will be used.

Our comprehensive school director evaluation system will connect to a professional growth system
that will support struggling directors whose practice is in need of improvement. The school director’s
evaluation process will serve as part of the basis for personnel decisions relating to school directors.

The Evaluation Rubric

This evaluation tool was created with the involvement and participation of Puerto Rico’s National
Organization for School Directors (Organizacion Nacional de Directores de Escuela de Puerto Rico) and
Educadores Puertorriquefios en Accion, as well as a variety of stakeholders including central, regional,
and district personnel. During school year 2010-2011, evaluation experts from higher education
institutions in Puerto Rico started a process of revision of their current evaluation instrument. After
the revision process, this committee of evaluation experts developed the items to be included in the
new evaluation system. During school year 2011-2012, the PRDE conducted several meetings with
teacher and school organization leaders to obtain input about the newly develop evaluation
instruments. Once the revision process was finalized the Office of the Undersecretary of Academic
Affairs convened focus groups with school directors and teachers across all seven regions in the
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island. A total of 34 school directors participated in these focus groups. Feedback from these focus
groups was also incorporated in to the further development of these instruments.

The school director evaluation tool is divided into three major domains including: (a) school director
instructional leadership, (b) school director administrative leadership, and (c) school director
organizational management and ethics.

The school director evaluation rubric has forty-six indicators organized in three categories: Leadership
(17 indicators), Administration (20 indicators), and Organization and Ethical Performance (9
indicators). The school director evaluation rubric has a point scale of 100 and each indicator scores
between 4 and 0; 4 being excellent, 3 being good, 2 being average, 1 being below average, and 0
being deficient.

Purpose
Puerto Rico’s school director evaluation system will strive to:

s Maximize the efficiency and effectiveness of all of the Puerto Rico Department of Education’s
resources.

o Improve school director effectiveness through a continuous improvement process and through an
effective school director evaluation system.

e Provide professional development opportunities for school directors.

e Establish the basis for the improvement of the teaching and learning process through the school
director’s instructional leadership actions.

e Establish a system that shows the relationship between the work of the school director, the
teacher, and the student.

e Serve as the basis for personnel decisions.

e Effectively coordinate with all school districts as a means for improving the teaching and learning
process.

e Align with national standards for school administrators such as the Interstate School Leaders
Licensure Consortium (ISLIC) 2008 standards.

School Director Evaluation Cycle

The PRDE will initially propose that the school director annual evaluation cycle will consist of six
components:

The establishment and selection of members that will make up the evaluation committee;

The development of an evaluation calendar;

1

2

3. The observations and school visits;
4. The analysis of the information;

5

A student achievement measure (growth wherever possible or SLOs when growth is not possible
or practical); and

90

June 7, 2012



ESEA FLEXIBILITY — REQUEST U.S. DEPARTMENT OF EDUCATION

6. The feedback and discussion of the evaluation results.

Further, this evaluation cycle will be informed by the following procedures.

The evaluation committee will provide each school director with a complete understanding of the
evaluation process and the key dates associated with his/her evaluation. Although it is generally
agreed that initial meetings between the school director and evaluator(s) should occur early in the
school year, part of the Office of the Undersecretary of Academic Affairs’ work will be to set specific
guidelines on when each accepted component of the school director evaluation system is to occur.

Thirty (30) days or before from the beginning of the fall semester, the district superintendent will
appoint the members of the evaluation committee. This committee will consist of a maximum of
three members who belong to the Superintendent Committee. Before sixty (60) days from the
beginning of the fall semester, the team will establish the observation schedule, which will be
followed. Changes to the schedule are allowed with a justifiable cause. On or before sixty (60) days
from the beginning of the fall semester, the committee will provide an orientation to the school
director on the evaluation procedure and will provide a copy of the observation schedule and the
guide.

All school directors that are appointed after the initial sixty (60) school days will be oriented with
respect to the procedure of evaluation during the first ten (10) days of being incorporated into the
school.

Currently, the regulations guiding the school director evaluation process requires that each school
director receive a minimum of two on-site school observations/visits, and these observations/visits
must be mutually agreed upon by the school director and the members of the evaluation team.

We plan that these observations/visits effectively capture, measure, and provide feedback on the
school director’s instructional leadership behaviors that directly impact student performance. In this
way, each school director observation will be conducted when he or she is in direct contact and in
settings when the director is working with teachers, faculty, staff, students, and all other members of
the learning community. In addition, these observations will be conducted in a manner in which they
are consistent with the evaluation objectives, criteria, and all other instructional leadership actions
that impact the teaching and learning process and that form the criteria for evaluation. The proposed
criteria consist of the following three domains:

1. School director instructional leadership
2. School director administrative leadership
3. School director organizational management and ethics

We plan that each school director receive an evaluation rating that is divided into at least five (5)
rating levels list below ranging from most effective to least effective:

o Excellent - A school directors who scores between 100% and 90% in each criteria. A school
director that scores on this level exceeds expectations on administrative, academic, and fiscal
performance. In addition, a director at this level has a positive influence in others, is a team
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player and lead efforts to reach academic and administrative excellence. The PRDE will
encourage these directors to participate in professional development activities or serve as
mentors to their peers. In addition, if funds are available, schools directors could be recognized
with an incentive.

o Good- A school directors who scores between 89% and 80% in each criteria. A school director
that scores on this level meets the expectations on administrative, academic, and fiscal
performance. In addition, a director at this level shows understanding of his/her day to day duties
and has the capacity to work in a team. The PRDE will encourage these directors to participate in
professional development activities or serve as mentors to their peers. In addition, if funds are
available, schools directors could be recognized with an incentive.

e Average- A school director who score falls between 79% and 70% in each criteria. A school
director that scores on this level occasionally meets the expectations on administrative,
academic, and fiscal performance. Although knows his/her duties and responsibilities, this
director doesn’t perform these duties at their full extent. The PRDE will require these school
directors to participate in professional development activities and evidence progress in his/her
performance.

s Below Average- A school director who score falls between 69% and 60% in each criteria. A school
director that scores on this level needs professional help to develop administrative, academic and
fiscal skills. His/her performance demonstrates minimal understanding to lead a school
effectively. The PRDE will require these school directors to participate in professional
development activities and evidence progress in his/her performance. The PRDE could also take
further disciplinary actions to address the needs of these school directors to guarantee the
students’ best academic achievement.

e Deficient - A school director who scores between 59% and 0% in each criteria. A school director
scoring at this level does not show evidence of administrative, academic and fiscal skills. There is
not evidence of efficiency to lead school and does not work collaboratively with the personnel in
his/her school. The PRDE will require these school directors to participate in professional
development activities and evidence progress in his/her performance. The PRDE could also take
further disciplinary actions to address the needs of these school directors to guarantee the
students’ best academic achievement.

The evaluation committee will analyze the results from the evaluation; however we envision that this
process will occur collaboratively with school directors. This analysis should include the observation
data, and student performance data including an analysis of student achievement.

The guidelines for the school director evaluation system will also include a student achievement
component. This component will include the use of the new state controlled student assessments
tied to the content curriculum for use in the new growth model or the new SLO process being
developed. Specific details of the attribution of student performance to school directors and other
details will be included as part of the school director evaluation system components. Beginning with
the 2013-2014 school year, 20% of a school director’s evaluation rating will be based on the student
achievement component. Based on the feedback from school directors and other stakeholders, the
Office of the Undersecretary of Academic Affairs will review this weighting for possible modification
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over time. In every case, we are developing state controlled assessments that will have consistent
rigor and validity across the island for use as the basis for either growth or SLOs.

In addition to developing and implementing a growth model that encompasses our state testing
program, the PRDE will also develop a series of assessment in the non-tested grades and subjects
(with the assistance of a national recognized vendor). Puerto Rico will engage in an analysis of the
standards for the non-core content areas and grades to identify the most appropriate assessment
model for each. In all content areas where it is appropriate, standardized assessments will be
developed that can be used as a basis for student growth measures. By developing a regression
model that uses individual student’s prior academic achievement to control for differences in
students, the measures used for high progress school identification and teacher evaluation will
measure the change in the student without bias. Where the growth model cannot be validated as
reliable for monitoring student progress against a norm, PRDE will use a student learning objective
(SLO) model. The SLO’s will be based on the same state controlled reliable and rigorous assessments
as the growth model. It is imperative that the state control these assessments to ensure valid and
reliable results across the island that are comparable across schools due to the consistency of the
rigor of the assessments. This will allow for the collection and sharing of student growth data with
every teacher and will be used to enhance their instructional practices and inform teacher and school
director evaluations.

A general timeline for assessment development for non-core content areas and grade levels is below:

Spring 2013 Standards analysis of non-core content areas and grades

Summer 2013 — Fall 2013 | Begin item development and SLO protocols and trainings

Fall 2013 —Spring 2014 Field test

Summer 2014 Standard setting, SLO training deployed

Fall 2014 — Spring 2015 Administer assessments

A value added model to measure the contribution and impact of teacher on student academic
achievement during a school year will be used. This method will allow the PRDE to match each
student’s test scores to his or her own previous scores in order to measure the student’s progress
during the year and not have to wait until the end of the year. The scale of value added will be based
on a five point scale, the value given to each point will be determined during the second year. Value
added will enable to determine how much the school and teachers have contributed to student
learning compared to other schools and teachers of similar high-need schools. Measuring individual
and classroom student gain will be considered.

On the other hand, school-wide performance awards promote professional collaboration, staff
collegiality and alighment of organizational and school resources with instructional goals.

Feedback is an integral component of an effective administrator evaluation system and support
system. As such consistent feedback of a level identified in the guidelines for the new evaluation
system will be provided on a regular basis. This includes (a) areas of strength, (b) school director
needs, (c) areas in need of improvement, and (d) recommendations outlining the future work of the
school director to improve their practice. Consistent with national trends in evaluation systems, a
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final conference with the school director and evaluation team will be held based on the evaluation
calendar guidelines being developed by the Office of the Undersecretary of Academic Affairs.

If the school director summative evaluation results indicate a director’s performance is rated at the
lower levels, the school director will be placed on a professional growth plan. We envision that this
plan will be developed by the evaluation committee and will be in effect for a period of two years.

This process will complete the annual school director evaluation cycle, and all documentation relating
to the evaluation will be forwarded to and filed with the Puerto Rico Department of Education. If
required, the Department will begin the process of further administrative personnel action.

ENSURE LEAS IMPLEMENT TEACHER AND PRINCIPAL EVALUATION AND

SUPPORT SYSTEMS

3.B Provide the SEA’s process for ensuring that each LEA develops, adopts, pilots, and
implements, with the involvement of teachers and principals, including mechanisms to
review, revise, and improve, high-quality teacher and principal evaluation and support
systems consistent with the SEA’s adopted guidelines.

As previously discussed, Puerto Rico is a unitary system serving as both the state educational agency
(SEA) and a single local educational agency (LEA). As such, the island-wide implementation of the
teacher and school director evaluation systems and the accompanying support systems, will follow the
processes described in Reglamento No. 8035 and Reglamento No. 8036, as well as those in the Law of
Uniform Administrative Procedure.

The PRDE is committed to teacher and school director evaluation systems that are not only consistent
with the requirements of ESEA flexibility as outlined by the USED, but also reflect current national trends
in the area of teacher and school director evaluation. The PRDE also recognizes that if these systems
need adjustment, the process to enhance these systems must be informed by both members of the
immediate learning community as well as other educational stakeholders that act as partners in Puerto
Rico’s public school system.

The involvement of diverse stakeholders in the process of improving these guidelines will provide the
PRDE with advantages that will help to ensure the success of our comprehensive evaluation systems.
This stakeholder involvement is important because it will help to establish shared ownership of the
evaluation systems and the instruments that are used to conduct the evaluations. Stakeholder
involvement will also create a reciprocal process whereby stakeholders will have the opportunity to
impact the quality of the decision-making process as well as benefit from the decisions made. In
addition, engaging the stakeholders who know and experience the educational environment upon which
the evaluation system and instruments will be functioning, is critical so that all data considered in the
development process is contextualized to the educational setting. This contextualization will also reflect
the collective will of the PRDE, the PR public school system, and the communities served.

Using our existing evaluations and the piloting of these instruments in our cohort | SIG schools as a
starting point, additional tools may need to be developed to update our quality, comprehensive
evaluation system: these tools include enhanced evaluation instruments and professional growth plan
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templates. We plan to review, possibly revise, and if necessary improve these systems every two years.
When modifications are required and appropriate, the PRDE will follow the processes outlined below.

Evaluation Systems

Overview of Evaluation Instruments Review Procedures

The piloting of teacher and school director evaluation tools and the first set of two focus group meetings
will yield useful information that, should modification be necessary, will enable the Office of the
Undersecretary of Academic Affairs to draft modified evaluation instruments that will follow the
structure of the current teacher and school director evaluations. Once composed, the drafts would be
presented to focus groups during a second set of four meetings for their review and comment. The
subsequent presentation of the drafted instruments by the Office of the Undersecretary of Academic
Affairs will serve as a member checking process to ensure the validity of the data incorporated into the
instruments. This member checking process will also help the facilitators to more accurately refine the
data in the instruments while at the same time increasing the confidence in the patterns that emerge in
each of the evaluation themes. This process of piloting the evaluation instruments is a requirement of
our SIG grant.

Once completed, these instruments would include an expansion of each of the three domains currently
found in both the teacher and school director tools, and would list several indicators for each domain
that will serve to further define and indicate the specific performance requirements for both the teacher
and the school director. In addition, these indicators would allow the evaluation systems to measure, in
more objective terms, the performance levels of both teachers and school directors in each domain. It is
anticipated that each indicator may consist of the four corresponding levels in the teachers’ evaluation
system and the five corresponding levels in the school directors’ evaluation. If modified, both
instruments would be shared with the advisory committee to solicit their input and recommendations
prior to approval by the Undersecretary of Academic Affairs.

Advisory Committee on Evaluation Systems

To ensure that Puerto Rico’s evaluation systems are appropriate and fair, and that a diverse group of
stakeholders are engaged in the enhancement process, the Undersecretary of Academic Affairs will
name an advisory committee to provide consultation and input on revising the evaluation guidelines and
instruments. This committee will be named during the 2012-2013 school year as the teacher and school
director evaluation systems are piloted.

The members of this advisory committee will consist of stakeholders from the following groups: (a) key
PRDE personnel (b) university and nationally recognized experts in the area of teacher and school
director evaluations, (c) the Council on Education of Puerto Rico, and (d) teacher representative
organizations.

Focus Groups: Observation Tools

After the piloting of the evaluation instruments in our cohort | SIG schools, in order to facilitate the
development of these instruments for island-wide implementation by the Office of the Undersecretary
of Academic Affairs, the Office of School Improvement will assemble two focus groups to provide insight
and guidance on the pilot teacher and school director evaluations. These focus groups will consist of no
more than 20 members each from the educational community, such as teachers, school directors,
academic facilitators, and parents. These members will come directly from the 29 cohort | SIG schools
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that are piloting the teacher and school director evaluation tools (information about these evaluations is
provided on pages 83-94). As participants in the piloting of these tools, their insights are valuable and
will inform any revisions to the evaluation instruments or guidelines. These focus group meetings will be
facilitated by the Office of School Improvement, who will analyze share all results with the Office of the
Undersecretary of Academic Affairs.

Feedback from the focus group meetings will be used to inform and guide the decision-making
processes that the Office of the Undersecretary of Academic Affairs will undertake to revise and improve
the evaluation guidelines if necessary. Data collected from the focus group meetings will be used to
inform the modification of the evaluation instruments and/or guidelines (e.g., observation instruments
and professional growth plan templates) if necessary.

The data obtained from these focus group meetings will be coded and organized into meaningful
categories of recurring themes by the Office of School Improvement. This process will ensure the fidelity
of the data gathered from focus group participants. Themes identified through the process will be
reflected in the instruments if appropriate.

From a research and development perspective, focus group methodologies will offer the PRDE
advantages in the implementation of comprehensive teacher and school director evaluation
frameworks, as well as the individual instruments that guide these evaluations. More specifically, focus
groups will allow the PRDE to gain a variety of perspectives that will provide a balanced viewpoint on the
instruments being piloted. These focus groups will also enable us to ensure that stakeholders will have
the opportunity to provide their perspective within a social context that will elicit more accurate
information. Participants will also have the opportunity to hear what others have to say as well as to
consider one’s own views within the context of others.

Additional benefits of the focus group process model include: (a) the collection of data in a cost-
effective manner, (b) the collection of quality data through peer interactions, (c) the collection of
consistent data, which improves data quality, and (d) the establishment of ownership of data that will
be use to inform instrument development.

Focus Groups: Validity of Evaluation Tools

In order to obtain information about the validity of these instruments, the Office of School Improvement
will hold four additional focus groups with selected practitioners from across the seven regions to
enhance them. These focus groups will ask participants to respond to a series of questions that will
enable respondents to provide feedback on the content of the observation instruments, as well as the
professional growth plan templates.

We plan on following a qualitative design that includes the analysis of data from these focus groups. The
Office of the Undersecretary of Academic Affairs will organize the data obtained from these meetings.
This data will be coded and organized into meaningful categories of recurring themes. This process will
ensure the fidelity of the data gathered from focus group participants. Themes identified through the
process will be reflected in the final stages of the revision process of the instruments for affirmation that
the theme has been addressed appropriately.

The focus group design will provide significant input from the stakeholder community and will help to
ensure the instruments are valid. Focus groups will allow the Office of the Undersecretary of Academic
Affairs to gain insight from stakeholders who are familiar with the educational system and its
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environment, and will solicit a variety of responses that are rich in detail and relate to the experiences of
the focus groups participants. Respondents will also have the opportunity to share their views of the
piloted instruments from their own perceptions as well as their point of view without pre-determined
categories. Specific attention will be paid to the alignment of the instruments with the professional
standards, knowledge, skills, and dispositions the instruments are meant to address.

Support Systems

Professional Growth Plans

The PRDE will develop a professional growth plan template and procedures around the development of
professional growth plans as part of the support system for both teachers and school directors. These
plans will be based on the identified needs of the educator during the evaluation cycle and will be
developed cooperatively with the evaluation team following the island’s guidelines for professional
growth plans. Evaluation teams will be responsible for listing supports, and establishing timelines and
milestones to measure accomplishments in the plans. These plans will have a two year cycle.

Research indicates that poor teacher and/or school director performance can result in lowered student
performance. As such, both teachers and school directors should have opportunities to participate in
ongoing professional development. This professional development can serve to prevent poor teacher or
school director performance, as well as provide supports to teachers and school directors to improve on
their practice. For this reason, the enhancement of the PRDE’s comprehensive teacher and school
director evaluation systems will include the development and adoption of professional growth plan
guidelines. These professional growth plans will be designed to align with areas of need and provide
targeted assistance to help both teachers and school directors improve their practice.

Consistent with the national trends in educator evaluation systems, the Office of the Undersecretary of
Academic Affairs will develop a professional growth plan template and procedures around the
development of professional growth plans as part of the support systems for teachers and schools
directors.

Advisory Committee and Focus Groups on Professional Support Systems

To develop rigorous professional growth and support systems for teachers and school directors, the
Office of the Undersecretary of Academic Affairs will convene a second advisory committee focused on
professional support systems. This committee will serve to provide input and recommendations to the
Undersecretary and will include stakeholders from the following groups: (a) key PRDE personnel, (b)
university and national experts in the area of teacher and school director evaluations, (c) the Council on
Education of Puerto Rico, (d) teacher representative organizations, (e) the PRDE Institute of Professional
Development for Teachers, and (f) the PRDE Institute of Professional Development for Principals.

Four focus groups of educators as well as district staff will be conducted. These support system focus
groups will provide information on the landscape of current support activities and will inform the Office
of the Undersecretary of Academic Affairs of gaps in the support systems and suggest modifications to
improve both the quality and availability of supports for both teachers and school directors. Once the
Office of the Undersecretary of Academic Affairs has developed a draft of the guidelines, a second round
of four focus groups will be convened to serve as validation of the proposed modifications.

Aligning Evaluations with Professional development
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Professional development activities will be designed based on the results of the evaluations instruments
of each teacher and school director as required by Reglamento 8035 and Reglamento 8036. These
professional development and growth opportunities for both teachers and school directors will
incorporate professional development vehicles that are research based and shown to be successful in
increasing the teacher and school director effectiveness.

Teachers and school directors will be provided with on-going, high-quality, job embedded professional
development that is aligned with school’s comprehensive instructional program. The job embedded
professional developments will incorporate professional development specialists, former teachers and
school directors, and identified outstanding current teachers and school directors to impart their
knowledge and skills to other professionals.

Upon review of the literature, the Office of the Undersecretary of Academic Affairs has identified a
model to guide professional development, comprised of the eighteen strategies identified below in
Exhibit 18. This model will be particularly helpful to teachers of mathematics, science, and Spanish;
subject areas where Puerto Rico’s students struggle the most.

Exhibit 18. Strategies to Guide Professional Development

Aligning and e Curriculum alignment and instructional material selection
Implementing . . .

. e  Curriculum implementation
Curriculum

e Curriculum replacement units

Collaborative e Partnerships with scientists and mathematics in the industry and
Structures universities

e Professional network

e Study groups

Examining Teaching e Action research

and Learnin . .
& e (Case discussions

¢ Examining student work and thinking, and scoring assessments

e Lesson study

Immersion e Immersion in inquiry in science and problem solving in mathematics

Experiences . L -
¢ |mmersion into the world of scientists and mathematicians

Practicing Teaching e Coaching
o Demonstration lessons

¢ Mentoring

Vehicles and s Developing professional developers

Mechanisms
e Technology for professional development

s Workshops, institutes, courses, and seminars
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Leveraging Existing Efforts to Develop Support Systems

In 2003, the PRDE established the Professional Development Institute for Teachers (PDIT). The mission
of the Professional Development Institute for Teachers is to promote the human and professional
development of teachers. Facilitate the intellectual and professional capabilities and creative through
the strategy of capacity building of innovative teaching strategies to encourage the process of teaching-
learning.

The PDIT was established to:

e Elaborate public policy on professional development of teachers within the PRSS.

¢ Identify and collect statistical evidence on the professional development needs of the teachers that
are in-service.

¢ Implement innovative initiatives on teacher professional development.

e Identify best practices, inside and outside of Puerto Rico, on teacher capacity and experiment with
those that are the most promising.

e Coordinate efforts with academic programs, Division of Teacher Certification, Office of Career CCCC,
and other Institute that are under the Office of the Undersecretary of Academic Affairs.

e Certify the entities, institutions and educational organizations that provide services of professional
development to teachers.

The PDIT currently has four professional development programs as outlined in Exhibit 19.
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Exhibit 19. PDIT Professional Development Programs

1. Pre-Service e Contribute to the formation of future teachers through an effective
teaching practice

e Facilitate the collaboration inter-institutional to obtain the
professional development of cooperative teachers and student
teachers

e Collaborate in the strategic planning for the revision of the teacher
preparation programs

2. In-Service (new hire 1-3 Develop effective strategies to support those teachers during the first
years) three years

e Offer professional development experience focus on the teacher
needs

¢ Develop teacher competencies to become a highly qualified teacher
e For teachers to improve academic achievement and student growth

3. In-Service ¢ Plan and implement professional development focused in improving
the academic achievement of students

¢ Promote the collaboration with universities and schools to produce
professional development programs that respond to the needs of the
teacher and student

¢ Promote the support structure of teaching that promotes the
continuous professional development, innovation, research, and that
evaluation of ideas and practices

4. Highly Qualified ¢ Fulfillment of requirement for HQT

Teachers (HQT) e Orient and offer technical assistance to teachers using federal funds

for teachers to comply with HQT requirements

e Maintain HQT teachers update through professional development
programs at their level and within the subject area

The professional development institute is responsible for providing training to school directors in three
areas: academic, administrative, and fiscal. Its vision is to ensure that school directors reach high
expectations and make significant changes to their work culture. In order for the institute provide
appropriate trainings and supports, they conduct a needs assessment for school directors across all
schools. This needs assessment identifies five key leadership dimensions: instructional leadership,
planning leadership, administrative leadership, organizational leadership and ethics. After the needs are
identified, the institute conducts professional development to school directors according to their needs
(e.g., all first year school directors will receive the same training, separate training for schools directors
from schools under improvement, specific training for successful school directors, etc.). A variety of
modalities for professional development are available such as one day workshops, weekend boot
camps, and continuous orientations. The modality of these training sessions will depend mainly on the
needs identified. In addition, the institute uses a variety of resources for the planning, development and
delivery of professional development services including universities, non-profit organizations, and
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PRDE’s own resources.

It is important to note that the Transformational Leadership Director’s Academy for SIG schools is
currently underneath the Professional Development Institute for Principals. This Academy attends the
specific needs of these school directors and places an emphasis on enhancing their leadership skills.

The vision of the Institute of Administrative Capacity and School Advisory (IACSA) is to ensure that
school directors are strong leaders; have high expectations for student, teacher and school
performance; and are able to establish a positive school environment that increases the quality of each
school’s academic program. The mission of the IACSA is to provide the needed assistance to school
directors to effectively perform their functions: increasing management capacities and strengthening
the autonomy of the school.

IACSA Service Areas:

e School Councils (Public Policy Law #149) comprising of constitution, certification of the school
council, work plan, internal regulations, course of financial operations

e Professional Development: Training, Workshops, Orientations, Academies and Induction to new
school directors

Continuous Improvement: Evaluation and Support Systems

We believe that comprehensive teacher and school director evaluation should continuously evolve and
should reflect the larger organizational evolution of schools and school systems. For this reason, the
development, adoption, and implementation of Puerto Rico’s teacher and school director evaluation
systems is designed with an underlying foundation for continuous improvement. Every two years, a
review of the system will occur to ensure it and its components are still in alighment with nationally
recognized models for evaluation and federal guidelines.
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PRINCIPLE 4

Provide an assurance that it will evaluate and, based on that evaluation, revise its own administrative
requirements to reduce duplication and unnecessary burden on LEAs and schools

Reducing the Burden on Districts and Schools

The PRDE will establish the Burden Reduction Taskforce (BRT) to make recommendations on how to
reduce duplication and unnecessary burdens at the district and school levels, thus devoting more time
to reaching the goal of college and career readiness for all students of Puerto Rico. The Burden
Reduction Taskforce will include the Undersecretary of Administration (task force lead), Undersecretary
of Academic Affairs (or representative), Director of the Office of Federal Affairs (or representative),
Director from the Planning Office (or representative), Director from the Finance Office (or budget
representative), and two members of district personnel. The BRT will meet at least three times during
the academic school year and once during the summer. The BRT will develop recommendations to be
offered to the Governor and Secretary of Education. During development of these recommendations,
the BRT will solicit input from stakeholders including superintendents, content area facilitators, other
PRDE administrative staff, school directors, and teachers. The BRT will develop recommendations to
reduce duplication and unnecessary burden on districts and schools using the following strategies:
building on current initiatives, streamlining procedures, building district capacity, and reducing
duplicative efforts.

Puerto Rico has internalized the need for more efficient data systems. We have successfully proposed
and received a State Longitudinal Data System Grant to streamline the P-ROW data exchange process
(for more on our SLDS grant see page 23). By aligning data systems, the burden of data collection is
reduced particularly in terms of data integrity across information systems (the SLDS grant includes the
implementation of a department data governance and data quality model). This grant is beginning
implementation and over time will improve data processing and access for the educational institutions
on the island including schools via the K12 web portal. Also, the PRDE is now validating the PRDE
dashboard which will make graphic representation of key data elements available to schools, thus
enhancing current data evaluation and decision-making.

The BRT will evaluate statewide systems and establish a mandate-relief program to streamline
procedures at districts and schools. Using this mechanism, BRT will examine federal and state
accountability systems and align requirements where possible. The BRT will investigate areas where
criteria are aligned and will attempt to streamline deadlines and submissions procedures. The BRT will
also provide recommendations on how to maintain deadlines on a central master calendar for the PRDE
that will also be made available to districts where submissions are required of them. The BRT will further
examine the following systems and determine if statewide processes can be improved or developed for
each: pupil accounting system, personnel system, student assessment/report card system, and online
professional development registration system. The BRT will also review the cycles of all compliance
monitoring cycles to determine if they can be lengthened to afford districts some reprieve from the
burden of preparation. This will reduce the administrative burden placed on districts and schools by
centralizing efforts into statewide processes.
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The BRT will also establish a mandate-relief program by reviewing all mandates placed on districts by
the PRDE and eliminating any that cannot directly be tied to the goal of college and career readiness or
any means to that goal such as reducing spending or improving communication. In developing
recommendations, the BRT will consider proposing the elimination of any unnecessary statutes and/or
regulations related to school facilities or services.

The BRT will build district capacity by fostering communication and collaboration between districts. This
program will increase the autonomy of districts and allow them to pool resources for professional
development and staff training. The BRT will consider the development of a web-based resource or
database within which districts could communicate about needs for specific training or resources and
bring teachers and staff together across districts and regions. This cross-district pooling tool will
maximize resources and allows districts to assert independent control over what is necessary in specific
schools.

Finally, the BRT will recommend the reduction of duplicative reporting requirements. The BRT will
employ a mechanism to consolidate reporting requirements where possible and eliminate any
duplicative or unnecessary requirements on districts. The BRT will also explore the use of an automated
report submission system that would allow districts to submit reports for feedback before deadlines to
ensure they can revise reports before actual submission. Within this system, the BRT would consolidate
all district submissions of plans, reports, or other related applications. The BRT will also work to develop
report templates or make available report examples from previous years so that districts have a model
to use. The automated submission system will also speed up the time of submission and feedback,
allowing more time for thoughtful planning and collection of data.

The BRT will be responsible for accepting input from stakeholders and allowing stakeholders to
comment on drafts of the recommendations, share feedback, and offer any further ideas on reducing
duplication and unnecessary burdens. By reducing duplication and unnecessary burdens on districts and
schools using the three mechanisms discussed above, we will allow more time to be dedicated to
improving student outcomes.
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OFICINA DEL SECRETARIO

9 de julio de 2012

ESEA Plan de Flexibilidad

Durante el 2011 el Departamento de Educacién Federal anuncié la oportunidad de
solicitar la regulacién de ESEA, plan de flexibilidad; el cual le extiende a los estados
la autoridad para someter una dispensa de un plan innovador de mayor flexibilidad para
alcanzar estandares rigurosos. El desarrollo de este plan de trabajo comprensivo
tiene como objetivo el permitir mayor flexibilidad en el desempefio académico del
estudiante y maestros altamente cualificados. El plan cumplira con los siguientes
principios criticos: la transicién a estandares postsecundarios, reformar los sistemas de
reconocimiento, de responsabilidad y de apoyo y ofrecer asistencia técnica en el
proceso de ensefianza y aprendizaje.

El Departamento de Educacién de Puerto Rico participara en el proceso de someter el
plan de flexibilidad, con el propésito de mejorar la calidad de la educacién de todos los
estudiantes del sistema plblico. Esta oportunidad le permitira a Puerto Rico enfocarse

dentro de las siguientes areas:

¢ mejoramiento del desemperio académico de todos los estudiantes en todas las
materias

e minimizar lagunas en el aprovechamiento académico

¢ aumentar la tasa de graduacién

o fortalecer la fase de ensefianza y aprendizaje

¢ mantener continua comunicacion con la comunidad escolar

Se recibiran comentarios por escrito al siguiente correo electrénico: paganon@de.pr.gov

Cordialmente,

WA
Edward Moreno Alonso, Ed. D.
Secretario

P. 0. BOX 190759, SAN JUAN PUERTO RICO 00919 - 0759 1TEL.: (787) 773-3064, 5824 FAX: (787) 753-1804

EI Depaﬂamemo de Educacion no discrimina por razon de raza, color, SZ acimiento, origen nacional, condiclon social, ideas polfticas o_ o

rellgtosas, edad o ampedimanto en sus actmdades, ios educatives y oportumdades de empieo



Comumdad Escuelas Padres y Estudiantes

| Educacion para Adultos
| Afiarza Corparitiva
Fondes Federales
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Manejo de Emergencias

PLAN DE FLEXIBILIDAD DE LA REGULACION ESEA
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Attachment 4 — Evidence that Puerto Rico has formally adopted college- and
career-ready content-standards consistent with the State’s standards adoption
process
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NARRATIVO DEL PROCESO DE LA REVISION DE LOS ESTANDARES
DE CONTENIDO Y EXPECTATIVAS DE GRADO 2007

E! Departamento de Educacién de Puerto Rico (DEPR) tiene la encomienda de cumplir
con la Ley de Educacion Elemental y Secundaria (ESEA), segun enmendada por la Ley
“‘No Child Left Behind, (NCLB) de 2001, en relacién a los requisitos relacionados con
los estandares académicos y el “assessment” de Puerto Rico denominado “Pruebas
Puertorriquefias de Aprovechamiento Académico” (PPAA). Para asegurar el
cumplimiento con las disposiciones establecidas en esta Ley, el DEPR debe dirigir
esfuerzos y conducir iniciativas dirigidas a lograr el proceso de alineacion de los
estandares académicos establecidos por nivel con las expectativas de aprendizaje por
grado correspondiente a cada materia evaluada.

Las PPAA de Puerto Rico han sido disefiadas tomando en consideracion los
estandares académicos establecidos por el DEPR en el afio 2000. Estos estandares
fueron redactados por niveles académicos. En el pasado proceso de revision del
PEER Review, el Departamento de Educacién Federal (USDE) informé al DEPR luego
del proceso de evaluacion de los documentos sometidos, la necesidad de alinear varios
documentos, particularmente los estandares académicos establecidos por nivel y las
expectativas de aprendizaje, establecidas por grado, tomando en consideracion los
resultados del estudio de alineacién realizado por el [P®© | Como parte de
las recomendaciones y requerimientos requeridos por el USDE al DEPR, se solicitan
las acciones concretas a ser realizadas por el DEPR para dirigir las discrepancias
encontradas el estadio de alineacién realizado. De igual forma se solicita al DEPR,
evidencia de los esfuerzos realizados por revisar los niveles de conocimiento de los
itemes establecidos en las PPAA con los estandares de contenido como un
mecanismo de garantizar que los conocimientos, destrezas y habilidades contenidas en
los estandares estan representadas en el “assessment” estatal. Finalmente el USDE
solicita al DEPR evidencia dirigida a garantizar y mantener los procesos de alineacion
establecidos a través de los tiempos.

Con el objetivo de cumplir con lo antes expuesto, el DEPR trabajé diversos documentos
para las cuales se presenta su correspondiente evidencia.

P.O. Box 190759, San Juan, Puerto Rico 00919-0759 = Tel.: {787) 773:3064 = Fax: (787)753-1804

El Departamento de Educacion no discrimina por razén de raza, color, sexc, nacimiento, origen nacional, condicién
social, ideas politicas o religiosas, sdad o impedimeanio en sus actividades, servicios educatives v oportunidades de
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NARRATIVO DEL PROCESO DE LA REVISION DE LOS ESTANDARES
DE CONTENIDO Y EXPECTATIVAS DE GRADO 2007
Pégina 2de4

» Plan especifico por é&rea programatica para alinear los estandares
académicos por nivel gue se miden en el "assessment” con las expectivas por
grado de acuerdo a los hallazgos y recomendaciones del estudio de alineacion
del [®)®) ly a su vez las recomendaciones particulares producidas
por la Educational Testing Service (ETS), antigua compafiia a cargo del
desarrollo del “assessment” a dicho estudio de alineacion.

» Plan especifico por area programatica para alinear el “assessment” de los
estandares académicos por niveles con las expectativas por grado de
acuerdos con las recomendaciones del [(®)©)

En el esfuerzo por alinear los documentos producidos de acuerdo al estudio de
alineacion, el DEPR procurd la participacién en el proceso de un amplio sector de
supervisores y maestros relacionados con las diferentes materias académicas que se
examinan en €l “assessment”.

Como parte de los esfuerzos particulares realizados el DEPP procedié a organizar los
grupos de trabajo por materia académica (espafiol, inglés, matematicas y ciencias),
para producir el documento de las expectativas de aprendizaje por grado, alineado con
el documento de estandares académicos de cada materia. Dicho documento establece
las expectativas de contenido académico (conocimiento, destrezas y habilidades) que
dirigiran el proceso de ensefianza y aprendizaje que se imparte en cada escuela del
sistema en el DEPP. Este proceso se llevé a cabo durante los meses de junio a
septiembre de 2008. El documento de expectativas de aprendizaje fue validado por un
grupo representativo de educadores y supervisores de las materias evaluadas en el
assessment en una actividad efectuada (Anejo 4- disco) en el Centro de Adiestramiento
Tecnolégico Empresarial (CACTE). Finalmente, el DEPR procedio a divulgar y
garantizar el desarrollo profesional de la comunidad de educadores de Puerto Rico en
dicho documento, como un mecanismo dirigido a garantizar la implantacién de dicho
documento en cada salén de clases.

El desarrollo profesional se efectud por etapas y los funcionarios capacitados
constituirian el equipo de trabajo que capacitaria al personal docente de los distritos
escolares. Este proceso se realizd del 13 al 29 de noviembre de 2006.

Para cumplir con los sefialamientos de alineamiento relacionados con los itemes de la
Prueba Puertorriquefia de Aprovechamiento Académico (PPAA) se realiz6 una reunion
profesion con los maestros que produciran la creacion de los nuevos itemes para los
(PPAA). A tales efectos se contraté los servicios de la Compaiiia Pearson Educational
Menasurement (PEM) para continuar con la creacién de los mismos. Un grupo de
educadores de Puerto Rico, especialistas en las distintas areas programaticas se di6 a
la tarea de la creacién de los nuevos itemes para los grados 3,4,56,7,8 y 11 en
espafiol, matematicas e inglés como segundé idioma y en los grados 4,8 y 11 en
ciencia. Esto se realizé el 27 de enero de 2007.
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DE CONTENIDO Y EXPECTATIVAS DE GRADO 2007
Pégina 3ded

Luego los directores de programa revisaron y crearon ios descriptores de las pruebas
desde febrero a marzo de 2007. Ademas revisaron los niveles de profundidad de
conocimiento de los itemes para lograr un mejor balance y representatividad de los
mismos en el assessment conforme a los niveles del conocimiento y su relacion con los
estandares de contenido.

Como parte de las actividades futuras que el DEPR espera realizar, para las cuales se
ha separado y comprometido una asignacion estatal fiscal, se encuentra la revision de
los Estandares de Excelencia Académicos del 2000 y el Documento de Expectativa de
Aprendizaje por Grado y Materia. Algunas de las actividades especificas que se han
planificado para guiar esta fase de revision son las siguientes:

FASE |

> Planificacion de la logistica para la revision de los documentos y la
planificacién para revisar las expectativas y luego crear la produccion de
itemes de acuerdo a los documentos revisados.

» Cada programa establecera los énfasis de revision de acuerdo a los hallazgos
producidos por el estudio de alineacion realizados por|®© y por
la comparnia Educational Testing Services (ETS). Este proceso de
planificacién se realizé6 desde febrero hasta mayo de 2007. Cada
Programatica esta identificando los funcionarios, supervisores de zona o
maestros. Ademas, se esta identificando un asesor especialista en el area
académica por programa para que brinde apoyo técnico durante todo el
proceso.

FASE 2

» Comienzo del proceso de revisién de los documentos por un grupo de
profesionales especializados en las areas académicas. Este grupo estara
compuesto por directores de programas, supervisores, maestros de las
materias y de educacion especial y asesores académicos.

» Lalogistica del procedimiento es la siguiente:

1. Se identifica un recurso de “assessment”, un coordinador y un asesor
de contenido por area programética y se procede a contratar sus
servicios profesionales.

2. Reunion de orientacion general de los propésitos de la produccion de
estandares y la alineacion con las expectativas.

3. Se subdividira por &rea programatica los recursos identificados.

110




NARRATIVO DEL PROCESO DE LA REVISION DE LOS ESTANDARES
DE CONTENIDOQ Y EXPECTATIVAS DE GRADO 2007

Pagina 4 de 4

8.

9.

Analizaran los documentos vigentes y todos los documentos de
expectativas para analizar la revisién de acuerdo con los
sefialamientos de |®©) | y ETS. De igual forma poner en
practica el plan producido por cada programa para estabiecer
prioridades seguln sefialamientos.,

Cada grupo de trabajo por area programatica se dividira en subgrupos
para atender las necesidades por niveles académicos (K-3,4-6-7-9-10-
12).

Cada semana, los asesores de “assessment” y los de contenido y el
coordinador del proyecto se reuniran para analizar y evaluar el
progreso de los trabajos.

Cada programa entregara el 30 de junio la produccién final de los
documentos producidos.

Se procede a la edicidén de cada programa.

Se produce el documento para validar .

10. Se procede a la validacién del documento.

Se realizara la revision durante el mes de junio de 2007, en cada programa académico
del Nivel Central. La edicién y reproduccion digital se realizara de julio a agosto de

2007.

FASE 3

Divulgacién e implantacion de los nuevos documentos sobre estandares, “assessment”
y alineacion de expectativas de aprendizaje por grado y materia desde noviembre de
2007 hasta enero de 2008.
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Attachment 5 - Memorandum of understanding or letter from a State network
of institutions of higher education (IHEs) certifying that meeting the State’s
standards corresponds to being college- and career-ready without the need for
remedial coursework at the postsecondary level
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March 9, 2012

The Honorable Arne Duncan

US Secretary of Education .

The United States Department of Education
400 Maryland Ave. SW

‘Washington, DC 20202

Dear Secretary Duncan:

As President of the University of Puerto Rico (UPR), I am pleased to confirm that the
Puerto Rico Department of Education (PRDE) Mathematice, Science, English, and
Spanish Standards for Tenth and Eleventh Grade Level Expectations, are well aligned
with the knowledge and skills needed by students to succeed in credit-bearing
introductory coursework at our gleven campuses. We are confident that a student
mastering those standards will not need remedial coursework in said areas at our
institution.

In compliance with the United States Department of Bducation requirements, this
certification is issued by the University of Puerto Rico, as the only state supported and
leading higher education institution in Puerto Rico, and also, the premier Hispanic
serving institution in the United States. Since its inception in 1903, UPR strives 1o
provide high quality education and create new knowledge in the Arts, Sciences, and
Technology. Being the institution with the bighest selectivity index of all colleges and
universities in the Island, it has educated the vast majority of the top leadership of
Puerto Rico academic, business, and government, at the rate of about 9,000 degrees per

year. UPR is also the‘})accalaureate origin institution of 17% of Hispanics that have
obtained a Ph.D. in Science and Engineering nationwide.

Since 1946, the UPR embraced institutional accreditation by the Middle States
Commission on Higher Education as its leading credential to validate and strengthen the
quality and integrity of its endeavors at local and national level. It is also the only
higher education institution in Puerto Rico with all of its teacher preparation programs
accredited by the National Council for the Accreditation of Teacher Education, the first
in 1954,

The UPR has also a long history of shared endeavors with the PRDE, focused on
strengthening the K-16 continuum. Joint efforts include faculty participation in the
development and validation of subject matter standards and curricular frameworks,
teacher certification regulations, norms, and procedures for the evaluation of teacher
preparation programs, system-wide initiatives for in service professional development,
and student school-college bridge programs. o B
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On December, 2011 a UPR-PRDE collaborative initiative was established to assess the
alignment of the four basic content area standards at the tenth and eleventh grade levels,
with the knowledge and skills expectations in credit-bearing introductory college
coursework. A selected group of UPR faculty with widely recognized expertise,
commitment and experience in content matter and curriculum development was charged
with gathering quantitative "and qualitative evidence of compliance by means of a
rigorous and comprehensive analysis of the correlation of objectives and content in
PRDE syllabi with corresponding first-year college course syllabi. The findings of this
group were further evaluated and validated by the divisions of Institutional, Professional
and Specialized Acereditation and Programs, Curriculum and Learning of the UPR
System Vice Presidency for Academic A ffairs.

The two tiered analysis described above concluded that students who master the
standards and grade level expectations will be prepared to succeed in university
introductory Pre-Calculus, General Biology, General Chemistry, English, and Spanish
(Basic, Intermediate, Intense, and Honor level) courses. Among “others, findings
highlight that prospective students meeting High School Pre-Calculus standards should
be advised to take the Puerto Rico College Entrance Examination Board’s advance level
math test to seek first year placement in a Calculus or other higher level mathematics
course.

In summary, we are confident in the quality of our findings and respectfully recommend
your positive consideration to the Puerto Rico Department of Education application for
the Elementary and Secondary Education Act of 1965 flexibility request.

Cordially,
(b)(6)

Miguel A. Mufioz, Ph.D\.\l\’a

¢ Honorable Edward Moreno

[ s e



Universidad de Puerto Rico
Vicepresidencia de Asuntos Académicos

20 de diciembre de 2011

Dra. Grisel Mufioz Marreto
Subsecretaria para Asuntos Académicos
Departamento de Educacion

Dra. Munoz;

Reciba un saludo cordial y deseos de éxito en sus proyectos profesionales. Le indico que
examin€ los informes de los hallazgos encontrados en el proceso de analizar el
alineamiento entre los estdndares, expectativas e indicadores de los cursos ofrecidos por
el Departamento de Educacion a nivel secundario con los objetivos y contenido curricular
de los cursos ofrecidos en primer afio en la Universidad de Puerto Rico.

Los documentos examinados incluyen el Informe sobre la alineacién de los estandares de
matematicas con los cursos de primer aito de UPR preparado por facultativos del
Departamento de Matemadticas del Recinto Universitario de Mayaguez v de los
Departamentos de Inglés, Biologia y Quimica del Recinto de Rio Piedras. Se concluy6
que los estudiantes graduados de escuela secundaria que han cumplido con los estandares
de Matemdticas estardn bien preparados para desempefarse exitosamente en los Cursos
de Precalculo I y IL '

Hallazgos similares son observados en los informes de las dreas de Biologia, Quimica e
Inglés. Se realizaron varias recomendaciones en el drea de Biologia que deben ser
tomadas en consideracién para la préxima revision curricular; sin embargo expresaron
que ¢l estudiante que se gradiia de escuela superior podria desempefiarse
satisfactoriamente en los cursos de Biologia General. En el drea de Quimica, se encontré
que existe una marcada alineacién del contenido del curso de primer afo de universidad a
los esténdares y expectativas del curso ofrecido por el Departamento de Educacién.
Finalmente, la Directora del departamento de Inglés de la Universidad de Puerto Rico,
confirmo la alineaci6n entre los estiandares del Departamento de Educacién con los
cursos de primer afo de la Universidad de Puerto Rico.

Les felicito por contar con estdndares en las dreas de Biologia, Quimica, Matemdticas e
Ingles que reflejan estar alineados con los curriculos de los cursos de primer afio
ofrecidos en la Universidad de Puerto Rico. Les deseo éxito en su labor y en el reto de

continuar cultivando la excelencia en el Sistema de Educacién Pablica de Puerto Rico.

Cordialmente,

Maritza Pefia Herndndez, Ed. D.
Coordinadora Sistémica de Acreditacidon
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Uriversidad de Puerto Rico
Recinto Universitario de Mayagiiez
Departamente de Matenuiticas

Mayngiiez, PR 00681-9018
Tel:(787)265-3848 Fax: {787)265-5454
http://math, uprm.edn

Unioersity of Puerto Rico
Mayagiez Campus
Department of Mathematics
P.0. Box 3018
Memyagiiez, PR 00681
Phorie: {787)265-3848 Fux: (787)265-54
ttpy//math.uprm.edu

Apariado 9618

(b)(8)

December 12, 2011

Dr. Grisel Mufioz
Academic Affairs Undersecretary
Puerto Rico Department of Education

Dear Dr. Grisel Mufioz:

Per your request, we have developed a table aligning the Puerto Rico Department of
Education's High School Mathematics Standards, Expectations, and Indicators with the
introductory mathematics course objectives at the University of Puerto Rico at Mayagiiez
{UPRM). The introductory mathematics courses required for over 90% of the
undergraduate students at UPRM are Precalculus I and Precalculus II. While not all
precalculus courses are identical within the University of Puerto Rico system, UPRM's
precalculus courses are accepted by all campuses within the system and, in fact, by all
higher education institutions in Puerto Rico.

The enclosed tables show the alignment between the UPRM precalculus course objectives
and the Puerto Rico Department of Education Mathematics Standards, Fxpectation
Indicators. The tables were prepared and verified by |®© and
professors in the UPRM Department of Mathematics, and by|®©
professor in the UPRM Secondary School Teacher Preparation Program. The precalcalus
course objectives are those specified in the respective syllabi which can be seen online at
http://math.uprm.edu/academic/general-syllabus /mate/Mate3171.pdf and
hitp://mathuprm.edu/academic/general-syllabus/mate/Mate3172.pdf. Additional details
for the Precaiculus I objectives were utilized from the extended syllabus availahle at
http://academic.uprm.edu/kwaviand /prontuario.pdf, The Mathematics Standards,
Expectations, and Indicators are those specified in the official Standards and Grade Level :
Expectations for the Mathematics Program (Estdndares y Expectativas de Grado del
Programa de Matemdticas) distributed in 2007 by the Puerto Rico Department of |
Education. Since the course syllabi and the standards were in Spanish, the tables are

presented in Spanish. _

The tables show that high school graduates who have met the Puerto Rico high school

mathematics standards for tenth and eleventh grades will be well prepared to succeed in
UPRM's first precalculus course, Precalculus 1. In fact, given the close match between the
standards and the course objectives, prospective UPRM students who have met the tenth
and eleventh grade mathematics standards should take the Coliege Board advanced level




math exams to seek placement in Precalculus I The tables show further that high school
graduates who have met the Puerto Rico high school mathematics standards for
precalculus will be well prepared to succeed in both of UPRM's precalculus courses.
Prospective UPRM students who have met the precalculus standards would be advised to
take the College Board advanced level math exams to seek placernent in a calculus or other

kigher level mathematics course.

We, the undersigned, certify that students who meet the Standards and Grade Level
Expectations for the Mathematics Program (Estdndares y Expectativas de Grado del

Programa de Matematicas) as specified in the offictal Puerto Rico Department of Education
cocument distributed in December, 2007 will be prepared to enroll and succeed in UPRM's
introductory university mathematics courses: MATE 3171, Precalculus 1 and MATE 3172,

Pracalenlns 11
b)(6)

Keith Wayland, PR D.
Professor
Department of Mathematics

University of Puerto Rico at Mavagiiez
(b)(6)

" Angfl Cruz Delgado,¥h. D. “
Assistant Professor
Department of Mathematics
University of Puerto Rico at Mayagiiez

Uroyo?n Y\Ialk‘&r/ﬁames, Ph.

(b)(8)

=

Assoc ate Professor

Deparkml\;” Ma thfrﬂatfcs

University of PuertofR

Omar Col6n Reyes, Ph(\L‘

Director
Department of Mathematics

University of Puerto Rico at Mayagiliez

rco gt Mayaguez
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TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS

Provide the SEA’s list of reward, priotity, and focus schools using the Table 2 template. Use the key to indicate the criteria used to identify a
school as a reward, priority, or focus school.

TABLE 2: REWARD, PRIORITY, AND FOCUS SCHOOLS

Resion N Schoot N swe sl | S | et | Tty [ oo
Arecibo Teodomiro Taboas 12229 720003001639 A
Arecibo Almirante Sur li 72017 720003001812 A
Arecibo Almirantito 71993 720003001810 A
Arecibo Augusto Cohen 12047 720003001644 A
Arecibo Cruz Rosa Rivas 12237 720003001645 A
Arecibo Domingo Ruiz 10215 720003001710 A
Arecibo Felix Cordova Davila 12070 720003001651 A
Arecibo Francisco Pachin Marin 14787 720003001692 A
Arecibo Jose Melendez Ayala 1 12021 720003001646 A
Arecibo Martin Diego Delgado 14563 720003001686 A
Arecibo Micaela Escudero 12039 720003001648 A
Arecibo Pesa Parcelas 11270 720003000073 A
Arecibo Rafael Martinez Nadal 11916 720003001610 A
Arecibo Ramon De Jesus Sierra 15917 720003001895 A
Arecibo Republica Del Ecuador 11155 720003000074 A
Arecibo Rosa E Molinari 11460 720003000089 A
Arecibo Rosa M Rodriguez 72033 720003001814 A
Arecibo Zenon Rivera 17152 720003000129 A
Bayamon Angel G Rivera 12534 720003001666 A
Bayamon Jose Julian Tapia 70102 720003001567 A
Bayamon Merced Marcano 71456 720003001247 A
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Region Name Sehoot Name saesoroo | s | Moy | By [ poe
Bayamon Nelida Melendez Melendez 17871 720003000669 A
Bayamon Perchas Diaz 12393 720003000037 A
Bayamon Roman Diaz Aviles 12575 720003001660 A
Bayamon Secundino Diaz 71423 720003001244 A
Bayamon SU Botijas I 12716 720003001672 A
Bayamon Virgilio Morales 71431 720003001245 A
Caguas Ciprian Castrodad 21501 720003000152 A
Caguas Diego Vazquez 20735 720003000274 A
Caguas Dolores Gonzalez 26153 720003001964 A
Caguas Jose Gualberto Padilla 21303 720003000183 A
Caguas Julio Vizcarrondo Ycoronado 21287 720003000181 A
Caguas Montellano 21592 720003000164 A
Caguas Pablo Fuentes Rivera 20453 720003000261 A
Caguas Pedro Millan Rivera 20669 720003000289 A
Caguas Petroamerica Pagan 20404 720003000254 A
Caguas Rosatio Belber 22830 720003002027 A
Caguas Sinforoso Aponte 20511 720003000262 A
Caguas Woodrow Wilson 52928 720003000994 A
Humacao Antonio Rosa Guzman (Nueva) 35774 720003000482 A
Humacao Manuel Surillo 30478 720003000495 A
Humacao Monte Santo 32359 720003000338 A
Humacao Quebrada Grande 31609 720003000405 A
Humacao SU Rafael Rexach Dueno 32268 720003000362 A
Mayaguez Aibonito Beltran 43455 720003000827 A
Mayaguez Carmen Gomez Tejera 40337 720003000726 A
Mayaguez Cerro Gordo Medina 42572 720003000637 A
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Region Name Sehoot Name saesoroo | s | Moy | By [ poe
Mayaguez Croem 44560 720003000689 A
Mayaguez Herminia C Ramirez 43307 720003000552 A
Mayaguez Indiera Fria 41913 720003000647 A
Mayaguez Maria L Jimenez Lopez 40170 720003000763 A
Ponce Apolonia Valentin 52969 720003001010 A
Ponce Ceferino Colon Lucca 50815 720003001166 A
Ponce Consejo 51151 720003001199 A
Ponce Dt Pedro Albizu Campos 55889 720003001820 A
Ponce Esther Rivera 53025 720003001018 A
Ponce Felix Seijo 13144 720003001757 A
Ponce Hilda Raquel Mateo 50658 720003000935 A
Ponce John F Kennedy 52993 720003001012 A
Ponce Jose A Gonzalez 54916 720003000963 A
Ponce Jose M Espada Zayas 58131 720003000553 A
Ponce Juan Garrastegui 50187 720003001142 A
Ponce Lena M Francesch - Rubias 53660 720003000882 A
Ponce Olga E Colon Torres 50765 720003001159 A
Ponce Padre Nazatio 51268 720003001182 A
Ponce Paso Palma | 13235 720003001769 A
San Juan Alejandro Jr Cruz 75671 720003001397 A
San Juan Bella Vista 61325 720003001824 A
San Juan Paul G Miller 69088 720003001594 A
San Juan Pedro C Timothee Anexo 66357 720003001371 A
San Juan Santa Rosa lii 75770 720003001394 A
San Juan Sofia Rexach 63164 720003001259 A
San Juan University Gardens 61531 720003001943 A
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Region Name Sehot Name eS| Saon | et | Tty [ Toon
Arecibo Cotto (Anexo) 10173 720003001684 C
Arecibo Dolores Gémez De Roman 10207 720003001679 C
Arecibo Dr. Francisco Vazquez 10835 720003001731 C
Arecibo Félix Rosario Rios 10017 720003000051 C
Arecibo Lorenzo Coballes Gandia 11528 720003000084 C
Arecibo Maria Cadilla De Martinez 18192 720003000745 C
Arecibo Pablo Avila Gonzalez 10926 720003001735 C
Arecibo Thomas Jefferson 10363 720003001690 C
Atrecibo Trina Padilla De Sanz 14241 720003001707 C
Arecibo Victor Rojas I 10611 720003002037 C
Bayamon Francisco Rivera Claudio 12245 720003000032 C
Caguas Benjamin Harrison 21105 720003000178 C
Caguas Centro Adiestramiento Vocacional 23887 720003000204 C
Caguas Centro Impedimentos Severos 26815 720003002049 C
Caguas Dr. Rafael Lopez Landron 24810 720003001074 C
Caguas Jardines De Caguas 23150 720003000277 C
Caguas Jose Gautier Benitez 20800 720003000280 C
Caguas Vicente Pales Anes 24760 720003001069 C
Humacao Pre-Vocacional Casiano Cepeda 35543 720003000313 C
Ponce Superior Antogio Reyes Padilla

(Escuela Supetior Vocacional) 17863 720003000710 C
Arecibo Juan A. Sanchez Davila 14779 720003001640 E
Bayamon Adolfina Irizarry De Puig 71514 720003001230 E
Bayamon Cacique Aqueybana 70078 720003001564 E
Bayamon Int. Onofre Caballeira 70805 720003001431 E
Bayamon Juan Ramoén Jiménez 70060 720003001563 E
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Bayamon Maria Vazquez De Umpierre 70367 720003001543 E
Bayamon Sup. Miguel Melendez Munoz 70276 720003001533 E
Caguas Antonio Dominguez Nieves 26492 720003002000 E
Caguas Antonio S. Pedreira (Pre-Tec) 20776 720003000232 B
Caguas Luis A. Rivera 24802 720003001073 E
Caguas Luis Mufioz Matin 25783 720003001854 E
Caguas Mariano Abril Intermedia 75887 720003000265 B
Humacao 20 De Septiembre De 1988 35295 720003000010 E
Humacao Antonio R. Barcel 31054 720003000525 E
Humacao Catlos Escobar Lopez 31195 720003000436 E
Humacao Casiano Cepeda 34256 720003001872 E
Humacao German Rickehoff 33043 720003000335 E
Humacao Int. Catlos Rivera Ufret 33662 720003000478 E
Humacao Rafael N. Coca 31302 720003000424 B
Ponce Dr. Alfredo M. Aguayo 54866 720003001886 E
Ponce Dr. Pila 52688 720003001030 B
Ponce Eduardo Neumann Gandia 52118 720003001029 E
Ponce Ernesto Ramos Antonini 54288 720003001057 E
Ponce Int. Ramon Perez Purcel (Santo Domingo) 58115 720003000990 B
Ponce Joaquin Ferran 52175 720003001026 E
Ponce Manuel Martin Monserrate 53009 720003001011 E
Ponce Maximo Donoso 57877 720003000359 E
Ponce Mercedes P. Serrallés 52407 720003001048 B
Ponce Pedro Albizu Campos 57299 720003002035 E
Ponce Rodulfo Del Valle 52571 720003001107 B
San Juan Alejandro Tapia Y Rivera 63172 720003001258 E
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San Juan Catlos Conde Marin 60426 720003001464 E

San Juan Dr. Arturo Morales Carrion 62943 720003001310 E

San Juan Dr. Facundo Bueso 61655 720003001266 E

San Juan Emilio E. Huyke 61317 720003001304 E

San Juan Eugenio Marfa De Hostos 69187 720003001604 E

San Juan Int. Petra Roman 66480 720003001468 E

San Juan Jesus Rivera Bultron 65433 720003001994 E

San Juan Jose Celso Barbosa 61663 720003001287 E

San Juan Juan Ponce De Leén 62547 720003001361 E

San Juan Tas Américas 61432 720003001373 E

San Juan Manuel Cuevas Bacener 63016 720003001264 B

San Juan Manuel Febres 66498 720003001476 E

San Juan Medardo Carazo 69047 720003001589 B

San Juan Miguel Such 62398 720003001348 B

San Juan Nemesio R. Canales Ii 61473 720003001366 E

San Juan Pachin Matin 62463 720003001358 B

San Juan Rafael Martinez Nadal 75705 720003001388 E

San Juan Ramon Power Giralt 63123 720003001285 B

San Juan Republica De Colombia 62877 720003001347 B

San Juan Republica De Mexico 61507 720003001303 E

San Juan Rosalina C. Martinez 75739 720003001391 E

San Juan Salvador Brau 60442 720003001495 E

Arecibo Dr Francisco Susoni 10082 720003001705 5
Arecibo Antonio Velez Alvarado 12187 720003001654 I
Arecibo Dt Pedro Albizu Campos 12872 720003000101 5
Atrecibo Elemental Alfonso Lopez Garcia 71175 720003001419 F
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Region Name Sehot Name eS| Saon | et | Tty [ Toon
Arecibo Intermedia Bo Piletas 18226 720003001802 I3
Arecibo Juan Rios Setpa 11189 720003000070 E
Arecibo Justiniano Torres 10124 720003000054 F
Arecibo Laurentino Estrella Colon 10959 720003001733 P
Arecibo Leonardo Valentin Tirado 17764 720003000613 I3
Atrecibo Luis Felipe Perez 10405 720003000066 F
Atrecibo Luis Munoz Marin 17111 720003002039 F
Atrecibo Luis Munoz Rivera 11395 720003000088 F
Arecibo Luisa M Valderrama 71134 720003001415 5
Arecibo Marcelino Canino Canino 74450 720003002015 5
Arecibo San Vicente 71878 720003001798 P
Arecibo SU Francisco Felicie Martinez 76349 720003000531 15
Arecibo SU Honotio Hernandez 12914 720003001704 F
Arecibo SU Luis Munoz Rivera 12922 720003001703 F
Arecibo Superior Santiago R Palmer 17327 720003000195 I3
Arecibo Superior Vocacional 17558 720003000414 15
Arecibo Timoteo Delgado 11502 720003000093 15
Bayamon Abraham Lincoln 70862 720003001436 15
Bayamon Altinencia Valle 71530 720003001232 5
Bayamon Bernardo Huyke 70409 720003001516 15
Bayamon Coleen Vazquez Urrutia 74237 720003001962 15
Bayamon Diego Totres Vargas 70391 720003001515 I3
Bayamon Dr Agustin Stahl 70516 720003001528 F
Bayamon Dr Santos J Sepulveda 70037 720003001560 F
Bayamon Faustino Santiago 70599 720003001503 15
Bayamon Francisco Roque Munoz 76356 720003000542 F
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Bayamon Heraclio Rivera Colon 71464 720003001248 I3
Bayamon Int Francisco Davila Semprit 77453 720003000665 3
Bayamon Int Papa Juan Xxiii 77552 720003000666 15
Bayamon Jesus Sanchez Erazo 70508 720003001527 15
Bayamon Jose Campeche 70482 720003001525 15
Bayamon Jose M Torres 70680 720003001511 F
Bayamon Josefina Barcelo 70524 720003001496 F
Bayamon Manuel Bou Gali 70870 720003001437 I3
Bayamon Maria E Bas De Vazquez 70557 720003001499 15
Bayamon Maria E Rodriguez 73676 720003000096 F
Bayamon Maria Libertad Gomez 71605 720003001221 F
Bayamon Mariano Feliu Balseiro 70573 720003001501 F
Bayamon Metcedes Rosado 71217 720003001995 F
Bayamon Pablo Casals 70201 720003001554 15
Bayamon Raul Julia (Flamboyan Gardens) 70474 720003001524 15
Bayamon SU Cacique Majagua 70334 720003001540 F
Bayamon SU David Colon Vega 12419 720003000047 F
Bayamon SU Demetrio Rivera 71068 720003001451 P
Bayamon Tomas C Ongay 70623 720003001506 F
Bayamon Tomas Maso Rivera Morales 77651 720003000614 5
Caguas Albergue Olimpico 57281 720003002066 F
Caguas Benigno Fernandez Garcia 21089 720003000176 15
Caguas Cornelio Ayala Fonseca 20644 720003000238 5
Caguas Dra Conchita Cuevas 26773 720003002048 5
Caguas Elemental Bo. Ceiba 28555 720003001845 5
Caguas Elemental Urbana K-6 28548 720003001829 I3
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Caguas Federico Degetau Ii 27599 720003000207 I3
Caguas Francisco Garcia Boyrie 27318 720003000055 F
Caguas Inocencio Cintron Zayas 20479 720003000259 F
Caguas Intermedia Sabana Llana 58123 720003000464 P
Caguas Jose Bertios Berdecia 20420 720003000256 F
Caguas Jose De Choudens 24679 720003001206 5
Caguas Josefa Pastrana 23572 720003000208 F
Caguas Juan Zamora 21725 720003000127 15
Caguas Juana Colon 21758 720003000126 F
Caguas Luis Munoz Marin 26005 720003001900 F
Caguas Manuela Toro Mortice 21055 720003000296 F
Caguas Mariano Abril Elemental 75747 720003001407 15
Caguas Maximina Mendez (Campamento) 21915 720003000118 F
Caguas Miguel Melendez Munoz 23218 720003000175 F
Caguas Nicolas Aguayo Aldea 20594 720003000295 I3
Caguas Oscal L. Bunker 20701 720003000286 F
Caguas Pablo Colon Berdecia 20560 720003000257 F
Caguas Pepita Garriga 21063 720003000290 15
Caguas Rafael Pont Flores 20255 720003001569 15
Caguas Rafael Quinones Vidal 23523 720003000293 F
Caguas Ramon Frade Leon 21360 720003000186 F
Caguas SU Certenejas Ii 21543 720003000157 I3
Caguas SU Juan Stubbe 21659 720003000168 15
Humacao Camilo Valles Matienzo 34918 720003002016 F
Humacao Dra Maria T Delgado De Marcano 27607 720003000311 F
Humacao FEsc Nueva Lirios 36327 720003001860 I3
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Humacao Fulgencio Pinero Rodriguez 30684 720003000461 F
Humacao Generoso Morales Munoz 23309 720003000005 15
Humacao Jose Santos Quinones 34207 720003001833 I
Humacao Josefina Munoz De Betnier 25031 720003000367 F
Humacao Lola Millan Orellano 34249 720003001851 I3
Humacao Rufino Vigo 33308 720003000477 F
Humacao Santiago Torres 34355 720003001915 F
Humacao SU Luciano Rios 30551 720003000500 I3
Humacao SU Rogelio Rosado 32458 720003000328 5
Mayaguez Antonio Badillo Hernandez 46672 720003001986 5
Mayaguez Arturo Grant Pardo 41467 720003000574 F
Mayaguez Blanca Malaret 45393 720003000562 15
Mayaguez Carmen Borras Battistini 47605 720003000358 E
Mayaguez Carmen Casasus Marti 47613 720003000308 F
Mayaguez Dr Carlos Gonzalez 40022 720003000753 F
Mayaguez Dr Efrain Sanchez Hidalgo 46003 720003001923 5
Mayaguez Eladio Tirado Lopez 46086 720003001869 15
Mayaguez Ernestina Mendez 46805 720003002017 15
Mayaguez Eva Y Patria Custodio 46219 720003001928 5
Mayaguez Francisco Mendoza 15248 720003000703 3
Mayaguez Intermedia Nueva 47951 720003000551 F
Mayaguez Irma Deliz De Munoz 15750 720003001892 I3
Mayaguez Isabel Suarez 40667 720003000780 F
Mayaguez Jorge Seda Crespo 42820 720003000588 F
Mayaguez Juan De Dios Quinones 42804 720003000641 5
Mayaguez Manuel Mendez Liciaga 47902 720003000501 15
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Mayaguez Marcelino Rodriguez 46334 720003001929 I3
Mayaguez Miguel A Rivera 41111 720003000820 5
Mayaguez Narciso Rabell Cabtero 43646 720003000844 I
Mayaguez Rafael Fabian 40436 720003000743 I
Mayaguez SU Bernaldo Mendez Jimenez 43729 720003000856 F
Mayaguez SU Lauro Gonzalez Hijo 41814 720003000615 5
Ponce Angel Maldonado Bula 50260 720003001138 |5
Ponce Angela Calvani 51508 720003001177 15
Ponce Elvira Vicente 53603 720003000902 5
Ponce Felipe Colon Diaz 51631 720003000026 F
Ponce Ines Maria Mendoza 57331 720003002068 I
Ponce Jardines De Ponce 56424 720003001936 15
Ponce Juan Serapio Mangual 55731 720003000964 15
Ponce Juan Serralles (Intermedia) 57562 720003002082 F
Ponce Librado Net 54247 720003001027 I3
Ponce Loaiza Cordero Del Rosatio 58305 720003000697 5
Ponce Rafael Aparicio Jimenez 54551 720003001132 15
Ponce Rafael Martinez Nadal 53595 720003000898 F
Ponce Santiago Negroni 53702 720003000901 F
Ponce Sot Isolina Ferre 56085 720003001836 I
Ponce SU Rosatio I.a Torre Motales 52613 720003001068 F
Ponce SU Zoilo Gracia 51797 720003000968 I3
Ponce Teresita Nazario 50823 720003001156 5
Ponce Webster 51862 720003000972 5
San Juan Antonio Sarriera Egozcue 62422 720003001332 F
San Juan Bolivar Pagan 62430 720003001353 15
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San Juan Carmen Gomez Tejera 66225 720003001344 I3
San Juan Dt Julio ] Henna 63073 720003001256 15
San Juan Eugenio Maria De Hostos 61374 720003001369 I
San Juan Felisa Rincon De Gautier 62745 720003001314 I
San Juan Juan Roman Ocasio 75697 720003001383 I
San Juan Julio Selles Sola 61416 720003001300 5
San Juan TLas Virtudes 62588 720003001321 I
San Juan Luis Munoz Rivera I 75846 720003001381 I
San Juan Manuel Boada 63107 720003001253 I
San Juan Rene Marques 65995 720003001839 5
San Juan Rvdo Felix Castro Rodriguez 62174 720003001992 15
San Juan Sotero Figueroa 66316 720003001302 15

Total # of Title I schools in the State: 1,439

Total # of Title I-participating high schools in the State with graduation rates less than 60%: Zecro (0). Currently, Puerto Rico does not have a
three-year cohort graduation rate in place; however we are transitioning to one (based on the U.S. Department of Education’s definition) beginning with
the graduating class of 2011-2012. These results will be released in the fall of 2012.

Key

Reward School Criteria: Focus School Criteria:

A. Highest-performing school F. Has the largest within-school gaps between the highest-achieving

B. High-progress school subgroup(s) and the lowest-achieving subgroup(s) or, at the high school
Priority School Criteria: level, has the largest within-school gaps in the graduation rate

C. Among the lowest five percent of Title I schools in the State based on the | G. Has a subgroup or subgroups with low achievement or, at the high

proficiency and lack of progress of the “all students” group school level, a low graduation rate

D-1. Title I-participating high school with graduation rate less than 60% H. A Title I-participating high school with graduation rate less than 60%
over a number of years over a number of years that is not identified as a priority school

D-2. Title I-eligible high school with graduation rate less than 60% over a

number of years

E. Tier I or Tier II SIG school implementing a school intervention model
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Attachment 10 — A copy of the guidelines that the SEA has developed and
adopted for local teacher and principal evaluation and support systems
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DEPARTAMENTO DE ESTADO
Nilimero: 82 07

Fecha: 1_de junio de 2012
Aprobado:  Hon, Kenneth D. MeCliniock

Secretario de Estado

Por: Eduardo Arosemena Muiioz
fiy Secretario Auxiliar de Servicios

GOBIERNO DE PUERTO RICO
DEPARTAMENTO DE EDUCACION

e

ENMIENDA AL REGLAMENTO NUM. 8036 DI 21 DE JUNIO DE
2011, REGLAMENTO PARA ESTABLECER EL PROCEDIMIENTO
DE EVALUACION DE DESEMPENO DEL MAESTRO CON
FUNCIONES DE ENSENANZA
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Articule I Base Legal

Esta enmienda al Reglamento para Establecer el Procedimiento de Evaluacion de
Desempefio del Maestro con Funciones de Enseflanza, Reglamento Nim. 8036 de 21 de
junio de 2011, s adopta conforme a lo dispuesto en la Ley Nim, 149 de 15 de julio de
1999, segtin emmuendada, conocida como la Ley Orgénica del Departamento de Educacidn
de Puerto Rico; v la Ley Ntim. 170 de 12 de agosto de 1988, segtin enmendada, conocida

como la Ley de Procedimiento Administrativo Uniforme.

Avticule 1I- Propésite

Esta enmienda se hace luego de tomar en consideracion las recomendaciones de los
gremios magisieriales y de aquellas personas que reaccionaron al Reglamento. Al asi
hacerlo, ¢l Departamento garantiza el perfeccionamiento del instrumento de evaluacién
para fomentar el crecimicnto y mejoramicnto profesional continuo del Macstro con

Funciones dc Ensefianza y el cumplimiento del logro de las metas académicas de nuestros

estudiantes.

Artfeulos ITI- Articnles Enmendados

Sc enmienda el Inciso (¢), {e), (I} y se elimina el Inciso (g) del Articulo TT (Objetivos de
Ia Evaluacion del Maesiro con Funciones de Ensciianza). Se cnmienda el Avticulo [T

(Definiciones) en su parte inicial y sc eliminan los términos mimero cinco (5) Educacion

Continua; nimero siete (7) Bguine de Visitas; ntiimero ccho (8) Instrumento de
Ivalugeidn y ntimero once (11)_Sistema. Ademds, se modifican los términos niimero

uno (1) Comité de Tvaluacién; niimero seis (6) Evaluacién; nimero doce (12) Visitas
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ol Salén de Clases v a los efectos de afiadir términos al articulado G, #7, # 8, #9, ¥

#11): por lo cual al aumentar ol mimero de tfrminos y colecarlos por orden
alfabético se aitern la numeracién de los términes de dicho articulo. Se enmienda el
Artieulo IV (Criterios de Tvaluacién) modificando el titulo y texto. Se enmienda el
Artienle V (Métriea de Tvaluacion) modificando el texto y las cscalas de evaluacion,
Se elimina el Articule VI {Instrumento de Rvaluacién). RI Articalo VII
(Procedimiente) ahora sers el Artienle VI, Ademas, se enmienda el Articulo VII
(Procedimicnto) Tnciso 1, 2, 3 y 4, que ahora scrd el Articulo VI. Tin el Inciso 1, se
modifica e! titulo y texto. En cuanto al In&iso 2, se modifica el titulo del mismo y el
texto. Fn cuanto al Inciso 3, se modifica el texto. in el Inciso 4, sc modifica el titulo y
fexto. Se crea un nuevo articulo: Artieulo VI (Plan de Intervenciér). Se enmicnda el
Artieulo IX (Vigemein). Se elimina el Articule X (Instrmmentes de Evaluacion-
Anejos); climinando todos los anejos. Para que lean como sigue:

Artienle 15 Ohbietives de Ia Bvaluacidn del Maestro con Funcicnes

de Ensefianza

FEsie Reglamenlo (iene Jos siguientes objetivos:

a) Garantizar el logro de las metas académicas en los estudiantes mediantc
métodos de evaluacion efectivos del maestro con funciones de ensefianza.

b} Mejorar 1a calidad de la cducacién que se provee a los estudiantes del
Departamento de Educacion.

c) Istablecer las bases para el mejoramiento del proceso de cnsefianza y
aprendizaje a través de una retroalimentacién comunicacion efcctiva a

con los maesiros en con funciones de ensefanza.
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d) Fomentar ¢l crecimicnto y mejoramicnto profesional continuo del maesiro
con funciones de ensefianza,

c) Esiablecer un sistema de evaluacion del macstvo con funciones de
ensefianza en ¢l que puedan parficipar, y al que pucdan contribuir, el
macstro; v ol enfc evaluador y-el-estudiante.

0 Establecer un sistema de-indieaderes que evalie el desempefio de los
maestros ea—funeidn—del v como el misino contribuye o mejorar el
aprovechamiento académico de los estudiantes.

g-)*gel’-‘:’ii-l_‘—(—:@lﬂ&bﬂSC—%H—l—EFEBHl—&—E’t%de%iS%G&GS—SO]ﬂ%ﬂC—G}@H@S—dG—pGESE)HH—P.

Articulo 111, Definiciones
Ates Para efectos d(ﬂ—pfeseﬁlxswpmeeeﬁnﬂri&rﬁe dc este Reglamento, los

términos que se definen a continuacion tendran el siguiente significado:

1) Calendavie de Visitas: Documento preparado por el Comité de Evaluacion o

por el Director en el que se presenicn las fechas en que se levardn a cabo las

visitas al maesiro.

2) Comité de Evalmacién: Bs—el El Comité (uc-establece-taLey-Organica-del

D—epaa—'tﬂﬂ—}e&to-d&E{—me&c%én,—}':eﬁLNéﬁwl-@,—SupPaﬂquH&aampeﬂe}ré—pekeﬁaee

(—Sr}—m-iembres—quc——sel%mi_el—l—)ifeeter—Eseol—a—ﬁu1—1—M—aeskge+—dc—]_%eeenec—}e’ra

3};—13elv;eﬂeifm—H%—a-Ma{eriﬁﬂ%‘[i-vel—a—e—‘vﬂ}ﬁalk;—el—l%epwsentﬂ-me—dC—Les~11aéfesreﬂ{-}l-

-@eﬁsejeb%ee}mﬁm—lzﬂ{ﬁ'ﬁ{ﬂdei%Gflﬂ%ll—atef}a—yﬂﬂ#aeﬂ-}mder’feﬂ\ikaje}'ai—ﬂ}eﬂte

Eseolar lleva o cabo el proceso de evaluacion de los miaestros.

3) Departamento

4) Director
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3) Esenela

6 dneneién-Continna- Conjunto-de-GUrses; Sernatos- ~conferenciasrtateresy
actividades—cdueativas—eon—ctédito—ncadémico—u—horas—eontactos—gue—seran
impartidos-o-debidamente-aprobadas-per-el-Pepattamento:

6) BEvaluacién: Proceso para ponderar el conocimiento, disposiciones y destrczas
profesionales de los Maestros con Funciones de Enseflanza, cuya finalidad es
Jormativa.

PEauipe-de-Visitas:-El Direetor—uno-—de-les—<do s-taeilitadores-de-lamateria-o
mejoramtiente-escolar que-ferman parlede Comité-de-Exaluacién-yotro-miembre
del Contitéde-Exaluacion, desisaado-perta-mayeriade-losiembros-de—diche
7) Facilitador de la Materia: Funcionario que ofrece apoyo « la docencia y
cumple con todos loy requisitos del Reglamento de Certificacion de Personal
Docente Nitnt. 8146 del 25 de enero de 201 2.

8) Gede pare e FEvelnacidn del Muestro con Tunciones de Luseiianga:
Instrumento con el cucd se evalia al maesiro, que se establecerd mediante Carta
Cirevlar (en adelante "Guia”).

9) Informe de Evaluacion: Explicacion narraliva que presenid Jus dreas de
fortaleza, dreas a mejorar, las recomendaciones que debe tomar el maesiro para
mejorar su desempefio y los comentarios y observaciones de las visitas.
{-%—EH]}S{%HHHﬁﬁi‘é@—u’-ﬂre—ﬂiﬁﬂ“&rfﬁﬂ\‘:ﬁéﬁ-:—FGI:ﬂ'}kﬂﬂ-P.}OS—(—%ﬁbj—d—ﬂﬂi&l%ﬂpf@-bﬂé@%ped'—-%}l-
Departﬁﬂ—}eﬂ{&pafa—emq-nj—l—i%&};1—6—1—pfeeedi—mieﬂ{ekde—c%#alﬂa%&des-emgaeﬁe-de%es

Maesiros-conFuncienes-de Ensefianza:
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10) Maesiro con Funciones de Rnsenanza

11) Seeretaria Auxiliar de Recursos Humanos: Unidad a cairgo de administrar
los recursos humanos del Departamento.

12) Secretario

133 Sistemas Bl Sistema-de-EducaciénPiblica de-Prerio-Rico-

13) Visitas a} Salén de Clases: Visitas formetes-o-informates que llevard a cabo
¢l Comité—de—Visitas Director o el Dircctor v Facilitador de la Materia en
conjunto, como parte del precedimiente proceso de evaluacién del Maestro con
Funciones de Ensefianza.

Artienlo TV. Criteries-deByaluaeidn La Guia v los Criterios de Evaluacion

Los-eriterios-basicos-aserevaliades-eonforme a-las-destrezas y-objetives
contenides-en-el o Formulario-para-laBvaluacion-del-Maestro-con-Faneiones-de
Ensciianza cl—eualse—inehive—eemo—anejo—de—este-reglamento—y—torma—parie
intesral-del-nysnio-sety

La Guia recoge las evaluaciones de las visitas y las observaciones
realizadas por el Comité de Evaluacion sobre la labor del imaestro respecto a los
siguientes crilerios: Docencia, Desarrollo  Profesional 'y cunplimiento  de
Deberes y Responsabilidades. Se observard el cumplimiento de cada uno de los
objetivos y criterios de evaluacion, asi como oiyos elementos inporfantes de {os
procesos de enseflanza y aprendizaje que son descrifos conio parte de los
criterios de evaluacion.

Los criterios a ser evaluados, contenidos en la Guia, se dividiran en las

siguientes dareas.

%]
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1} Docencis
Fn esta categoria el maesiro deberd demostrar dominio en los siguientes
criterios:
o Curriculo
o Planificacién del Aprendizaje
o [Pstratcgias Magno Reformadoras
o Proceso de Aprendizaje
o PEvaluaeion-del Aprendizaie Aprovechamiento Acadéniico del Estudiante
o Organizacién de la Sala de Clases
2) Desarrolle Profesional
3} Deberes v Responsabilidades

Articunle V, Méiries de Evaluacién

A—teper—con—los—ebjetivos—antes—expuestos;,—se—estableco—el—presente
pl%b‘@d—i—lﬂielﬂe—dG——%Vajrl-lB&iél%dC—H{-%SGIHpC*ﬁO‘dC—l—NIHGSH‘GAGE}H—F-U1}6-}6}185—61@
Ensefianza-wilizandoJa-sigtiente-eseala-de-evaluacion:

Todos los maestros deben cumplir con las fimciones que se establecen en
la Ley Nimn. 149 de 15 de julio de 1999, segiin enmendada, y las norinas y
reglamentos del Departammento.  Todos los maesiros estaran sujelos a ser
evaluados en el desemperio de sus funciones profesionales con el propésito de
Jomentar el desarrolio y wmejoramienio de la escuela, en beneficio del

aprovechamiento académico de los estudiantes de las escuelas piiblicas de Pueito

Rico.
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A fenor con los objetivos anfes expuestos, en la Guia se utilizardn las

siguientes escalas de evaluacion:

A)

B)

Eieencidn Profesienst- Bxeclente Excede la Kxpeetativa: Cumple con un

este nivel de cjecucion prefesional—esteelente un Maestro cuya puntuacion
fluctiie entre un el 95 % y 100 % en de los indicadores que constituyen
cada criterio. Un maestro calificado en este nivel-gjemplaviza y-excede les
mas—altos—niveles-de—efesueién presenia wn desempeiio profesional que
clara y consisieniemente sobresale con respecto « lo que se espera en el
indicador evaluado.  Suvele manifestarse por un amplio rveperiorio de
conductas respecio a lo que se estd evaluando, o bien, por la riqueza
pedagégica que se agrega al cunmplimiento del indicador. Bste—tmpliea
que-et Bl Departamento de-Educaeién estimulard a-diehe al maestro a que
participe cn actividades de desarrello profesional 3 o que pueda servir
como maestro mentor de sus parcs sujete—a—las necesidades. Adenids,
podré ser reconocido con un incentivo, de acuerdo d la disponibilidad de
las fondos de la agencia.

EieeuciénRrofesionalSupcrier Cumple con la Ixpectativa: Cumple

con ur este nivel de cjecucion profesienal-superior un Maestro cuya
puntuacién fluctiie entre v el 85% 94% y 94% 80% en de los indicadores
que constituyen cada criterio.  Un maesiro calificado en este nivel
etemplariza-altesniveles de-gjesueién presenta un desenpeiio profesional
adecuado en el indicador evaluado.  Cumple con lo requerido para

ejercer profesionalmenie el vol docente, aun cuando no es excepcional.
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D)

Esto-smplien-que-el 1l Departamento de-dueaeion estimulard a-diche al
maestro a parlicipar en actividades de desarrollo profesional. Ademads,
podrd ser reconocido con un incentivo, de acuerdo o le disponibilidad de

los fondos de la agencia.

) Eiceucién—Rrofestonal-Promedic Cumple Parcialmente con la

Fxpectativa: Cumple con un cste nivel de ¢jecucion prefesional-premedio
un Macsiro cuya punivacion fluctiie entre 70% 79% y 845 70% en los
indicadores que constituyen cada criterio.  Un maestro calificado en cste
nivel demuestra—in-—desempefio—profestonal —premedio  presemia  un
desempeiio profesional que cumple ocasionalmente con el indicador
evaluado. Esta categoria también puede wsarse cuando existen algunas
debilidades que afectan el desempefio, pero su efecto no es severo ni
permanente.  Bste-imphea—que-cl Bl Departamento pedrd-requeritle /e
requerirg a~diche ol maestro que participe cn aclividades de desarrolio
profesional y que evidencie progreso en sus cjecutorias, Ademdspodis
temar-aquelas-aceiones—de—petsonal-que-entienda-neeesarias—dirigidasa
atenderlas-deficiencias-deteetadasenla-evalunetén-y-garantizarel-mayor
aprovechantiento—académico—de—los—cstudiantes;—econforme—a—las
dispesiciones-de lasleyes sreglamentesapheables:

Ijecneidn Profesional-Bojepromedie No Cumple econ Ia Fxpectaiiva:

Cumple con ur esle nivel de ejecucidn prefesional-bajo-promedio un
Maestro cuya puntuacion sea menor a #0% 69% en los indicadores que

constituyen cada criterio. Un maestro calificado en este nivel demuestra
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un—desemnefio-profesionat—bajo-promedio presenia un desempeiio que
mnestra claras debilidades en el indicador evaluado y éstas afectan
significativamente el guehacer docenie. Bste-imphica-que-el-Departamento
podri—tomar—aquellas—acciones—de—personal —que—entienda—necesatias
conforme—n-las disposicienes—de-lasleves—yreglamentosaplieables: £/
Departamento le requerird al maesiro que participe en actividudes de
desarrollo profesional y que evidencie progreso en sus ejecutorias.

Avrtiento- VI stzumentos de-lovalaneidn

El—Comitéde—Evaluaeibn—utilizardi—los—instrumentes—de—evaluaeion
debidamente—aprobades por-el-Pepartamentepara—evakiar-el-desempefio-de-los
Maestros—con—Enneioncs—de—Ensefianza—RBstos—Hstrumentes—se—deseriben—a
eontruacion v-sc-incluyen-comeo-anejos-delpresente-keglamento—

Ao Farmulerie—para—tn Bvaluacitn—del- Maestro-conTruneioncs de

inl
IonoefiaiEs

Este—formulario—recoge las-observactones realizadas—per—el-Eequipo—de
Visitas Comité-de-Evaluacién-sobre Ja labor-delmaestro-respecto-a-los-signientes
eviterios: Pocencia—Desatollo—Profesionsl——eumplimiento—de—Teberes—y
Respensabilidades— Bl-Fenmulario-deBvaluacién—permiteque—cl-Cemité—de
Evaluacién—incorpore comentartos—y—recomendaciones—Fambién—reeoge—os
comentarios-delmaestro-evaluade-conrespeeto-al-resuttade~dota-evaluacion——

B Cnoestienaric-a-Fotadiantes-sobre la Luber-delMaestve

Este—-formulario—recose—tas—opiniones—de—tes—estadiantes—sobre—algunos

aspestos—de-lalabor del-maestro—en—elsalén—de—elases—EI-Formulario—paza
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estudiantes—de—cuarto—srado—en—adelante—consta—de—veintidés —(Z2)—eriterios
relacionados—a-la-funeién-del macstro—enta—sala—de-clases—Utiliza la-siguiento
esealar SCompletamente-de aencrde-{()Bo-acuerdo-G)En-desacuerde{2) -y Neosé
B—Elformulario—para—estudiantes—de—ldnder—a{ercero—eensta-de—diez<30)
eriterios relacionades—ata-Tuneidn-delmaestto-en-la—sala—deelases—Ehlizata

siguiente-eseata 2 Be acuerdo-y-{H-En-desacuerde-

Articule ¥V Procedimicnio

El procedimiento de evaluacion del Maestro con Funciones de Ensefianza
constard de cuatro (4) etapas: 1) Isisie inicio del proceso de evaluacion y
formacion del Comité; 2) Visitas visitas &l a la satén sala de clases y-recopilacion
de Je-informaeién; 3) Analisis andlisis de la informacion; y 4) Presentaeton
presentacion y discusién de la evaluacion con ¢l maestro.

1) Imigio del Proceso de Evaluacién y Formacién del Comité

Bl procese-de-evaluacion-anval-del-Maestro-con-Funciones-de-Ensefianza
se-intetari-con Ja-eteanizacion-del-Comité-deEvaluacién-por-parte-cet
Directordeta-Rseuela-en-consalta-con-el- Consejo-Escolar,-dentre—de-tos
treinta-(30)-dias-naturales-siswientes-al iniclo-del-ewso-eseolar—El- Piecteor
de-Esenela-nombrari-al-Maestro-de Reconoeida-Experieneia-endaMateria
o Nivel—a—evaluar—que—fermari—patte —del—Comilé,—mientras—gue—el
Superintendenie-de Eseuelas-a-eargo-de-tos-Distritos-Hseolares-nombrard
al Pacilitaderdeta-Materia-al Bacilitador-de-Mejoramiento-Bscolar-que

seran-pate-delmisme:

10
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El-Comité—de—Evaluacionscra—responsable—denotiffear—dentro—de-los
sesemtaL60)-dfas-del-comienzo-do-cada-—etrso-eseolar,-a-aquellos-maestros
que-serdn-evaluados sobre ¢l proeeserprocedimiento-y-los-instrumentos-de
evalnacién—que—serdn—uwilizados—durante—la—evalvaeidn—Ademds, —serd
respensable—de—entregarle—copia—delFormulario—de—Evalnacion—y —de
informarle—el-resultade—deJas-evaluaciones-al-finalizar-eada-afio-eseolar:
El-Comité—de—Evaluacion-sereghé—per—etPlan-de—Trabajo—-nval—que
deberi-disefiar-paraHevar-a-eabe-las—evaluaciones de—forma—ordenaday
efectiva

En o antes de los primeros treinia (30) dias conlados a partiv del inicio
del curso escolar, el Director constituivd los miembros del Comité.
Solamente podran ser miembros del Comité: el Divector y un Facilitador
de la Materia, a solicitud del Director o del Maestro. In o antes de los
primeros sesenta (60) dics contados a pariir del inicio del curso escolar,
el Comité establecerd el Calendario de Visitas, por el cual se regira. Kl
Calendario de Visitas se podrd cambiar por justa causa.

En o antes de los primeros sesenta (60) dias contados a parvtir del inicio
del curso escolar, el Comité orientard «a los maestros sobre el
procedimiento de evaluacién y entregard copia del Calendario de Visitas
vde la Guia,

Todo maesiro gue sea nombrade luego de los sesenta (60) dias de iniciado
el afio escolar, serd orieniado respecto a este proceso de evaluacion en

los primeros diez (10} dias en que se incorpore a la escuela.

11
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2) Visitas » losPinntsles-Tveatares lo Sala de Clase ¥iRecopilacidu-de

e

Una—vez-el-ComitédeRvaluaetdnaprucha—el Plan—de—Trabajo-Anual—el
Eguipe-de-isitas comenzari-een-el-proceso-de-visitas-al-salén-de-clases:
LesPircctores—Eseelares—serin—responsables—de—eeordinar-elmisme—de
raode—que—no-interrampa—innecesariamente—las—labores—doeentes— Bl
Eq&ip&é&‘#}'rs—i{'as—tl&H%aﬁ”kel—Fem—mLmﬂ}e@&E%?I%r&&%én—par?rﬁevm%-c—abe
las-ebservaciones-durante la-visita-al-saléndeelases— - Eeuipo-de-Visitas
deberdHevar-a-cabo—wn-minime—e—dos—{2)—visitaspara-cumplir—eon—su
periodo-de-ebservacién-en-cl-saldn-de-clases—a—primera-—visiiaserd-de

Ea

aaturaleza-diagnéstica-para-susenHaras-fortalezas y-dreas-ameiorar
segunda—visitatiencun-propésito-de natuealezaformativa para-verifiear-el
progrese-del-maestio-en-el-cumphirdento-delos—eriterios—E-Comilé-de
Evaluacién—podra—si—asi—e—entiende neecesario—wna—mayoria—de—sus
miembros, hacervisitas—adicionales—que—seran—solicitarle—al—-Ceomité—de
Exvaluacion—aan—visita-—adicional que—seré—de—nateraleza—sumativa. —Ald
finatzareada—visita-cl- Equipo—de—Visitas—disentirdi—con—el-maestro—los
resultados—deta—misma—EHEquipo--de—VisHas—serda—cl-encargado—de
suministrm—y—exphear—a—los—estudiantesel-Cuestionario—a—Estudiantes
sobretateabor-delMeaestro:

El Comité Hevard a cabo wn minimo de dos (2) visitas: visita diagnostica y

visita formativa/sumativa. Il Facilitador de la Maleria no puede hacer
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lars visitas solo. El Director podrd realizar las visitas solo o acompaiado

del Facilitador de la Materia, a peticién del Director o del Maesiro.

La visita diagnéstica serd la primera visita para ausculiar las forialezas,
necesidades y dreas a mejorar.  Esta evaluacion serd discutida con el
maestro. La visite formativa/sumariva serd la segunda visita para evaliar
el progreso del maestro v su deseimpefio en el cumplimiento de los
criterios, segiin la Guia. Esta evalyacidn serd discutida con el maestio.
Si el maestro obtiene un nivel de ejecucion Cumpie Purcindsienie con e
Fxpeciative & No Cmmple Con la Fxpectativa, lendrd la opcion de
solicitar una tercera visita.  De solicitar la fercera visita, la tercera
evaduacion serd la sumativa.

3) Anglisis de la Tnformacion

Bl Comité de Evaluacion scrd el encargado de analizar los resultados
recopilados mediante: el la Formndario Guia para la Lvaluacidn del
Maestro con Funciones de Fnseiianza y—el -Cuestionario—a—Estudiantes
sobretatebor-del Maestro.

4) Presentacién v Discusion del Resultade de la Evaluacién con el

Maesire

LosresuHados-del-andlisis-dedostaTlormularios-utilizadesper-cl-Comité
Evaluaderserin-diseutidos-conehmaestro—nege-de-dieha-disensidn-con
elmaestro-se-preparari-un-informe-explieativeo-del-grado-de-cumplimiento

del-macstro—en—eadauno-detos—erteries—ovaluados—El-Informe—inelaizd
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todos loscomentarios y-ebservacioncs-de-lns—visitas-al-salon-de-elases—y
presentasi—sra-explicacién—nmrativa-de—tas—ireas—de—ltortnlozns,—arens—
mejera—y—delas medidas-o-recomendaetoncs-que-debe-tomar-eb-maesto
para-mejorar-st-desemperio-decente—Una-copiadel-Tnforme yp-fa-Gufa serd
serén—entregndo—al-maestro-cvaluade—para—gue—la—revise ysometa—a-la
consideracion-de-Comité de-Evaluaeion sus-observactones-y-eemeniarios
sobre ol misme—El-macstre-evaluado-tendidwn-plaze-de—eineo-{5)-eias
laberables—para—presentar-—ante -el—Comité—de—Bvaluacion—evalquier
comentario con—respeeto-a-losresuliados del-nforme-de-Evaluacion—bt
macstre—tendridercche—a—revisar—cl—Eermulariopara—ta—Evaluacién—det
Maesirocon-Huneioncs—delinsefianza—y—cl-Cuestionario—a—Estudiantes
sobredaTabor-del Macstro—y emitir-comentariostespeete-al-resultade-de
losmismoes. Elmaestro-ne-tendsidapotestad-de-eambimJos-resuladesde
estos—deemmentos—o—delfrforme de -Evatnacidn—Les—eomentarios—del
Maestro-con Puneionesde-Basefianza formardnparte del-expediente— It
Maestro—en—Funciones—de—Ensefianza—utilizando—elFermulario—podrd
autoevaluarse v entregarle-copia-al-Comité-de Bvaluacién—Una copia-del
Inferme-de Bvaluaeidn—seri-entrepada—al-Superintendente-de Hseuelas—
earso-deles PistritesEseolares—Les-informes—y-demds-doeumentos—del
expediertorelacionades—a—laevaluneién—serinreforides—a-la—Secretatia
AuiliadeRecursos Hamanes-quién-os—procesaré-para—tomar-aguetas
seclones—eue—correspondan—y—referirlos,—de—ser —necesario;—a—otras

dependeneias-del Departamentor
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Los resultados del andlisis en torno al desempeiio de cada imaesiro se
recogerém en el Informe de Evaluacion.  El Informe de Evaluacion
preseniard una explicacion narrativa de las  dreas de  jfortaleza,
necesidades, dreas a mejorar, las recomendaciones que debe foniar el
maestro para mejorar su desempefio y los comentarios y observaciones de
las visitas. Se entregard al maestiro una copia del Informe de Evaluacion
v de la Guia wilizada en la evaluacion sumativa.  El meaestro fendrd un
plazo de diez (10) dias laborables, contados a partir de que se le notifique
el Informe de Evaluacion, para presentar ante el Comité de Ivaluacion
cualquier comentario con respecto  al contenido del  Informe  de

Evaluacion y los resuliados.

Todos los docuinenios relacionados a fa. evahiacion, incliuyendo los
comentarios del maestro, serdn referidos a la Secietaria Awxiliar de
Recuyrsos Humanos, quien los procesarda para tomar aguellas acciones
que correspondan y referilos a otras oficinas o dependencias  del
Departamento, segiin corresponda. Estos documentos Jormardn parte del
expedienie de personal.

Articule VI, Plan de Intervencién

£l Dirvector establecerd el Plan de Intervencion donde se indicaran las
actividades de desarrollo profesional que el maestro recibira, dirigidas a
Jomentar su crecimienio y jfortalecer las dreas a wmejorar, segin

identificadas en el Informe de Evaluacion y en la Guia. £l Director
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tendrd que establecer 1m Plan de Intervencion para el maestro que
obienga un mivel de ejecucion en la evaluccion swmativa Ciummple

areinimenie con in Expecietive o No Cample con la Expeciaiive.

El Plan de Intervencion tendrd ima duracién de dos (2) afios y deberd ser
discutide con el maestro.  Durante el Plan de Intervencion, el Comité
requerira al maesiro que evidencie progreso en sus ejecutorias. El

Director serd responsable de que se cumpla con el Plan de Infervencion.

El maestro gue obienga un nivel de ejecucion en la evaluacion de Cumple
Puscigimente con in Expecistiva o de No Cumple con in Expecietiva
estard sujelo a las acciones de personal gue correspondan, incluyvendo
medidas disciplinarias dirigidas a arender las deficiencias detectadas en
la evaluacion y a garantizar el mayor aprovechamiento académico de los
estudiantes. Dichas medidas disciplinarias se podrdn tomar hiego de que
se haya cumplido o hava expirado el término para cumpliv con el Plan de
Intervencion.

Artienlo TX, Vigencin

Esta-enmienda Este Reglamento tendrd vigencia inmediatamente despuds
de su aprobacién y radicacion en el Departamenio de Dstado de
conformidad con la Seccion 2.13 de la Ley Numn. 170 de 12 de agosto de
1988, seglin enmendada, mgjor conocida como la Ley de Procedimiento

Administrativo Uniforme.
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Articule IV- Separabiii
La declaracion por un Tribunal competente de que una disposicion de esfe Reglamento es
invalida, nula o inconstitucional no afectmrd las demds disposiciones del mismo, las

cuales preservaran toda su validez y efecto.

Articuls V- Vigeneia
Bsta enmicnda tendrd vigencia inmediatamente después de su radicacién en el

Departamento de Estado de conformidad con Ja Seccién 2.13 de la Ley Nim. 170 de 12

de agosto de 1988, supra. (®)(6)

Aprobado en San Juan, Puerto Rico, a 25 de mayo de 2012.
(b)(6)

Idward Mereno Alonso, Ind. .
Secyetario

NOTA ACLARATORIA
Para propositos de cardoler lepal en relacion con la Ley de Derechos Civiles de 1964, ¢l uso de los términos maesiro,
coerdinador, director, mecandgrafo, supcrviser ¥ cualquicr otro que pueda Lengr referencia a ambos géneros, incluye
tanto el masculino como ei femenine.
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DEPARTAMENTO DE ESTADO
Nimero: 8208

Fecha: 1 de_junio de 2012
Aprobado:  Hon, Kenneth D, MeClintock

Secretario de Estado

(b)(8)

A Por: Eduardo Aroscimena Muiioz
i' ----- T Secretario Auxiliar de Servicios

GOBIERNO DE PUERTO RICO
DEPARTAMENTO DE EDUCACION

ENMIENDA AL REGLAMENTO NUM. 8035 DE 21 DE JUNIO DE
2011, REGLAMENTO PARA ESTABLECER EL PROCEDIMIENTO
DE EVALUACION DE DESEMPENG DEL DIRECTOR ESCOLAR
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Articuls I- Base Leval

Esta enmienda al Reglamento para FEstablecer el Procedimiento de Ewvaluacion de
Desempeiio del Director Escolar, Reglamento Ntun. 8035 de 21 de junio de 2011, se
adopta conforme a lo dispuesto en la Ley Num. 149 de 15 de julio de 1999, scgin
enmendada, conocida como la Ley Orgdnica del Departamento de Educacion de Puerto
Rico; v la Ley Num. 170 de 12 de agosto de 1988, segiin enmendada, conocida como la

Ley de Procedimiento Adminisirative Uniforme.

Articule I1- Propésitoe

Esta enmienda se hace lnego de tomar en consideracidn las recomendaciones de las
distintas organizaciones sindicales de directores y dc aquellas persovas que reaccionaron
al Reglamento. Al asi hacerlo, el Departamento garantiza el perfcccionamiento del
instrumento de evaluacidon para fomentar el crecimiento y mcjoramiento profesional
continuo del Director de Escuela del Departamento de Educacidn de Puerto Rico y el

cumplimiento del logro de las metas académicas de nuestros estudiantes.

Articules IIT- Avtienlos Mumendados

Se enmienda el Artieulo IT {(Preopésite v Objetives de Ias Evalnaciones al Director
Escolar) afiadiendo una oracién inicial; eliminando cl Inciso (D) y (g); en cuanto a los
Incisos (h) ¥ (j) se modilica el texio. Se establece un nuevo orden en cuanto a los Incisos
del Articulo 1I: ¢l Inciso (a) ahora se convertira en el Propdsito del Articulo II; el Inciso
(b) ahora serd el Inciso (a); el Inciso (¢) ahora serd el Inciso (b); el Inciso (d) ahora scrd cl

Inciso (c); el Inciso (e) ahora serd cl (d); el Inciso (h) ahora serd ¢l (c); el Inciso {i) ahora
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scrd el (f) y el Inciso (j) ahora serd cl (g) . Sc ecnmienda el Articuio [IT {Definiciones) cn

su parte inicial y a los efectos de eliminar los términos #5 Equipo de Visitas; #7

Instrumente de Tvaluacidn; #10 Sistems v modificar ¢l término #1 Comité de

Evaluaecidn vy el término # 11 Visitas a la Bscueln; ademas afladir ténminos al articulado
(ff1, #3, #8, #9, #11, #13, y #14); por lo eual al elimmar los términes #5, #7, #10 y
aumentar efl nimers de términes y colocarlos en orden alfabético se alicra Ia
numeracion de los términos de dicho ariicule. Se enmienda el Articule IV (Criterios
de Evaluaecion) modificando el titulo del articulo y el texto. Se enmienda el Articulo V
(Métrica de Evaluacién) modificando el (exio y las escalas de evaluacion. Ademds, se
elimina el Articulo VI (Instrumentos de Fvaluacion). Al eliminar el Arficulo VI
(Instrumentes de Evaluacion); ¢l orden nummérics de los Articulos en el Reglamento
se modifica, [} Avticulo VII (Procedimiento) ahora serd el Articule VI; el Articuio
VIII (Separabilidad) aliora serd el VIIy el Articule [X (Vigencia) aliora serd ¢l VIIL
Se enmienda, ademas, ¢l Articnlo VIT {Procedimiento) Inciso 1, 2, 3 v 4, que ahora serd
el Articulo VI En los Inciso 1 y 2, sc modifica cl titulo y texto. En el Inciso 3, se
modifica el texte. In cranto al Inciso 4, se modifica el titvlo v texto. Ademas, sc
ciimia el Artienle X (Ancjos- Instrumentes de Evaluacién); climinando todos los
anejos. Para que lean como sigue:

Articule IL Prompdsite v Obietives de las Evaluaciones

El propssito de este Reglamento es establecer métodos efectivos para la
evaluacion del desempefio de los Directores.

Lste Reglamento tiene los siguicntes objetivos:
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a) Estableeer-métodos—cfoetives—paraa-cvaluaeién-del-desempetio—de-los

b)

Directores—Eseelares—delDepartamento—deEducasidn—de—Puaerte—Rieo:
Maximizar la cliciencia y efectividad de los recursos disponibles del
Departamento.
Meadmizar—la-eficieneia v -efectividad—de—los—recursos—dispenibles—del
Departamente: Fomentar el crecimiento y mejoramiento confinuo de los
Directorcs Escolares—del—Pepartamento—de—Edueaeidn  mediante la
implantacion de métodos de evaluacion cfectiva.
Fomentar—elcrecimiento—y—meforamicnto—continne—de—los—DPirectores
Eseelares—del Departamento—de-Hducaciénmedianto-la-implantacion—de
métodes—de—evaluaetén—efectiva: Proveer oporfunidad de crecimiento
profesional al Direcior Eseolas.
Preveer—epeortmidad-—de—erecimiento--profesienal—al—Pirector—Escolar:
Establecer las bases para el mejoramiento de los procesos de ensefianza y
aprendizaje que se llevan a cabo en los planteles escolares a través de
retroalimentacion efeciiva a los Dircctores.
Establecerdas-bases-para-cl-mejoramientio-de-los-preceses—de-enseftanza-y
aprendizaje—que-se-tevan-—a-cabo-en-los-planteles—eseelares—através—e
refrenlimentaciénefectiva-ales-Pircetores:

Establecer un sistema de-incicadores que demuesiren la rclacién entre el
desempetio de los Directores, y—el-desempeiio de los maestros v e/

aprovechamiento académico de los estudiantes en el salén de clases.
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[y -Establecsr—eriterios-pava-el-descmpefio-detos-maestros-y-todo-el-personal
doeente—s—no-decente-a travésdel-desempedo—detosPirectores.  Servir
como base cn la toma de decisioncs sobre acciones de personal,

g) Establecerun-método-de evaluacion-delos-Bheetores Eseolares-en-el-cual
puedan-partieipas—y-econtribnir-cl-persenal-decenterporsonal-no—decente;
estudiantes—y-otroscomponentes-deta—comunidad-escolar:  listablecer la
coordinacion efectiva con los Distritos para mejorar la calidad de los
procesos de ensefianza.

h)y-Establecer-un-sistema-de—indieadores-que-demuestren-larelacién-—enire—el
desempeilo-de-Jos Direetores-Escolaresvy—el-desempefio-de-los- maestros ¥
aprovechamientoneadémico-de-los ostudiantes en-el-salédn-de-elases:

B-Sepvireomoe-base en-latoma de-decisionessobre-aeciones-<de-personal:

iiejorar-la-ealidad-de-les—preceses—de—ensciianza—y-aprendizajo-de—los
estudianies
Artieuls ITL Definiciones

A-les Para efectos de este Reglamento, los términos que se definen
a continuacion tendran el siguiente significado:
1) Calendario de Visitas: Documento preparado por el Comilé de
Evaluacion o por el Superintendente a cargo del Distrito en el que se
presentan las fechas en que se Hevardn a cabo las visitas al Director.
2) Cowité de LEvalnacidn: Sesd—el 17 Comiié desienade—pei—el
Stperiniendente-de-Eseuelas-a-carge-del-Distrito paratlevar que lleva a

cabo el proceso de evaluacién de los Directores Bseolares—sy—que estard

4
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compuesto—por—einee—(5—miembross—El-Supetintendente—a—earzo—del
Prisiviter e reprosentastte del Tnstisio de Capaciizeidn Sdainistratiza v
Asesoramiento—a—Eseuels (HCAATR—ur—macsheo—scleecionade—por—el
Conseio Bseolar; @ Reprosamame de fos Padves o el Conzele Ereob-y-o
un los Superintendente Awahar Superintendenics Auxiliares del Distrito
designadeo-per-el-Seeretatto-de-Penartaments.

3) Censejo Bscolar: Organismo compuesto por representantes de la
comunidad escolar que asesora, evalia y aprueba procesos de acuerdo a
sus funciones en la Escuela de la Comunidad.

4) Departamento

3) Director

6y Bouipe-te-Visitags-El-Superintendentes-cl-representante-deHIGAAE o
el—stperintenderte—andlinr—seleceionade—per—el—Seeretario—que—sen
miembros-del- Comité de Evaluacion -y otro miembro—del Comité de
Dyvaluacion, designado por I maveria de los niembros de los nrenbros
de-dicho-comité:

0) Fsenela

7) Evaluacién

8} Guia para la Evaluacién del Divecter de Wseunela: Instrumento con el
cual se evalia al Director de Escuela, que se establecerda mediante Carta
Circular (en adelante “Guia”).

9) Informe de Evalmacién: Fxplicacion narrativa de las dreas de

Jortaleza, dreas a mejorar, las recomendaciones que debe tomar el
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Direcior para mejorar su desempeiio y la esciela que dirige. Ademds
incluird, los comentarios y observaciones de las visiias.

N mstemnentesde Tyvalueeidns Formularios-debidamente-aprebadespor
la——Seeretaria—andliasr—de—Teeursos—Humanos—delDepartamentor—para
cumplitr—eon—elReglmmento—de—Evaliaeién—del—DPesempefie—de—los
Pircetores-Eseolares:

10) Personal Diocente

11} Seeretarfa Awxiliar de Reeurses Huwmanos: Unidad a cargo de
administrar los recursos lhwianos del Departamento.

12) Secretarie

13)-Statemas El-Sistema-de Fdueacion Piblica-de-Puerte Rieo:

13) Superintendente de Ksewelas: Funcionario que asiste al
Superintendente a cargo del Distrito.

[4) Superintendente 2 carge del Distrito: Funcionario que dirige,
supervisa, coordina y organiza todas las actividades docentes v no
docentes del Distrito Escolar.

15) Visitas a Ia Tsenela: Visitas que tevara a cabo cl Eguipe-de—isias
Comité de BEvaluacidn o un mienibiro del Comité como parle del proceso

de evaluacion de los Directores Escolaves.
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Articule 1V, Criterios—de—Evaluacién La Guia v los Criferios de

lvaiuacidn

Les-erieriosbastcos—easerevalundes,contormealasdestrezas—y

oljetivos contenidos en la Guia parn la Bvaluacion del Director de Tiscuela
la-cnal se meluye como angjo de este reglamento,

B El Rirector de Eseucla como PMlanificador.

H—El—Birector—de—Esenela—eomo—derInstruecional —y—Analista—del
Aprovechamiente-Aeadémice-delEZstudianie:
3—ElRPirector-de-Eseuela-como-Administrader-del-Presupueste-

—sy-DesempefioAdminishative:

H—El-DPireetords
5)—FEl-Director-deEsenela-y-su-Desempedio-Crganizacional-yv-Eico-

La Guia recoge las observaciones de las Visitas a la Escuela acerca de la
labor del Director cuando estd en confacto directo con los maestros, el
personal no-docente, los estudiantes y la conumidad escolar, Se observard
el cumplimiento de cada uno de los objetivos y criterios de evaluacion, ast
como ofros elementos Importantes de los procesos de ensefianza y
aprendizaje que son descritos conto parie de los criterios de evaluacion.
Los criterios de evaluacion se dividiran en las siguienies dreas:

L EI Direcior cowo Lider de o Docencia y Analiste  del
Aproveciigrnienic deadénico dei Esiudionte
x e

T B Dirvecior de Escnela eomo Adminisiredor

I Desesnpedio Organizacional y Eico
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L)

Articuls V. Métrien de Kvaluacidn

Todos los Durectores del-Departamente deben cumplir con les
requisites minitnes-las fimciones que defimer—su—-desermpefo—profesional
se establecen; segtm—se-estableee en la Ley Num. 149 de 15 de julio dc
1999, segin cnmendada, suepra vy & en las normas y reglamentos del
Departamento.  Fodos los Directores ]Mestarén sijetos a ser
evaluados en el desempeiio de sus [unciones profesionales, incluyendo que
evidencien procurar el insumo de los estudiantes respecto al desempefio
del maestro en la sala de clases, con el proposito de fomentar et desarrollo
y mejoramiento de las escuelas en Dbeneficio del aprovechamiento
académico de los estudiantes del Departamento. De igual forma, los
resultados de estas evaluaciones podran ser utilizadas por ¢l Departamento
para tomar determrinactenes acclones de personal, segin estas—son
anterizadasper las leyes vy reglamentos aplicables.

A tenor con dichos objetivos;—se-estableee—el-presenteReglamente—de
Evaluacidn-de-desompefio-del-Pirector-de-Eseunelawtitizande en 1a Guia se
utilizaran da las sigmiente siguientes eseala cscalas:

A) EjecueidnLrofesional Faeelente Ixeelente; Cumple con un este nivel
de ejecucion profesienal-excelente wn Director cuya pumtuacion fluctiie
entre un 95% 100% a un 1-00%-90% en las actividades de cada criterios
ejemplariza—y—excede—los-méds—altos—niveles-de-ejecuciénn.  Un Director
calificado en este nivel excede lo que se espera de su desenpefio

adininistrativo, docente y fiscal.  Ademds, tiene la capacidad de
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influenciar positivamente en los demds, es un miembro dentro del equipo
de trabajo vy aina esfuerzos por conseguir la excelencia académica y
administraiiva,  El Departamento esiinndard al Director a que participe
e actividades de desarrollo profesional o que pueda servir como Director
menior de sus pares. También, podrd ser reconocido con wm incentivo, de
acuerdo o la disponibilidad de los fondos de la agencia.

B) Ejeeucién-Profesional-Superior Bueno: Cumple con un este nivel de
ejecucion prefestonalsuperior un Director cuya puntuacion fluctiie entre
un 94% 89% a un 85% 80% cn las actividades de cada criterio. ¥
cjemplariza—altosiveles—de-ejecuetbn:  Un Director calificado en este
nivel cumple con lo gue se espera de su desempefio administrativo,
docente y fiscal.  Ademds, demuestra conocimiento de sus funciones y
posee la capacidad de trabajar en equipo. El Departamenio estimulard al
Direcior a que parficipe en actividades de desarrollo profesional o que
pueda seivir como Director menlor de sus pares.  También, podrda ser
reconocido con un incentivo, de acuerdo a la disponibilidad de los fondos
de la agencia.

() EjecucionProfesional-Promedio Premedio: Cumple con wn este nivel
de ejecucion prefestenatpromedio wn Director cuya puntuacion fluctie
entre un 84% 79% a un 70% en las aclividades de cada criterio y-eenlos
estandares-cstablecidos, Pemueshavndesempefioprofesional-promedio
gque—debe-mejorar:  Un Director calificado en este nivel ocasionalmente

cuimple con lo que se espera de su desempeiio administrativo, docente y
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Jiscad. Conoce sus finciones, pero no las ejecuta al mdxino, Este-implica
gque—el E/ Departamento podid—reguerirle reguerirad al Dirvector que
participe en acfividades de desarrollo profesional; y que evidencie
progrese en sus gjecutorias;, yo-temm—aguetas-Kl Departanento podrd
fomar acciones de personal, gue-entienda-neeesavias incliuyvendo medidas
disciplinarias, dirvigidas a alender las deficiencias delectadas en la
cvaluacion y garantizar el mayor aprovechamiento académico de los
estudiantes, conforme a las disposiciones de las leyes y reglamentos

aplicables.

D) EjeeneibnProfesional-Bajo-Promedio Bajo Promedio: Cumple-eon-un

nivel-de En este nivel de ejecucion profesienal-bajo-premedio se ubicara
un Director cuya puntuacion fluctie entre un 69% a un 0% 60% en las
actividades de cada criterio. Demuestra—un—tesempefio—profestenal-no
satisfactorio:  Un Direcror calificado en este nivel necesita ayuda
profesional para desarrollar sus destrezas adminisirativas, docentes y
fiscales.  Sus ejecuiorias demunesiran poco conocimiento para dirvigir
efectivamente un plantel escolar y necesita desarrollar téenicas de trabajo
en equipo. Este—imphea—gue—el-DPepartamento—pedrd—tomnar—aquetlas
acelones-de-persenalque-entiendaneeesarins-contormeal-Axtienlo 2-16-de
faFey Pam-140-de-30-dequnie-de 109095 losreslamentosaplieables. [/
Departamento requeriva al Direclor que participe en actividades de
desarrollo profesional y que evidencie progreso en sus ejecutorias. El

Departamento podrd tomar acciones de personal, incluvendo medidas
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disciplinarias, dirigidas a atender las deficiencias detectadas en la
evaluacion y garantizar el mayor aprovechamiento académico de los
estudiantes, conforme « las disposiciones de las leyes v reglamentos
aplicables.

E) Deficienie: En este nivel se ubicard ol Director cuya puntuacion
Jhuctite entre un 59% a un 0% en las actividades de cada criterio. Un
director calificado en este nivel presenta escasa o ninguna evidencia de
destrezas administraiivas, docentes y fiscales. No demuestra ser eficiente
al dirigir el plantel escolar y no trabaja en equipo con el personal.  El
Departamento requeriva ol Director gue pariicipe en actividades de
desarrollo profesional y que evidencie progreso en sus ejecutorias. fl
Departaimento podra tomar aeciones de personal, incluyendo medidas
disciplinarias, divigidas a atender las deficiencias deteciadas en la
evaluacion vy garantizar el mayor aprovechaniienio académico de los
estudianies, conforme « las disposiciones de las leves y reglamentos

aplicables.

Artients Vi Instrnentos-de ovaluneibn
El-Cemité-de-Evaluaeidntihizard-los-instrumentos—de-evaluacidn
debidamenie-aprobades—per-el-Bepartamento-para-cvaluar—el-desempedio
de—los—Pirvectores —Hscolares—Estos —instrumentos—se—deseriben—a
contintiacion-y-se-ineluyen-come-ancjos del presente Reglamento-

A-Guiaparaiavaluncidn-del Birector-de Fsenela
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Esta-guiarecese las-observaciones-detas—visitas-del-Comité-de-Evaluaeton
al-plantel-eseolaracerea-de-la-labor-del Rireetor-de Esevela-euando-estden
contacto-direeto-conlesmaestros-cl-porsonal-ne-decenterlos-estudiantesy
leomunidad-escolar—Se-observard-el-cumphmiento-de-cadauno-de-los
objetivos y-criterios-de-cvaluacién, ast-como-otros-elementos-impettantes
delos-proeesas-de-ensefinnzayaprendizaje-queson-deseritos-comopatte
de-los-eriterios-de-evaluacion—Ademas,cl- Comité-Evaluadorwiizara-la
Guia-para-ta-Fvalnacion-del -Director—detssenelapara-determina-si-éste
evple-con-les-eriterios-basicos-por-los-cuales-serfevaluade—Sewhihzard

la—Grta—pera—ta—Fyeluaeion—del—Director—de—Esenela—para—realizat

" I
1 j T (%3 ESTRMEETRL .

ebservaciones,—recomendaciones—y—para—rceoger—los—eomentarios—del

Bircetor-deEseuela-evaluade-con-respeete-al resultado-de- la-evaluacidn:
B-CuestisnarienBstudiantes-Sobrela-baber-del-Diveetor
Este-formulariorecogela-epinidn-y-apreciactdn-de-los-estadiantessobreta
laber—y-el-desempefio-del-Director-de-la-Escuela—Examina-st-el Director
atiende-hs-necesidades—de-los-estuchiantes—econtestastspregantassobre-el
proeese—de—ensefinnza—y—eriterios—de—evalnaetdn—nantiene—orden—y

diseiphina-enda-esevela—Eamina-si-el-Director-provecretrentimentaeion

efeetiva-a-sus-maestros—El-formulario-para-cstudiantes-de-euarto-grado-en
adelante—eonsta-de-veinte-(20)-crilerios—relacionados—a-las—funeiones-det
Pireetar—de—Esenela—Utiliza—la—siguiente—eseala—Completamente—de
acuerdo-(4), Pe-acuerdo(3), En-desacuerdo-(2);-y-No-sé-(—El-femmulario

para—estudiantes—de—ldnder--a—tereero—consta—de—diez—(10)—eriterios
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relacionados—ala—Tuneidn-del-Phoctor-deHseuela—Btihzata-signiente
eseala2Deneuerdo-y-()in-desnererdo:

Artienle 3T VI, Procedimicnts

El procedimiento de evaluacién anual-del Director Eseolar constara
de cuairo (4) etapas: 1) Imieio—inicio del proceso dc evaluacidén y
formacién del Comité; 2) Visitas- visitas al plantel escolar y-recopilacién
de-la-informacién; 3) Andhists-andlisis de la informacion; y 4) Presentacién
presentacion y discusion del resultado de la evaluacion con el Director
Hscelar.

1) Imicie del Proceso de Evaluacion v Formacién del Comité

El—procese—de—evaluaeidn—del Pirector—Eseslar—se—iniciard—con—la

arganizacion-deun-Comité-Evatnader—dhigido-por-el-Superintendente—a
eargo—del-Distrito, dentro-de-los-treinta{30}-diassiguientes-al-comienze
del-eurse-eseolar—El-Comité-de-Evaluacidn seri-el-enemrsade-dellevara
cabo—las—evaluaciones-de—los—BireetoresEsealares—y—elresponsable—de

notifieats—dentro—deos—sesenta—{60)—dins—del—eomienzo—de—ead A—CHESe

eseelar—a—los—DBircctores—sobre—el —proceser—procedimiento—y—ios

instEwmenios—de—evaluacién—que—serdn—titikizades—para—ser—evaluados:
Ademassserd-chresponsable-de-informear—elresultade-de-las-evaluaciones
al-finalizear-cada-afio-escolar—El-Comitéde-Bvaluacion-deberd regirse por
el-plan—de-trabajo—anual,Calendario—de—Visitas—que—deberd—disefiar—y

aprobarpara-Hevara-eabo-las-evaluacionos-de-forme-ordenaday-efectiva:
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En o antes de los primeros treinta (30) dias contados a partir del inicio
del curso escolar, el Superiniendente « cargo del Distrito designara los
miembros del Comité, el cual tendrd un wmdximo de fres (3) miembros.
Solamente podrdn ser miembros del Comité los Superintendentes.  El

Superiniendente a cargo del Distrito podrd delegar sus funciones.

En o antes de los primeros sesenta (60) dias contados a partir del inicio
del curso escolar, el Comiié establecerd el Calendario de Visitas, por el
cual se regird.  El Calendario de Visilas se podid cambiar por justa

COUSH.

En o antes de los primeros sesenta (60) dias contados a partir del inicio
del curso escolar, el Comité orientard a los Directores sobre el
procedimiento de evaluacion y entregard copia del Calendario de Visitas
yde la Guia,

2) Visitas 2 los Planteles lscolares yReeopilacion-deda-Informnacion

Hna—vez—elCeomité—de Evaluacion—aprueba—el-plan—de—trabajo—anual
Calendario-deVisiltas; comicnza-con-el-proeese—da—visitas-a-los-planteles
eseolares—por—parie de-los miembros—del Equipo-deVisitas-a-ta-tsenels;
whilizando-la-Guin para-la-Evaluacién-del-Divector-de Eseuela-debidamente
aprobade-parallevar-a-cabe-das-ebservaciones-durantefa-visita—El-Bquipo
Comité-de-Evaluaciénpedeirealiza—un—ninime—de-dos-(2)visitas para

ewwmplic-con-stperiodo-de-observastérren-elplantel-escolar—Ademdas;-seréd
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el-enesrpado-de-administrary-explicar-a-los-estadinntes-el-Cuestionatio-a
Estudiantes-sobre—laLubor—del-Dircetor—que—seri—eompletada—por—los
estudiantes—matricwlados—en—ta—esenela—Las—visitas—y—entrevistas—del
Equipe-de—Visitasserdnr—coordinadas—reviamento—con-los maestros—y
estudiantes.

El Comité o cualquiera de los miembros podrd levar a cabo las visitas.
Se realizard un minimo de dos (2) visitas, coordinadas con el Director.
Cuando el Conité realice las visitas deberd reuniyse con el Consejo
Escolar y procurar el insumo de éste.

3) Analisis de [a Informacion

Bl Comité de Bvaluacion o cualguiera de sus miembros serd-el-epeargado
se encargard de analizar los resultados rccopilados en la Guia paraia
Evednacion-del Director-de-Esenelav-el Crestionario-afstudiantes-sobre
lerLabor-del Director-durante-tas-visitas, Tl andlisis de ia evaluacion sera
realizado de acuerdo a los criterios establecidos en este-Reglamente o
Gufa, Los resultados del andlisis seran discutidos con ¢l Director de
Eseuelaantes de emitir el-nfermeo el resultado final de la evaluacidn vy e/
Inforine de Evaluacion.

4) Presentacién_ v_discusion del resultade de o evaluacion con el

Birector Eseohrevaduade

Los resultados del andlisis del—Cemité—de—lvaluasién en torno al
eumplimiente desempedio de cada Director evahtado; se recogeran en un-e/

Informe expheative- de Evaluacion del-grade-de—enmplimiente-en—eada
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dree—evaluada. Tl Informe de Evaluacion presentard una explicacion
narrativa de las areas de fortaleza, dreas a mejorar ¥ , de las medidas—e
recomendaciones que debe tomar ¢l Divector para mejorar su desempeiio y
la escuela que dirige- vy El-Informe—deEvaluasionineluird<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>